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Abstract 

This research examined family-school relationships and how they perceive each other. In 

particular, it looks at the effects of such partnerships on high-stakes testing specifically on the 

California Standards Test (CST). This study was conducted with the use of surveys sent out to 

families with students in grades kindergarten through third. Families were surveyed to find out 

their perspectives on schools. In conjunction, teachers were surveyed on their perspectives on 

families. Publicly available data on the California State Department of Education homepage was 

examined for grades second through sixth grades in the areas of English Language Arts and 

Mathematics. These results were analyzed to determine if there is a relationship between family 

and schools involvement and their effects on high-stakes testing. 



Chapter 1 

Introduction 

“A medieval curse, uttered as a final expression of pique and condemnation, resound, “May you 
teach other people’s children”. Many contemporary educators are discovering its meaning. 

Teaching other people’s children has become an extraordinarily difficult occupation, made no 
easier by “other people” who hold little confidence in what educators do pare away the resources 

with which they are expected to do it”. 
Roland Barth from Improving Schools from Within 

Roland Barth’s quote struck only too personally. Many times this year, I felt that teaching 

has become a source of torture comparable to that of getting my fingernails stripped off one by 

one. Day in and day out, I feel as though I hit a brick wall as far as teaching and reaching out to 

my students. Are they even listening to me? Do they care about their education? Do they know 

what academic success is and looks like? At this point, do I even care or have I just become so 

apathetic, hurt and tired by the punches I get from the powers that be that tell me I must have 46% 

of my students by the end of this year be proficient and advanced in English Language Arts and 

another 47.5% in math knowing all too well that three fourths of my students are still at a 

kindergarten, first, or low second grade level? Will I ever catch them up or is this a mission 

impossible? 

Have I been cursed to teach other people’s children with no success? Why is education 

even seen as a curse, anyway? I’m perfectly aware of the fact that teaching has become an 

extremely difficult occupation especially by the mandates of the federal Act “No Child Left Behind” 

(NCLB) enacted in 2001. I tell myself almost as if clicking my heels that there is another way of 

doing this with success without having to hold my career in contempt or feel that I have to carry the 

weight of the world on my shoulders. What if there is another way? What if the weight of the world 

doesn’t have to rest solely on me? What if we take a look at this problem through the eyes of “it 

takes a village?” 
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Roland Barth’s title for his best selling book states it quite simply-Improving Schools from 

Within, 1990. Have schools tapped into all the valuable resources they have within their four 

walls? Besides data analysis, grade level collaboration, Response to Intervention Strategies, 

before and after school tutoring intervention, computer programs, and professional development, is 

there something that we’re missing? It seems that this picture is not in equilibrium. All the 

resources a school has at its disposal are in place but the notable component is the absence of 

families. Where are the families in this picture? Why have we as educators, not tapped into this 

gold mine of valuable resources? Why are educators and administrators trying to raise and teach 

children all on our own instead of working collaboratively? Here in lies the central focus of this 

qualitative study. 

Purpose of Project/Problem Statement 

The goal of this study is to address through research and practices how schools and 

families perceive each other and what this means for student academic achievement. Teachers’ 

and families’ attitudes about each other can either strengthen or weaken a family-school 

partnership. A strong family-school partnership is necessary for firm student academic 

performance. 

Background of Problem 

It’s not that family involvement is not visible at Wrigleyville Elementary. It’s the type and 

quality of involvement that is at the core of this study. Parents go to school to pick up and drop off 

their children everyday. Some even volunteer in the classroom, join in on birthday celebrations, or 

book fairs. The majority attend both Open House at the beginning of the school year and 

conferences in the fall. They go to school if their child performs in a presentation whether it’s 

acting, reading, singing, or dancing. However, is this significant involvement to affect their child’s 

academic success? Sandra L. Christenson from the University of Minnesota states in her paper 
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“The Family-School Partnership: An Opportunity to Promote the Learning Competence of All 

Students” (2002) based on Joyce Epstein’s (2002) work, out of the six types of family involvement-

parenting, communicating, volunteering, learning at home, decision making and collaborating with 

the community, the first three yield little or no results. It is in the last three where you will see the 

kinds of changes necessary to impact student academic success in a positive and lasting manner 

(2003). Furthermore, in order to get to these promising results you have to first have a couple of 

things in place before you even start making historical changes. 

First, schools have to be the primary agents in reaching out to families. Long gone are the 

days when teachers waited for families to come to them if they wanted to know their child’s 

progress in school. Educators should be proactive and recruiter-like in getting families involved in 

their child’s education. The best conduit in doing so is establishing a trusting relationship above 

anything else. Without trust, there will be little faith from families, and that trust is crucial and 

necessary to move forward with the mammoth task of improving student achievement. Secondly, 

once trust is in place, communicating with families needs to be often, continual, and two-way. Two 

way communicating is keeping the lines of communication open. It is not just the school informing 

them of upcoming events and policies. It is also about asking for families’ opinions and feedback 

about their children. Who better than parents to inform educators about their child? (Christenson, 

2003). 

Not only do educators have a moral obligation to reach out to parents in regards to their 

child but it is also a legal responsibility. The NCLB Act of 2001 illustrates in its document that 

school and Local Educational Agencies or LEA’s have to inform parents of their school’s 

performance (NCLB 2001). Why not take this a step further and instead of disseminating 

information, start a round table discussion, a sort of forum with families and the surrounding 
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community as to what needs to be done in order to improve state scores. Talk about powerful 

conversations as well as decision-making made by all. 

Significance of Problem 

Plain and simple, the significance of the problem is personal. In the last eleven years as 

long as I have been an educator, I have seen many great changes in curriculum, staff and teaching 

strategies at Wrigleyville. Wrigleyville Elementary has experienced a small but healthy dose of 

continual improvement in its API and AYP scores in the last seven years. Unfortunately, this was 

not the case last year when both the API and AYP took significant dips in scores which resulted in 

not meeting both the API and AYP requirements to get out of Program Improvement or at least into 

“Safe Harbor”. This has had a meaningful impact on the school as a whole. The stakes are even 

higher this year. An extra ten percentage points are attached to last year’s provisos. Not only do I 

want to see Wrigleyville Elementary get out of Program Improvement, I want to see the students do 

well academically. I want them to learn and be successful. Likewise, I want families to feel that 

they contributed to their child’s success. 

Topics of Investigation 

This paper will report on an investigation into teachers’ perceptions of families and families’ 

attitudes towards schools. It will look at possible relationships between the two perspectives and 

what that might mean for a family-school partnership at Wrigleyville Elementary. Ideas for creation 

of a richer family-school partnership will also be discussed. 
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Chapter 2 

Literature Review 

The literature I reviewed for this project overwhelmingly stated that families and educators 

must work together in order for children to have academic success. I was familiar with this 

information and it didn’t seem like a novel idea. However, as I continued to read through the 

literature, I did come across some information that was different from the assumptions I had about 

families and schools working collectively. 

Ingram, Wolfe, and Lieberman (2007) in their study of three low income Chicago public 

elementary schools believe that the more parents are involved in their child’s education both at 

home and at school, the chances increase that the child will be academically successful. They 

seem to concur with Joyce Epstein (2002) in that communicating with school, volunteering, and 

attending school events has little impact on student achievement. This is not to say that parents 

shouldn’t do these types of activities. They have a rightful place in their child’s education but it’s 

not enough to improve their child’s learning. What Epstein and her colleagues discovered is that 

parents who support learning have a tendency to focus and have high regard for achievement, 

attendance, and attitudes. 

Parents want to be more involved in their child’s education but don’t always feel that 

schools welcome their presence. One of many observations from the study found that there are 

many barriers that don’t allow families to be more involved at school. According to this study, 

parents don’t know how to help at home with their children’s schoolwork, some have negative 

attitudes towards school based on their own personal educational experience, they’re limited in 

time, energy and money, others are single parents, many of them may not know English, and there 

are cultural gaps to consider as well. 
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However, Ingram, Wolfe and Lieberman (2007) did recommend how these barriers can be 

corrected. Parents need to be explicitly taught how to help their child with learning at home. On 

the other hand, teachers need to provide more information on homework policies, have two-way 

communication, and encourage parents to educate their child outside of school perhaps through 

visits to libraries, zoos, and museums. They recognize that investing all possible resources into 

encouraging effective parenting and learning at home will provide considerable and clear cut 

results. 

Parents aren’t the only ones who face barriers. Teachers face their own obstacles as well. 

Lack of teacher training in parental involvement, negative attitudes, and inaccurate assumptions 

about parents creates obstacles in forming family-school partnerships. Sara Lawrence-Lightfoot 

(2003), a professor of education at Harvard University notes in her book The Essential 

Conversation - What Parents and Teachers Can Learn from each Other, “It was not only parents 

who felt isolated and vulnerable. I could also tell that teachers had their own deep concerns, their 

own sense of exposure and vulnerability. And I knew that most of them had not been adequately 

prepared in their professional training programs to build relationships with families as a central part 

of their work, nor were they getting support or guidance from their administrators and colleagues”. 

(p. xx). Her concerns are valid and I can attest to her statement. I cannot recall a course in my 

teacher credential program that was specifically geared towards working with parents and forming 

a partnership. The new teacher training I attended eleven years ago at my district touched very 

little upon working with parents and passed out a handout of prepared comments and statements 

one might use for progress reports and conferences. Even my Master’s Program barely touched 

upon this topic. It is no wonder that Wrigelyville Elementary is unable to form a solid partnership 

with student’s families and the overall community. 
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Similarly, Christenson (2003) made a parallel case for parent involvement in “The Family-

School Partnership: An Opportunity to Promote the Learning Competence of All Students”. She 

states that mutual collaboration, support, and participation of parents and school staff at home or at 

the school site have to be direct and affect positively the educational progress of children. Further 

along in her article, I found information that electrified my interest further in pursuing this topic of 

study. 

In order for schools to function and operate as true “families and schools as partners”, the 

following features have to be present: a student focused philosophy in which both entities 

cooperate, coordinate and collaborate to enhance learning opportunities, educational progress, 

and school success in four important domains: academic, social, emotional, and behavioral. 

It was refreshing to see that she is looking at educational success in a holistic manner rather than 

just looking at the student as someone who can produce academically. This highlights the notion 

that there needs to be a shared responsibility for educating and socializing children by both families 

and schools (Christenson, 2003). 

A quality of interface and ongoing connection between families and schools can only be 

created through constructive relationships by working together in meaningful ways and a 

preventive and solution oriented focus needs to be in place to create conditions that facilitate 

student learning, engagement, and development. Teachers can’t take the role of contacting 

parents only problems arise but before they occur. Just like the Response to Intervention (RtI) 

model believes that “we cannot wait for a child to fail.” (Center for Policy Studies and Hamline 

University, 2005). . 

Christenson cited Pianta and Walsh (1996) “as redefining risk for school failure by 

extending the discussion beyond the obvious barriers to include the effect of the quality of the 
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family-school relationships as a primary contributing factor to level of child risk” (p. 460). That 

means that a school can do as much as it wants within the confines of its four walls but if it doesn’t 

open its doors to the community, they are hindering the full potential for academic success to 

materialize. 

Student’s adjustment to schooling depends in part on the support, opportunity to learn, and 

resources available both at home and at school. Family-school collaborations should extend 

beyond activities and should include: sharing in educational goals, maximizing opportunities to 

learn at home and school, building social capital for students through mutual efforts, circumventing 

blame when children exhibit learning and behavioral difficulties, enhancing communication, 

maintaining home-school continuity among family members and school personnel through the 

years, sharing ownership, commitment to educational goals, increasing understanding of the 

complexities of the child, and pooling all available resources at home, school, and the community 

at large. I feel the following quote from Seeley (1985) summarizes Christenson’s view: “The 

product of the education (learning) is not produced by schools, but by students with the help and 

support of schools, parents, peers, and other community resources” (p. 65). 

I feel that looking at literacy is vital since it is the foundation of a child’s education. If the 

absence of reading abilities is void in a child’s education, the likelihood of a child to succeed 

academically is greatly diminished. Wearmouth (2004) believes that “parents and care providers 

are, potentially, an important source of additional support in encouraging literacy acquisition” (p.5). 

Yet another great reason for schools to work collaboratively with families. Parents and other family 

members are an obvious group because they already have a personal stake in their child’s 

educational career. They are children’s first and most enduring educators. 

Educators have to move away from the erroneous belief that families are “literacy 

deficient”. Otherwise, we miss the potential possibilities for drawing on existing patterns of family 
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literacy to inform children’s learning. She presents four different models in which school 

traditionally operate and one that appears to be the most promising for effective family school 

partnerships. 

• Schools need to shift away from the so called “Expert Model” held by so many educators. 

The Expert Model is defined by Wearmouth as “similar to the doctor-patient relationship. 

The professional assumes to have expertise with which to decide what needs to be done. 

Parental Involvement is constrained only to provide information” (p.8). 

• The “Transplant Model” is one in which parents are viewed as untapped resources for 

helping to teach the child. Professionals transplant their skills and expertise to parents to 

help them become the teachers. The professionals are still the decision makers while 

parents have minimal participation. 

• The “Consumer Model” is slightly different than the first two. The power is shifted from 

professional - as - service - provider to the parents - as - consumer. Parents have the power to 

draw upon their own expertise and knowledge about their children in deciding which 

services they need for their child. In the last model, you can see that both the 

professional and parent sides of the equation are balanced and appears to be the most 

ideal out of the four. 

• The “Empowerment Model” where the parent - as - consumer is combined with a 

professional recognition that the family incorporates a social system. Families rely on 

informal networks of professionals. The professionals’ role is to recognize the family’s 

own support network and empower family members to meet their own needs with 

professional support. (Wearmouth, 2004) 
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Wearmouth recommends that schools should start off with a “pilot group” of fairly well-

motivated families. As schools work with this small group it is extremely important to make parents 

feel that they have power to offer appropriate support and help their own children. Teachers 

should listen to them and discuss the barriers to literacy learning of their children. 

In “Creating Home-School Partnerships by Engaging Families in Schoolwide Positive 

Behavior Supports”, research and program evaluations have shown that schools implementing 

Schoolwide Partnerships for Positive Behavior Support (SWPBS) with fidelity experience 

improvements in school climate, reductions in problem behaviors that would have led to office 

referrals, suspensions, and expulsions; increased opportunities for academic engaged time; and 

gains in student achievement (Muscott, Sczesuil, Berk, Staub, et. al., 2008). 

Once again, in order for academic achievement to occur efficaciously, families and schools 

should work in alliance. Engagement rests on building trusting relationships where respect is 

present at all times, belief in each other’s abilities, have high personal regard for each other, and 

ensuring that all practices are family centered. Focused surveys would prove to be a practical tool 

for assessing the needs of parents. As a result, schools would have a better understanding of 

parents’ needs to understand what strategies or supports will be necessary to “sharpen a wide 

range parents’ basic skills, establish consistent systems of two-way communication, create a 

spectrum of purposeful volunteering opportunities, teach families how to support student’s 

academic progress by exposing them to new academic and behavior contend skills, expand the 

influence of families by sharing power in decisions about teaching and learning at their schools and 

tap into the resources and strengths available in the community”. (p. 4). To produce these values, 

schools need to become family-friendly where families are informed of school activities in a number 

of ways, have access to information about how they can be involved in supporting learning in 
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school through volunteering and assisting, and know what resources are available and how to 

access these resources. A tall order for any school! 

Joyce Epstein from the San Diego State University California Parent Center has developed 

six typologies that serve as a guide as to the types of family involvements that are effective in 

developing successful school-family partnerships (Epstein, Sanders, Sheldon, Simon, et. al. , 

2002). Parenting, Communicating, Volunteering, Learning at Home, Decision-Making/Advocacy, 

and Collaborating with the Community are the dimensions that Epstein and her associates have 

pointed out for schools to follow and develop at their sites in order to work together with families 

and make a significant impact in student educational success and academic achievement. 

The first typology, Parenting, is defined as assisting families with parenting and child-

rearing skills, understanding child and adolescent development, and setting home conditions that 

support children as students at each age and grade level. Parenting builds the foundation for a 

trusting relationship if schools organize parent workshops in which parents have been included in 

the planning as well as offered at different times in order to accommodate work schedules. 

Workshops should be offered in the languages of the families attending and make sure to recruit 

and sponsor parents to attend district sponsored workshops as well. 

Typology number two, Communicating, is the action of communicating with families about 

various school programs and functions in addition to informing families of student progress through 

effective school-to-home and home-to-school communications. What this means is that parents 

should not be contacted when a negative situation has surfaced but instead there should be 

plentiful positive messages sent to parents throughout the school year. Information should not only 

be sent in English but in the language that the family speaks and make it possible for two-way input 

by families. School personnel should never talk down to families, show respect in actions as well 
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as words, and avoid educational jargon which is easy to do when school staff is accustomed to 

using that type of language in their everyday conversations. 

Volunteering as defined by Epstein (2002), is improving recruitment, training, work, and 

schedules to involve families as volunteers and audiences at the school or in other locations to 

support students and school programs. Traditionally, volunteering at schools has been viewed as 

family members going into classrooms and reading books, working with small groups of students 

with flash cards, or assisting the teacher with making copies or stapling papers together. If a school 

wants to be successful at having volunteers, they should recruit and organize parents and make 

them feel welcomed. They should avoid establishing groups that exclude other parents and keep 

parents isolated and separated from each other or from the life of the school. Volunteers should be 

visible and hands-on. 

Learning at Home involves families with their children in learning activities at home, 

including homework and other curriculum-related activities and decisions. In this typology, it is 

especially important that schools do not blame parents for low student achievement or ask them to 

assume major teaching roles. What schools should do is be prepared to give parents specific 

information on how to help their children be successful students. Schools would continue building 

trusting and respectful relationships if they recognize that all families have strengths and keep 

them informed about what students are learning and ways of supporting them at home. Tools and 

the information necessary should be provided to support their children as students. 

Type five, Decision-Making and Advocacy entails that a school develop a yearly calendar 

of meetings, sends agendas, backup material, and reminder notices before each meeting. Schools 

should also recruit and sponsor parents to attend leadership trainings and develop a system that 

solicits input from the school community at large such as periodic surveys, questionnaires, phone 

interviews, and suggestion boxes. Schools should not organize meetings where only the school 

12 



staff does the talking and only accepts input from selected parent representatives. Every parent’s 

voice and concern should be heard and taken into consideration for the benefit of the school. 

The sixth and final typology, Collaborating with the Community, encompasses developing 

contacts and identifying school site and central office personnel and other community agencies that 

can provide support and services to families, including community activities linked to learning skills 

and talents which incorporate summer programs for students. One extremely important aspect of 

this dimension is that schools should assist families and students in providing reciprocal service to 

the community by improving the school’s neighborhood. This last point allows for all involved to 

have a sense of ownership and pride in their community. 

Although all typologies are important and have their place in schools, the last three 

typologies are correlated with having a direct impact on student academic achievement. In 

allowing families to be actively engaged in Learning at Home, Decision Making and Advocacy as 

well as Collaborating with the Community, families are empowered to work directly with their 

children and make a significant effect in their child’s learning (Epstein, et.al. , 2002). 

Patricia Edwards along with Heather Pleasants and Sarah Franklin (1999) wrote A Path to 

Follow: Learning to Listen to Parents which I feel every educator and administrator should read. 

I am of the strong belief that even though school staff members have very strong and 

knowledgeable training on pedagogy, curriculum, and teaching strategies, they are not the experts 

when it comes to individual children. Each child is unique and with different needs. Who better 

than parents who are the experts on their children to educate and tell us more about them in order 

to help them achieve their potential in school? To quote Edwards who put it succinctly, “Often 

schools and teachers take a father knows best approach; essentially parenting the parent. It is 

especially important to listen to parents as they tell their stories to simply collect the information 

and analyze it to match potential needs with available resources, not to pass moral, political, or 
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personal judgment on what they are saying. Doing so could risk permanently closing off current 

and future communication efforts” (p. xx). Therefore, let’s stop trying to teach parents and listen to 

what they have to say and let’s be the students for once. 

I had the good fortune of attending the annual California Teacher’s Association “Good 

Teaching” Conference in Anaheim, California in March 2009. There was a particular presentation 

that grabbed my attention as it related to parents and teachers. It was titled “Building Community 

and Family Relationships that Lead to Student Success Home Visits” and I was curious to see 

what it entailed as it would also pertain to this research. 

My personal experience with home visits are limited and unpleasant to say the least. I’ve 

made them when I haven’t been able to reach a parent and usually over a matter that requires 

immediate attention because of a negative circumstance. Needless to say, the visits were 

awkward for everyone involved. However, this presentation introduced me to a different concept 

of what a home visit should be if one wants to build a partnership with a student’s family. The 

project was started by two parents who were tired of schools not giving them the time and 

treatment they deserved. They were frustrated they had to go through two to three different office 

personnel to finally get a message to the teacher only to find out that the teacher was often 

unavailable or limited in time. All they wanted to do was speak with the teacher and voice their 

concerns about their child’s academics. Through a lot of time and trial, they came up with what 

seems to be a successful model of parent and teacher home visit interactions that has been 

implemented successfully in several school districts throughout the country in places like Colorado, 

Missouri, Ohio, Massachusetts, and California. 

The model is one in which trust is developed first and foremost, which in my personal 

opinion is the building block for a family and school partnership. Teachers, administrators, and 

other school personnel go out to every student’s home in order to connect with the family on their 
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ground and make a visit which requires no paper and pencil. The point of the first visit is to build a 

relationship and listen to families. Once this is established, the next step is to send out an 

invitation to a school event which is then followed by a second visit. The second visit’s focus is 

taken as an opportunity for capacity building and sharing information. Several home visits are 

planned throughout the year in order to plan and make decisions that would support the child’s 

academic achievement. 

Chase and Katz (2002) have coined a term that I think summarizes what I feel family-

school partnerships should be at every school across our county starting with Wrigleyville. “Child-

friendly” is realizing that every school should make it a point to ensure that learning takes place in 

the most effective way when it is lined up to student’s lives. It bears to repeat that we, as 

educators, need to have conversations with families and learn more about the child. They state 

that “schools should be welcoming, helpful, and a totally open place” (2002, p. 4). If a parent goes 

to visit school, give them a pass that reads “team member” rather than visitor. Make them feel 

welcomed and part of the school. 

The theme of building trusting relationships emerges once again. The child-friendly 

school creates a partnership before the beginning of the school year or shortly thereafter to get to 

know each other. School personnel must make home visits similar to those mentioned from the 

“Building Community and Family Relationships that Lead to Student Success Home Visits” 

presentation. Follow the visit with a phone call or even a survey asking parents more information 

about their child that will help in the classroom. Lastly, public school parents should not be seen as 

consumers but as participants and partners whether in the form of tutoring, monitoring, assisting, or 

chaperoning (Chase and Katz, 2002). 

The attitudes and actions of teachers and administrators in the school can make or break 

parent involvement. Brookover et. al., (1982) postulate that the disposition of the school staff 
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toward parent involvement is the determining factor regarding what kind of involvement will exist 

and how successful it will be at the school site. In addition, the principal and teachers reflect their 

attitude toward parents in both the type and amount of parent involvement they choose to promote. 

Therefore, school staff should encourage parent involvement in ways that are directly related to 

instruction. A fine start is to include a specific parent plan as part of the school’s Single Plan for 

Student Achievement (SPSA). The parent plan should be developed specifically to incorporate 

parent support and parent involvement by stating what the school wants and expects parents to do, 

be realistic in terms of demands upon parent time, identify a variety of ways parents can help either 

at school or at home, and develop the plan so that everyone can do something, expecting every 

parent to help. 

The shift needs to be made from traditional parent involvement to collaboration in which 

parents are involved in matters that are directly related to student achievement. Schools need to 

change their thinking and viewing parents as “helping hands”. Let’s utilize parent involvement so 

that it is linked to the three typologies such as learning at home, decision-making, and collaborating 

with the community which render positive results in student academic achievement (Epstein et. al, 

2002). The research in this paper documents an effort to link these typologies in communication 

with parents of primary students. 
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Chapter 3 

Research Method 

Purpose 

In trying to determine how schools and families perceive each other in terms of a 

partnership, this study used survey methodology to determine which of Joyce Epstein’s dimensions 

(2002) were present at Wrigleyville Elementary. The intent was to gather information as to how 

teachers and families view each other in the dimensions of parenting, communication, 

volunteering, learning at home, decision making, and collaborating with the community. 

Joyce Epstein of the San Diego State University California Parent Center developed six 

typologies for successful school, family, and community partnerships. The first three typologies are 

parenting, communicating, and volunteering. Parenting entails assisting families with parenting and 

child-rearing skills. Communicating with families is informing them about school programs and 

student progress. Volunteering along with parenting and communication are the least effective of 

the six typologies because families are not necessarily directly involved in their child’s learning. On 

the other hand, learning at home which includes homework and participation in other learning 

activities, decision-making in school governance and advocacy organizations such as PTA/PTO, 

school councils, committees, etc., and collaborating with the community by coordinating community 

resources and services for students are the most effective because these dimensions lend 

themselves to direct family involvement in their child’s learning. (Epstein, et. al., 2002). 

Demographics and Test Data 

The student population at Wrigleyville Elementary in grades kindergarten through third 

grade are 486 students out of a total of 834. The student enrollment population is as follows: 

kindergarten 118, first grade 138, second grade 112, and third grade 118. Out of the total 834 
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students at Wrigleyville, 771 (92.4%) are Hispanic or Latino, 18 (2.2%) are White not Hispanic and 

16 (1.9%) are African American. The majority of students are on Free and Reduced Lunch-786 

students or 94%. 

Students in grades kindergarten and first grade are not required to take the state 

mandated California Standards Test (CST) which determines both the Academic Performance 

Index (API) and Adequate Yearly Progress (AYP). The API is the score which the state of 

California uses to ascertain whether a school is meeting the academic needs of students. The 

AYP is the federal guideline that measures whether a school fulfills the mandates of the No Child 

Left Behind Act of 2001. 

Students begin taking the California Standards Test in second grade and continue through 

sixth grade while attending Wrigleyville. Students are tested in English Language Arts and 

Mathematics. The following charts show both the API and AYP scores for Wrigleyville for the last 

four years for grades second through sixth. 

Academic Performance Index (API) 

Year Score out of 1,000 Met Criteria 

2005 598 Yes 

2006 640 Yes 

2007 664 Yes 

2008 656 No 
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Adequate Yearly Progress (AYP) 

Year Language Arts Met Criteria Mathematics Met Criteria 

2005 13.9% out of 
24.4% 

No 22.1% out of 
26.5% 

No 

2006 18.6% out of 
24.4% 

No 30.6% out of 
26.5% 

Yes 

2007 20.6% out of 
24.4% 

No 39% out of 
26.5% 

Yes 

2008 19.4% out of 
35.2% 

No 34.6% out of 
37% 

No 

I chose to focus the surveys and data collection in grades kindergarten though third 

because these grade levels are the foundation for a child’s education and typically, more parent 

involvement is visible at these grade levels. 

Family Survey data 

Approximately 260 surveys were sent out to 300 families. Parents were asked to fill out 

one survey per child. The sample included surveys from three kindergarten classes, four first 

grade classes, two classes in second grade, and four classes in third grade. Surveys were both in 

English and Spanish. A total of 151 surveys (58%) were filled out and returned. Out of the 151 

surveys, 43 were in English (28.4%) and 108 in Spanish (71.5%). There were 10 responses from 

teachers out of 12 that were originally distributed (83%). 

Parent surveys had a total of 11 questions with four of them pertaining to parenting, two to 

communicating, two for volunteering, one for learning at home, two for decision-making and one for 

collaborating with the community. The survey questions were developed from Joyce Epstein’s 

book, School, Family, and Community Partnerships. 
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Our school: Never Rarely Sometimes Often Frequently 
Asks families for information about 
children’s goals, strengths, and talents. 

1 2 3 4 5 

Produces information for families that is 
clear, usable, and linked to children’s 
success in school. 

1 2 3 4 5 

Sponsors home visiting programs to help 
families understand schools and to help 
schools understand families. 

1 2 3 4 5 

Conducts annual survey for families to share 
information and concerns about student 
needs and satisfaction with their 
involvement in school and at home. 

1 2 3 4 5 

Trains teachers, staff and principals on the 
value and utility of family involvement and 
ways to build positive ties between school 
and home. 

1 2 3 4 5 

Encourages families and the community to 
be involved with the school in a variety of 
ways (assisting in classroom, giving talks, 
leading activities, etc). 

1 2 3 4 5 

Conducts annual survey to identify interests, 
talents, and availability of parent volunteers 
in order to match their skills and talents with 
school and classroom needs. 

1 2 3 4 5 

Provides ongoing and specific information 
to parents on how to assist students with 
skills that they need to improve. 

1 2 3 4 5 

Provides information to families on how to 
monitor and discuss school work at home. 

1 2 3 4 5 

Involves parents in organized, ongoing, and 
timely ways in planning, reviewing, and 
improving school programs. 

1 2 3 4 5 

Asks involved parents to make contact with 
parents who are less involved to solicit their 
ideas and report back to them. 

1 2 3 4 5 

Works with local businesses, industries, 
libraries, parks, museums, and other 
organizations on programs to enhance 
student skills and learning. 

1 2 3 4 5 

School, Family and Community Partnerships by J.L. Epstein, et al, 2002, Corwin Press, Inc. 

California Parent Center, San Diego State University Research Foundation, http://parent.sdsu.edu 

The teacher survey asked ten rating and two open-ended questions. The questions 

related to communication, training on how create positive relationships with families, and 

collaborating with the community. They were also asked to check off which type of future 

professional development both staff and families may find valuable and were asked for suggestions 
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for other types of professional development. Additionally, they were given the opportunity to share 

methods of communication with families that have been effective. 

Our school: Never Rarely Sometimes Often Frequently 
Has clear two-way communication for 
communications from home to school 
and from school to home. 

1 2 3 4 5 

Trains teachers, staff, and principals on 
the value and utility of family 
involvement and ways to build positive 
ties between the school and home. 

1 2 3 4 5 

Encourages families to be involved in 
school in a variety of ways (assisting in 
classroom, leading activities, etc.) 

1 2 3 4 5 

Provides ongoing and specific 
information to parents on how to assist 
students with skills that they need to 
improve. 

1 2 3 4 5 

Makes parents aware of the importance 
of reading at home, and asks parents to 
listen to their child read or read aloud 
with their child. 

1 2 3 4 5 

Involves parents in organized, ongoing, 
and timely ways in planning, reviewing, 
and improving school programs. 

1 2 3 4 5 

Conducts annual survey to identify 
interests, talents, and availability of 
parent volunteers in order to match their 
skills and talents with school and 
classroom needs. 

1 2 3 4 5 

Works with local businesses, industries, 
libraries, parks, museums, and other 
organizations on programs to enhance 
student skills and learning. 

1 2 3 4 5 

-What issues/topics do you think parents/staff might find interesting? (Mark those that apply). 

• Teaching Decision Making 
• Positive Discipline 
• Understanding Test Scores 
• Home Visits-building trust 
• Successful teacher/parent workshop 

• Help with Reading and Literacy 
• Understanding/Helping with Math 
• Helping with Homework 
•Parent Leadership Training 
•Teacher/Parent/Child Communication 

-Include other suggestions for topics that you may find helpful to have successful School/Family 
Partnerships. 

-What methods have you found effective for improving home-school communication (phone 
calls, newsletter, notes, e-mails)? 
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Incentives 

Although there was no direct incentive offered to families who completed the surveys, a 

small token was given to students whose parents completed and returned the surveys to school. A 

pencil, eraser, or small notepad was given to students in grades kindergarten through third grade 

levels whose teachers participated in the study. Teachers were given a certificate to fill out upon 

the completion of their survey for fifteen minutes of coverage of any recess duty of their choosing. 

Only one teacher filled out the certificate. 

Data Analysis 

The data collected by the family surveys for each of the grade levels was analyzed once all 

the surveys were completed and compiled. First, they were counted to get a total number of 

responses and then compared to number of surveys that were originally given. Then, the surveys 

were separated by grade level and totaled. After gathering all the grade level responses, each 

response under the parent involvement dimension was tallied for “never”, “rarely”, “sometimes”, 

“often”, or “frequently”. A chart was developed to record the number of responses for each section 

and a percentage was given as well. The same procedure took place for teacher surveys. 
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Chapter 4 

Findings 

Joyce Epstein’s parent involvement typology survey rendered significant results as to how 

schools and families perceive each other and what it means for student academic achievement at 

Wrigleyville Elementary. Each of the six typologies addresses a specific area in which family 

involvement can be measured at any school. In the case of Wrigleyville Elementary, it was important 

for me to use Epstein’s dimensions in order to get a good measure as to how school staff and families 

perceive each other. This is a useful and logical place to start in order to gauge the kind of relationship 

that is already established at Wrigleyville in order to determine how to develop a stronger partnership 

for the sake of student academic achievement. Parenting, Communicating, Volunteering, Learning at 

Home, Decision-Making, and Collaborating with the Community are the essence of what a school and 

families can do together in order to affect student achievement. The surveys that were completed by 

families and teachers in grades kindergarten through third grade have given me an evident and lucid 

picture of where Wrigleyville and the community are as far as family-school partnership and where they 

need to go in the future. 

Kindergarten 

Table 1 
Percent of Responses for Parent Involvement Dimensions 

Kindergarten 

Parent 
Involvement 
Dimension 

Never Rarely Sometimes Often Frequently Parent 
Involvement 
Dimension 

Number of 
Responses 

% Number of 
Responses 

% Number of 
Responses 

% Number of 
Responses 

% Number of 
Responses 

% 

Parenting 12 60 11 55 22 19 16 80 18 90 
Communicating 6 30 6 30 5 25 11 55 12 60 

Volunteering 7 35 4 20 8 40 6 30 17 85 

Learning at 
home 

2 10 0 0 4 20 1 5 13 65 

Decision Making 7 35 3 15 13 65 8 40 10 50 

Community 
Collaboration 

2 10 0 0 8 40 5 25 4 20 
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The Parenting dimension looks pretty strong at first glance. “Frequently” and “Often” 

yielded strong results between the eightieth and ninetieth percentile. This leads one to interpret that families 

feel the staff at Wrigleyville provide information to parents that is clear and can be used at home 

with their children. A closer look also renders strong results in the “Never” 

and “Rarely” category which means that Wrigleyville is not reaching out to all parents. On the 

average, the Parenting component averaged about 60% which is a good indicator that there is 

some type of connection between parents and staff. 

The Communicating typology fared weaker in comparison to Parenting at about 40%. The 

responses from families reflected what they thought of Wrigleyville as far as how it communicates 

with them to inform them about school. One of the questions asked was whether or not Wrigleyville 

conducted an annual survey for families to share information and concerns about student needs 

and satisfaction with their involvement in school and at home. Although 55-60% of families 
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categorized their responses under the “often” and “frequently” category, there was a significant 

amount of low responses under “never”, “rarely” and “sometimes” which leads one to believe that 

Wrigleyville can do more as far as surveying parents about their child as well as training teachers, 

staff, and principals on the value and utility of family involvement and ways to build positive ties 

between school and home. Certainly, an appropriate start to address this concern is to offer 

trainings on Positive Home Visits that was mentioned in Chapter 2. 

Under the volunteering dimension, there was an 85% response for “frequently”. This leads 

one to interpret that kindergarten teachers encourage families and the community to be involved 

with the school in a variety of ways whether it’s assisting in the classroom, giving talks, and leading 

activities. Families felt strongly that Wrigleyville conducts an annual survey to identify interests, 

talents, and availability of parent volunteers in order to match their skills and talents with school 

and classroom needs. My question is what does the school do with this information? One thing is 

to ask parents for their availability but does the school actually follow up with families and invite 

them to school to offer their skills and talents? Is Wrigleyville under utilizing the parental and 

community resource we have within our grasp? 

The fourth typology, Learning at Home, averaged at about 20% which is a severe decline 

in comparison to the first three typologies. Families felt that Wrigleyville wasn’t doing enough to 

provide specific and ongoing information to parents on how to assist students with skills they need 

to improve. Despite the fact that there was a 65% response in “frequently”, it still means that about 

a third of families feel there is not enough assistance on how to help their children at home. It is 

important to pay attention to this typology since it is one that has a direct impact on student 

achievement. If you average out numbers, a third of kindergarten students is roughly about 40 

students who are not receiving all the assistance they could potentially experience at home. The 
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ramifications for subsequent grades in terms of academic achievement are too much to ignore and 

look the other way. 

Decision-making fared slightly better at 41%. It’s a dismal percentage considering that 

only 41% of families feel that Wrigleyville involves parents in organized, ongoing, and timely way in 

planning, reviewing, and improving school programs. This also entails asking involved parents to 

make contact with parents who are less involved to solicit their ideas and report back to them. 

The sixth and final typology of collaborating with the community had an average rating of 19% 

making it the lowest percentage of the six typologies surveyed. It’s apparent that Wrigleyville needs 

to work on reaching out to the local businesses, industries, libraries, parks, museums, and other 

organizations on programs to enhance student skills and learning. 

The kindergarten surveys gave me a clear picture that Wrigleyville has established a good 

connection with parents in the form of Parenting and Volunteering. Yet, much work needs to be 

done in the areas of Communication, Learning at Home, Decision-Making, and Community 

Collaborating. The last three dimensions merit the most attention since according to Joyce Epstein 

from the San Diego State University Parent Center (2002), it is in these areas that schools will see 

the most significant results in student academic achievement. 

First Grade 

Table 2 
Percent of Responses for Parent Involvement Dimensions 

First Grade 
Parent 

Involvement 
Dimension 

Never Rarely Sometimes Often Frequently Parent 
Involvement 
Dimension 

Number of 
Responses 

% Number of 
Responses 

% Number of 
Responses 

% Number of 
Responses 

% Number of 
Responses 

% 

Parenting 35 67 17 33 47 92 48 94 46 91 

Communicating 14 27 9 18 21 42 22 43 32 63 
Volunteering 16 31 13 25 23 45 16 31 34 67 

Learning at home 5 10 1 2 14 27 12 24 18 35 
Decision Making 19 37 10 20 19 37 24 47 22 43 

Community 
Collaborating 

15 29 4 8 10 20 10 20 11 22 
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It was interesting to see that the Parenting typology fared well in first grade. The feeling of 

Wrigleyville reaching out to families and asking information about their child as well giving usable 

information to families that is linked to children’s school success is quite apparent by the high 

marks in “sometimes”, “often”, and “frequently”. I can attest to the type of reaching out that first 

grade teachers do with families since I was part of the first grade team for five years. Often, all of 

the first grade teachers organize “parent nights” focused on a specific subject matter and 

communicating to parents the standards children are expected to master by the end of the school 

year. These informational meetings are offered at least three to four times a year. They’re 

generally well attended by parents, the information is presented in Spanish and English, and child 

care is provided. 

The next five typologies didn’t fare as well. On the average, Communicating received a 

38.6% mark, Volunteering averaged at 39.8%, Learning at Home scored 19.6%, Decision-Making 

was 36.8%, and Collaboration with the Community was one of the lowest at 19.8%. This is a close 

reflection of the kindergarten averages and it’s safe to say that Wrigelyville Elementary has a lot of 

work to do in those areas in order to really form a family-school partnership. 
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Touching back to the Parenting component, I can’t help but to look back and wonder had I 

known then what I know now, why didn’t we as first grade teachers, do more in the areas of 

Communicating, Volunteering, Learning at Home, Decision-Making, and Collaborating with the 

Community? We had obviously established some sort of relationship by the fact that we always 

had a good turn out at conferences and Parent Night’s. We could have taken it to a different level 

and developed a true partnership one that I am sure would have really affected student academics 

so that our first graders were better learned and ready for the second grade. After all, first grade is 

a crucial year for reading, if they can read by first grade, then each subsequent grade will only 

empower their reading skills. 

Second Grade 

Table 3 
Percent of Responses for Parent Involvement Dimensions 

Second Grade 

Parent 
Involvement 
Dimension 

Never 

Number of 
Responses 

% 
Rarely 

Number of 
Responses 

% 
Sometimes 

Number of 
Responses 

% 
Often 

Number of 
Responses 

% 
Frequently 

Number of 
Responses 

% 

Parenting 11 36 21 70 29 97 27 90 30 100 
Communicating 

Volunteering 
8 27 13 8 27 13 43 

50 
23 

21 
24 

70 
80 
47 Learning at 

home 

12 40 13 43 15 
14 2 

5 17 7 

10 

23 

2 

12 40 13 43 23 77 Decision 
Making 

7 23 3 10 8 27 20 23 Collaborating 
with the 

community 

6 7 
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Second grade is different from kindergarten and first grade in that families scored four of 

the six typologies high in the “frequently” category with the exceptions being Learning at Home, 

and Collaborating with the Community. The trend continued with Parenting receiving the highest 

average of 78.6%. This is hopeful because that means that the door is open for developing a 

family-school partnership if the proper trainings and the right leadership were to take place at 

Wrigleyville. Communicating averaged 36%, Volunteering was 43%, Learning at Home was low at 

18.8%, Decision-Making scored 40%, and Community Collaborating came in at 20.6%. It’s 

interesting to note that the first three typologies, Parenting, Communicating, and Volunteering 

scored high in the frequently category respectively at 100%, 70%, and 80%. It’s nice to see that 
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Wrigleyville second grade teachers are offering in services for second grade families, are being 

asked to volunteer in the classroom, and are keeping families abreast with information. Again, my 

concerns as I have noted throughout the paper are that activities within these typologies are not 

digging deep enough to form a lasting and significant partnership. I am pleased to see that families 

have high regard for these areas or typologies but clearly, the areas of improvement are Learning 

at Home, Decision—Making, and Community Collaborating which will render direct and valuable 

results for student academic achievement. 

Third Grade 

Table 4 
Percent of Responses for Parent Involvement Dimensions 

Third Grade 

Parent 
Involvement 
Dimension 

Never Rarely Sometimes Often Frequently Parent 
Involvement 
Dimension 

Responses % Responses % Responses % Responses % Responses % 

Parenting 26 52 20 40 47 94 43 86 39 78 
Communicating 11 22 4 8 26 52 28 56 16 32 

Volunteering 10 20 16 32 19 38 31 62 25 50 
Learning at 

home 
5 10 2 4 9 18 25 50 15 30 

Decision 
Making 

8 16 17 34 15 30 21 42 27 54 

Collaborating 
with the 

community 

5 10 7 14 9 18 14 28 9 18 
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The Parenting typology once again scored high as it did for kindergarten, first and second 

grade averaging 70%. It bears repeating that it appears that Wrigleyville Elementary has a fine 

foot in the door in trying to develop a true family-school partnership. It’s pleasing to see that 

families regard Wrigleyville as having structures in place that informs them of the type of activities 

they can do at home with their child and asks them information about them that can be useful in the 

classroom. However, the remaining five typologies look similar to the previous three grade levels 

in that they averaged low and need to improve especially in the areas of Learning at Home, 

Decision-Making, and Community Collaborating if Wrigleyville wants to see their student body 

perform successfully and get out of Program Improvement. The Communicating typology 

averaged 34% making it the lowest among the grade levels. Volunteering was 40.4% which I found 

surprisingly high since there isn’t much volunteering that goes on in the third grade other than 

family members chaperoning field trips. Learning at Home was the lowest of the typologies for third 
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grade averaging 22.4%. Before I move in to the two remaining typologies, I must comment on this 

low percentage. 

As a member of the third grade team, I feel that we should pool our expertise together 

instead of working in isolation. Our grade level meetings have strong collaboration yet as each one 

of us walks out and goes into their classroom, the collaboration comes to a halt. Nothing would 

delight me more than to see third grade teachers offer parent workshops much like the first grade 

offers to its families. It’s such a crucial year especially for bilingual education students since it’s the 

first full year in which 90% of their instruction has shifted from Spanish to English. It should 

behoove us to bring in the family component and work together instead of doing it separately. 

The last two typologies, Decision-Making and Community Collaborating were rather low at 

35.2% and 17.6%. It would be great to bring in third grade parents and make them part of the 

decision-making process as to how we can work together to help our children succeed especially 

since for so many in the student body, it is their first official transition year from Spanish instruction 

to English. Reaching out to the community is imperative if Wrigleyville wants to bring in those 

resources that could potentially assist students and families. 

Teachers 

Table 5 
Teacher Survey Responses 

Parent 
Involvement 
Dimension 

Never Rarely Sometimes Often Frequently Parent 
Involvement 
Dimension 

Responses % Responses % Responses % Responses % Responses % 

Parenting 0 0 2 20 6 60 2 20 0 0 
Communicating 0 0 0 0 2 20 8 80 0 0 

Volunteering 2 20 6 60 7 70 4 40 2 20 
Learning at home 0 0 0 0 10 100 8 80 1 10 
Decision Making 0 0 3 30 6 60 0 0 1 10 

Community 
Collaboration 

2 20 6 60 1 10 1 20 0 10 
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The teacher surveys proved to be quite an eye opener in comparison to the family surveys. 

For one, the “frequently” category wasn’t chosen as often as in the family surveys. As a matter of 

fact, the “rarely”, “sometimes”, and “often” categories were the most chosen. Typology #1 

Parenting, scored about 20% making it the absolute lowest average compared to 70% which 

families rated Wrigleyville. It seems that my colleagues feel that Wrigleyville faculty do not believe 

that school does a fair job of providing information on how parents can assist their children with 

skills they need to improve. 

I have to note that although parent nights and parent trainings are written as part of the 

school’s Single Plan for Student Achievement, the meetings that take place are more along the 

lines of informational meetings conducted by the principal. Other meetings offered by the school’s 

Out Reach Consultant are usually gang prevention awareness which is great because in that 

sense, the school is reaching out and collaborating with the community by asking the city’s police 

department for their participation and expertise. In my opinion, the powerful changes can take 

place when the information presented is directly related to the specific needs of students. When 
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such presentations are offered, there should have been a sort of collaboration between teachers 

and parents in which they have both discussed their concerns and are coming together as equals 

both sharing their expertise and knowledge and working together towards the same purpose. 

The highest rating for the next typology, Communicating, was “often” averaging at 20%. 

It’s upsetting to see that indeed Wrigleyville is holding out on the richness that it could have if only 

Wrigleyville were to really establish two-way lines of communication with families. Apparently, the 

school is not making parents aware of the importance of reading at home and asking parents to 

listen to their child read. It’s not to say that teachers don’t communicate this need to parents one-

on-one when they may see each other after-school for five minutes but it’s simply not enough. Most 

of the time, this looks like the teachers telling parents to read but what is missing is that they are 

not telling them how to do it in a way that could improve fluency, vocabulary development, or 

comprehension skills. This is where the Learning at Home and Decision-Making aspects of the 

partnership should take place so that a few select group of parents, teachers, and administrators 

come together to decide what should be the focus and present it in a way that can be easy to do at 

home. 

Summary 

Table 6 
Typology Averages for Surveys 

Kindergarten, First Grade, Second Grade, Third Grade, and Teachers 

Parent Involvement 
Typology Kindergarten 

First 
Grade 

Second 
Grade 

Third 
Grade Teachers 

Parenting 61 75 78.6 70 20 
Communicating 40 38.6 36 34 20 
Volunteering 42 39.8 43 40.4 42 
Learning at Home 20 19.6 18.8 22.4 38 
Decision Making 41 36.8 40 35.2 20 
Community Collaborating 19 19.8 20.6 17.6 24 
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The surveys sent out to families were a helpful tool to assess and ascertain where 

Wrigleyville falls in the family-school partnership continuum. It appears that there is some kind of 

established relationship at this point by the confident response in Parenting and Communication. 

Now, it’s imperative to state that much work needs to be done in the remaining typology areas: 

Volunteering, Learning at Home, Decision-Making, and Community Collaborating. 

Teachers, administrators, and families must start to collaborate with purpose and meaning 

if more profound academic achievement is to take place at all grade levels. Special emphasis 

needs to be given to distinguishing areas of needs. Obviously, according to the API and AYP data, 

much accentuation needs to be given to the areas of language arts, mathematics, and English 

Language Development since those were the key areas that did not render significant results for 

the school to meet its API and AYP mandates. 
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Chapter 5 

Discussion 

As a recent candidate for the Administrator’s Credential in the State of California, I would 

like to approach this discussion from the administrator’s point of view concurrently with looking at 

the situation at Wrigleyville from a teacher’s standpoint. Although I can not take the stand from a 

parent’s view, I think it is safe to assume that they want the best possible education for their 

children and would do what they can in order to attain academic success. That is why it is of dire 

importance to ensure that schools and families form a partnership, a strong alliance so that it is a 

win-win situation for all, especially children. In order to have the maximum results in what a child 

can do academically, teachers, parents, and administrators need to come together and work 

diligently and purposefully in the areas of Parenting, Communication, Volunteering, Learning at 

Home, Decision-Making, and Collaborating with the Community. 

Conclusions 

Wrigleyville Elementary has a steady and worthy friendly association with families. It is a 

great start for what could potentially be an amazing, capable, and solid partnership that would 

really maximize academic achievement for all students especially those who take the state tests in 

the second through sixth grades. It is exciting to imagine just how much the Wrigleyville student 

body can achieve once all the necessary stakeholders unite with one common purpose and goal-

academic success for all students. 

There’s a trend in all of the grade levels which is clearly illustrated in Table Six (see next 

page) that Parenting, Communicating, and Volunteering are slightly above average in grades 

kindergarten, first, and second. The drop goes slightly below 60% in third grade. Could the high 

marks in parenting by families be that they are not as familiar with the Single Plan for Student 

Achievement (SPSA) and figure that Coffee with the Principal, Open House, and Conferences all 
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qualify under Parenting? On the other hand, teachers view this typology as quite low averaging 

20% with “sometimes” being the highest mark. Teacher’s perceptions are quite different in that 

they view Parenting as weak in comparison to how families perceive this typology at Wrigleyville. 

Could the difference be that teachers are familiar with the Single Plan for Student Achievement 

(SPSA) and in knowing that there is a parent component, expect more of school-home 

partnerships? In the past, there were Literacy and Math nights offered as a school rather than 

specific grade levels at Wrigleyville. Could the fact that there hasn’t been any in the last three 

years account for such low marks by teachers in this first typology? 

Table 6 
Typology Averages for Surveys 

Kindergarten, First Grade, Second Grade, Third Grade, and Teachers 

Parent Involvement 
Typology Kindergarten 

First 
Grade 

Second 
Grade 

Third 
Grade Teachers 

Parenting 61 75 78.6 70 20 
Communicating 40 38.6 36 34 20 
Volunteering 42 39.8 43 40.4 42 
Learning at Home 20 19.6 18.8 22.4 38 
Decision Making 41 36.8 40 35.2 20 
Community Collaborating 19 19.8 20.6 17.6 24 

The Communication typology fared about the same both for families and teachers. There 

seems to be sufficient information going out to homes about events, meetings, etc. What 

Wrigleyville should probably do to maximize this typology for student achievement is put out a 

monthly newsletter by grade level in which specific information is given to families as to the type of 

things they can do at home to help their child with school work. For example, instead of teachers 

writing that children need to learn and memorize multiplication facts, then write about how this can 

be achieved through the use of flash cards five minutes daily, practicing repeated addition through 

the use of every day objects such as beans, and how to apply this to everyday life. Most families 
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take their children to the park so why not take advantage of the setting and count how many trees 

are in the environment and apply that to the principles of repeated addition which in essence is 

multiplication? Communication with purpose and focus on academics is the key to use this 

typology to its maximum. 

Another way to effectively use this typology would be to approach it in terms of the 

“Empowerment Model” by Janice Wearmouth (2004). In the Empowerment Model, the 

professional, in this case teachers, recognize the family’s own support network and empower 

family members to meet their own needs with professional support. It is imperative that schools 

make parents feel that they have the power to offer appropriate support and help their own 

children. The role of the teacher is to listen to families and discuss the barriers to the child’s 

learning. The role of the administrator should be to partake in these conversations, make available 

the appropriate resources needed to make this come to fruition, and be supportive in all aspects of 

this endeavor. 

Volunteering is another below average typology that rendered results from the parent’s 

point of view at an average of 40%. The parents as an “assistant” view shared by many educators 

needs to be upgraded to that of another person who can offer their skills and knowledge for the 

improvement of academics. The days of having a family member come into the classroom to sort 

and staple papers should be long gone. Instead, replace this attitude by acknowledging that 

parents can and want to help their children be successful in school. What this would entail is 

training teachers on how to do this type of work perhaps by using the expertise that other teachers 

may have in this area. Also, Wrigleyville should tap into what the District Office has to offer as well 

as the Ventura County Office of Education. Survey families on what they can offer and use that in 

the classroom. Invite those parents who are willing and able to offer their talents in the classroom. 
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The point is to bring in parents and have them take on the role of someone working along with a 

teacher and not under their supervision. 

Granted, not many teachers or families may be comfortable in this type of role. A sort of 

power shift needs to take place which can be confusing and awkward for many. Clearly the role 

here is not to have a power struggle or confuse the roles that teachers and parents play. Instead, 

the job for each including the administrator is to work in collusion towards one goal. It may seem 

contradictory to promote Parenting, Communication, and Volunteering when data shows that these 

three typologies do not contribute to student academic achievement but it is important to promote 

these areas in order to form a trusting working relationship. It’s what the San Diego Unified School 

District has coined as “Type XO - Relationship Building Activities”. In addition to Epstein’s (2002) 

typologies, relationship building activities are recognizing and celebrating events that are important 

for establishing a positive relationship between the home and school in order to build a sense of 

community. These types of events help serve to create events leading to different and more 

dynamic types of involvement directly related to supporting student achievement (San Diego State 

University Research Foundation, 2002). 

Learning at Home rendered higher results for teachers at about 40% compared to 20% by 

families. That is a significant 20% difference and the question is, why the disparity? Why is it that 

teachers feel that Wrigleyville is doing a finer job in these areas and parents do not? If this 

dimension entails involving families with their children in learning activities at home, including 

homework and other curriculum-related activities, why is it that families don’t see it in the same 

way? Are teachers and families on the same page when it comes to this typology? Is this area 

clear for everyone? I think the Communication typology needs to step in and open a discussion of 

some sort that would clear up any confusion by both parties. Perhaps the school principal is 

unclear too and needs to be a part of these conversations. 
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Do teachers feel that sending homework is enough to meet this dimension? Do parents 

feel that there is not enough homework given or perhaps the quality of the homework and other 

curriculum related activities is the problem? Since this is one of the dimensions that plays an 

important key role in developing a strong family-school partnership, these type of questions need to 

be asked and answered. If the areas of Parenting, Communication, and Volunteering are in place 

at Wrigleyville and are demonstrating a capable result, then the Learning at Home typology would 

be comfortable to approach by all stakeholders because a trusting and welcoming relationship has 

been established. Wrigleyville should hold meetings with a select and representative group of 

parents, educators, and of course the administrator in order to have these types of conversations 

and determine what Learning at Home should be between parents and children. The expectations 

that teachers may have could be quite different from parent’s outlook. Same could be said for 

what the administrator expects from its staff. 

Decision-Making goes hand in hand with Learning at Home because crucial decisions 

need to be made in order to deduce the types of things that should be taken place at home that 

could serve as an extension of the learning that takes place in classrooms. As well as the type of 

changes that need to be made within the school in order to reach the quality education that a 

school has to offer its students. Wrigleyville has a satisfactory participation in governance and 

advocacy groups such as School Site Council, PTA, and English Language Advisory Committee 

(ELAC). I’ve had the pleasure to work with parents in School Site Council for two years and the 

resolutions that came out this group were necessary for the school. Yet, what lacked in my 

opinion, were that these changes seemed to be minor in comparison to the type of things that 

should really take place at school. For example, a new building opened up for Wrigleyville at the 

beginning of the school year. There was discussion at some point about the student’s safety and 

40 



the type of procedures that should be in place in order to prevent accidents in a two-story building. 

Granted, it was necessary but it did not have a direct effect on student achievement. 

In addition to this observation, there was an unbalanced sense of power. The staff 

members along with the school’s leadership team made many of the decisions for the school and 

parents trusted that the decisions recommended were acceptable and felt comfortable in giving 

their approval. Therefore, there really were no new ideas brought to the table that could have made 

things different at Wrigleyville. However, at some point last year, a parent had a fabulous idea that 

unfortunately, did not go further than a discussion within School Site Council members. 

She suggested that parent meetings be held by classrooms with teachers leading the 

discussion. The topic of the discussion should be identifying the needs of children in both math 

and language arts and coming together as a group of parents to offer help. Talk about Learning at 

Home and Decision-Making taking place! Unfortunately, the idea was discouraged because some 

of the members felt it could not be done and it would infringe on teacher’s time. In retrospect, this 

plan could have been set into motion if some teachers would have been approached with the idea 

by the administrator. I am confident that a few staff members would have taken on this project and 

things could have looked a lot differently for a family-school partnership. I guess the open-door, 

welcoming policy at Wrigleyville left a lot to be desired. 

To be fair, does Wrigleyville even know how to do this sort of thing? Did Wrigleyville have 

the right things in place that could have created a true family-school partnership? It is interesting to 

note that Wrigleyville staff has undergone plenty of professional development on topics such as 

data analysis, writing, and mathematics but I have difficulty recalling any sort of training that is 

related to forming relationships with families. I know that common sense tells all educators that 

family relationships are crucial for student success, but why hasn’t Wrigleyville tapped into what it 
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could really be helpful instead of doing all the hard work within their four walls? The load would be 

easier to carry if it was shared by everyone instead of a few. 

Finally, the Community Collaboration typology turned out quite low for both families and 

teachers averaging about 20%. Again, it bears to repeat that this is an area in which Wrigleyville 

can reach out to the surrounding businesses for their support whether monetary or other types of 

resources. There are plenty of stores in the surrounding area that could potentially make 

contributions to school if organized groups made up of school staff and parents were to go out and 

ask them to donate funds to organize family math and literacy nights. The community collaboration 

would not have to be limited to money. This typology entails the coordination of resources from 

outside agencies. For example, there is a high school down the street from Wrigleyville. Why not 

coordinate some type of after-school tutoring services with some of the high school students who 

need service hours for graduation? Why not go down the street to the medical clinics and pull 

together a health fair for families? It’s unfortunate that schools get bogged down with the everyday 

operation of teaching and running a school that time is not allotted to reach out and build 

relationships with the surrounding community. 

Implications for Practice and/or Policy 

What all this research means for Wrigleyville is that a lot of work needs to get done in 

order to truly form a family-school partnership. Where does the work begin? In my opinion, it 

should start by sharing the survey information with staff and families. Perhaps, the best conduit for 

this would be to share it with Leadership Team and School Site Council initially in order to get the 

school’s representatives familiar with the data before it’s disseminated to the masses. 

Consequently, share it with the school staff and hold informational meetings in both Spanish and 

English and at different times in order for parents to accommodate their work schedule. 
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My hope is that by sharing this information with everyone, eventually the “blame game” will 

stop and action can take place in order to make the necessary changes for progress. Too often I 

hear teachers blaming parents for not doing enough with their child. Interestingly enough, they 

blame their colleagues as well and wonder if the former teacher taught anything at all. The same 

could be said for families expressing their frustration at not knowing what to do to help their 

children and who are resentful at the teacher for not doing enough for their child. 

Next, the SPSA needs to be revisited and relationship building activities such as Math and 

Literacy Nights need to be reinstated in the plan. After all, the Single Plan for Student 

Achievement is a working document that must be followed and made accountable to all 

stakeholders at school and the district office. It should not be a plan that looks great in writing but 

in practice is non-existent. 

Afterward, as the leader in the school, the administrator must be a voice and champion for 

this type of activity. He or she must bring outside trainers preferably from knowledgeable sources 

like the San Diego State University Parent Center on the types of parent involvement typologies. I 

know for a fact that Wrigleyville’s Outreach Coordinator attended a leadership development 

conference on school, family, and community partnerships about two years ago, so why not use 

her knowledge to offer some type of professional development on this topic. Initially, the training 

does not have to include the entire staff but only those who are interested in developing and 

promoting a family-school partnership at Wrigleyville. The premise is to get started on the right foot 

with proper guidance. 

In conjunction, the school administrator should bring in the Home Visits Project Training to 

the teachers. The training requires the entire staff to be present which could easily be done in lieu 

of meetings on an early release day. Monies from Title I could be used to fund the training. The 

buy-in and commitment to do the home visits does not have to be from everyone but at least from a 
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select few. Certainly, the principal needs to be a part of this project as much as possible in order to 

demonstrate his/her actions that it supports this type of endeavor. The aspiration is that a few 

would inspire many. 

The knowledge of district office personnel who have expertise in this area could be 

another source. There is an Early Literacy Intervention Coach at the District Office whose many 

duties is to hold parent meetings. Why not approach her to lead the school into looking at what 

works and what is not effective in practice. It would also behoove Wrigleyville’s leader to find out 

what schools in the district have a high parent involvement as well as high test scores to discover 

what they do at their schools that could be applied at Wrigleyville. The Ventura County Office of 

Education has great resources in this area and could offer their support as well. 

Future Research/Next Steps 

The initial research in this paper is only but a stepping stone in this field. There is much 

information in the world of academia that would lead one like myself to dive into greater depths and 

discover more information on family-school partnerships. In the course of the past eleven years 

as my career in education has evolved, I find that I have become much more passionate in 

reaching out to parents and empowering them when it comes to their child’s education. 

Unfortunately, not much has changed at Wrigleyville in this area and I believe that this must 

change immediately. We can no longer make excuses that it just can’t be done because parents 

work too much or as teachers, we have done all we can. Have we really? Have we really 

exhausted all our means and can we honestly take a step back and say “I have given it my all”. I 

for one do not feel that I have and that leaves a lot of room for work. 

In the future, I would like to survey fourth, fifth, and sixth grades and find out what families 

and teachers think about Wrigleyville. Additionally, I would like to dig deeper into data and gather 

the necessary information as far as subgroups and how they perform in the CST. CELDT data 
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would also be powerful and can render important information as far as the Hispanic/Latino 

population which is statistically significant at Wrigleyville. 

Needless to say, the work has only just begun. The future looks hopeful for Wrigleyville 

and it can be done in collaboration with school-home teamwork and partnerships. 
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