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Chapter 1: Introduction

According to the American College Testing (ACT) 2014 college readiness assessment, 

only 26% of the almost 2 million high school students who took the test met the college 

readiness benchmarks.

David T. Conley also found, “as today’s young people enter postsecondary education and 

pursue career pathways, they will need to draw from and apply literacy and numeracy 

skills across a much wider range of new situations and for more varied purposes than was 

required of those entering college and the workplace even a generation or two ago.”

(Conley, 2014, p. 158)

The alarmingly low percentage of college ready students coupled with the new skills 

needed for the 21st century were several of the main reasons the Common Core State Standards 

(CCSS) were developed. The CCSS are a set of learning goals spanning K-12 which were 

collaboratively written by teachers, parents, administrators, and other experts in an attempt to 

align the education children are receiving across the US. The grade level standards are what 

every student should know by the end of the year in order to ensure students will be career and 

college ready. Although the standards explain what to teach, they do not explain how to teach 

them; they are standards, not a curriculum. The implementation process has been left up to the 

state and local agencies to decide on their own. Therefore, according the National Governors 

Association Center for Best Practices & Council of Chief State School Officers, “with students, 

parents, and teachers all on the same page and working together toward shared goals, we can 

ensure that students make progress each year and graduate from high school prepared to succeed 

in college, career, and life.” (NGA & CCSSO, 2015) Unfortunately, the problem we may be
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facing today is that even though the parents have been noted as an important piece of the CCSS 

puzzle, it seems they have been left out of this learning phase of the implementation process,

(Neuman & Roskos, 2013, p. 9)

When speaking with the parents of my fifth grade class during the 2014 fall conferences,

I noticed evidence of varying degrees of understandings and perceptions of Common Core State 

Standards among parents. I found their perspectives of the Common Core State Standards fell 

into three categories: They were either excited for the change, completely against the change, or 

shared with the majority and had little to no knowledge of the new standards. The only common 

theme with the CCSS was that all the parents were confused about ways to help their child 

perform better in school. I repeatedly heard the line, “this was not how I was taught” regarding 

the change in assignments that the children are bringing home. Studies have shown that “Positive 

parent attitudes toward homework not only predicted amount of parent facilitation but also 

directly related to student's attitude toward homework.” (Cooper, Jackson, Kristina, Nye,

Barbara, Lindsay, James J, 2001) In addition to homework involvement, research has also 

proven that overall family involvement directly correlates to higher student success. According 

to a study done by John Hopkins University, their data showed “kindergarten through high 

school, family involvement contributed to positive results for students, including higher 

achievement, better attendance, more course credits earned, more responsible preparation for 

class, and other indicators of success in school” (Simon, 2004, p. 7). It stands to reason that 

parent engagement must be improved to increase their understanding of the common core state 

standards so that they can better assist their child.

According to Creswell, “a deficiency in the literature may be part of the justification for a 

problem.” (Creswell, 2012, p. 69) After exhaustive research, there wasn’t evidence to support
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that a gap existed in the research. It is unfortunate that the Common Core State Standards are so 

young in their implementation process that the research has not had adequate time to examine the 

ramifications for this change in approach.

The audiences that should potentially benefit from this project are students, teachers, 

administrators, policy makers, and parents. Parent understanding and engagement of common 

core affects all of us .This project will strive to benefit all of the above parties, and should 

attempt to show that this issue should not be seen just through the eyes of the teachers and 

administrators, but through the eyes of the parents as well. Only then will we be able to drive 

positive change across the education system.

Educating parents about their importance in the process of developing and delivering the 

curriculum is paramount. This will give them the knowledge and resources necessary to decide 

how much of a role they could play in its development. (Ontario Principals’ Council, 2012). The 

purpose of this project is therefore intended to consolidate important findings that will be 

beneficial to all the integral people who are responsible for engaging our parents in the Common 

Core State Standards.

In order to start this education among our parents, a parent information night was 

provided. This parent night provided parents with a high level overview of the shifts in 

curriculum due to the new standards. Because the most substantial shift has been in mathematics, 

the parent night focused on increasing parent’s level of comfort with the math related changes 

and new theories associated with those changes. This project is intended to be informational, as 

well as directional, and should not be a stopping point, but rather a starting point from which we 

can launch widespread change on how we can improve involvement in the Common Core State 

Standards. This then, leads me to the question, what are some effective approaches to helping
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parents understand the expectations of the Common Core Curriculum. This question will be 

broken down in chapter 3.



Chapter 2: Literature Review

Since the inception of the Common Core State Standards (CCSS), today’s educational 

world has undergone a paradigm shift in what students are expected to learn. The focus on career 

and college readiness has introduced a new rigor for students and parents in regards to learning 

outcomes. Teachers and administrators are currently receiving training on how to best meet the 

new set of standards, but they are just one component that is needed in order to ensure our 

students’ success. Traditionally, parents have been mentioned as stakeholders in children’s 

education, and the Common Core website certainly underscores this relationship. However, the 

reality is that while teachers and administrators struggle to implement the CCSS, parents appear 

to have been overlooked in this equation (Neuman & Roskos, 2013; NGA & CCSSO, 2015).

This current omission between schools and parents constitutes the basis of the research question:

What barriers affect parent involvement at the elementary school level during the 

implementation phase of the CCSS? This literature review examines previous research studies 

that have been done on the contributing factors of successful parent involvement. This research 

study begins with the meaning of parent involvement and the many ways parents can involve 

themselves in their child’s education. Then, the barriers that could possibly impede parent 

involvement during the implementation of the CCSS will be discussed. Finally, a close look at 

the relevant literature will aid in improving the parent- school partnerships.

Overview of the Context of Literature

The focal points of the literature surrounding parent involvement define the concept and 

assess the following barriers: language and cultural differences, socioeconomic considerations, 

and individual political ideologies. The theoretical framework used to guide this research will be 

seen through an epistemological lens. Individual perceptions of one’s education can shape one
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for life. How an individual succeeds, fails, or rebels against the educational system could be a 

decisive factor in how one views teachers and the CCSS. Research shows that parents’ 

experiences in school are directly correlated to the amount of participation in their children’s 

learning (Hill & Taylor, 2004).

The first barrier to successful parent involvement during CCSS implementation is 

language and cultural differences. The fact we face is that the dominant culture dictates norms 

within the school system (Gaetano, 2007). For example, textbooks continue to be Eurocentric 

even though the racial and ethnic composition of classes enjoys different cultures (Lindsey &

Terrell, 2009). The second barrier centers on the socioeconomic status of the families within the 

school system. Families have vastly different resources and methods for coping with the 

common needs of everyday school life. These entail transportation, employment schedules, and 

overall parent availability (Hill & Taylor, 2004). The third barrier engages the complex nature of 

individual political ideologies, and why those factor considerably into the parent’s view on the 

validity of CCSS as well as the inclination to be a willing parent participant. The guidelines used 

to gather and compile the research were based on the relevance to the study in question and the 

level of relevance to all other studies used. The research excluded any studies that did not review 

elementary school aged data.

Literature Review Areas

Defining parent involvement.

Extensive research has been done proving the association of parents’ involvement in their 

children’s schools and the subsequent successes that follow (Austin, Cohen, Hanson, Huang,

Jain, 2015; Barnard, 2004; Hill & Taylor, 2004; Morrison, Storey, & Zhang, 2011). Although 

there are many different definitions when it comes to parent involvement, the Epstein Model will
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be used as the framework in which to define it. Even though there are some limitations to this 

framework, it is considered sufficiently robust (Bower & Griffin, 2011). According to the 

Epstein Model (2002) successful parent involvement comprises 6 categories: parenting in the 

home, communications between parents and teachers, volunteering for school activities, doing 

homework with children, contributing to the decision-making process at school, and 

collaborations within the community.

Parent involvement in the home setting includes maintaining the child’s health by 

providing for the child’s nutritional needs as well as their immunizations and vaccinations. The 

second type of involvement is home-to-school and school-to-home communications, which 

could involve parent-teacher conferences, letters to and from school, and successful responses to 

communiques regarding the child’s behavior in the classroom. Volunteering could entail helping 

at the school and within the classroom itself. Parent involvement at home might mean helping 

their child with homework and other curriculum-based activities. Parent-school organizations 

such as the Parent Teacher Association (PTA) and Parent Teacher Organization (PTO) are ways 

parents can be involved in the decision-making processes at school. Lastly, helping to link the 

school and the community to strengthen programs would also be considered a type of parent 

involvement (Epstein, Jansorn, Salinas, Sander, Simon, & Van Voorhis, 2002). There are various 

ways parents can participate in their children’s schooling. Overall, “Families want to know if 

their schools are providing high-quality education, how to help their children do their best, and 

how to communicate with and support teachers” (Epstein et.al., 2002, p.14).

The Epstein Model (2002) serves as the best framework for this study because it has 

broad descriptions of parent involvement. It encompasses both the conventional form of parent 

involvement which typically means volunteering at the school and as well as what can be done at
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home to help aid in the children’s academic growth (Epstein et.al., 2002). This framework also 

shifts some of the responsibility onto the school to reduce the communication barriers between 

school and home rather than the onus resting fully on the parents (Bower & Griffin, 2011).

Overall, previous research has shown that the Epstein Model has improved parent involvement in 

school (Dikkers, 2013; Ingram, Lieberman, & Wolfe, 2007).

Cultural and language barriers.

Studies conducted previously have shown a strong correlation between culture and parent 

involvement. (Bang, 2009; DaRos-Voseles, Ede, & Fillmore, 2014). Parents from different 

cultural backgrounds will have different perceptions on appropriate levels of involvement within 

the school system and will be cautious in some instances to participate actively in school 

functions.

Bang (2009) writes about how important family involvement is in education and the 

barriers that minority families face in order to join the school community. The author’s findings 

were that most parents of minority children were not involved in school because of the teachers’ 

and principals’ lack of understanding about these families. Bang offers five suggestions to keep 

in mind when trying to involve minority families in the school community. First, teachers and 

administrators must be mindful of culturally and linguistically diverse families who have just 

entered the U.S. school system and may not understand the intricacies of the organization (Bang,

2009). Therefore, workshops educating parents about the school system should be offered.

Teachers should also provide parents with preferred ways of communication so parents are able 

to express their worries and get answers to their questions. Typically, in Asian cultures, the 

mother takes on the primary role of raising the children; therefore, the father might appear to not
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be involved in their child’s schooling (Bang, 2009). Educators should stress the importance of all 

parent roles in education. Since one of the barriers might be language-based, Bang suggests 

offering ESL classes for the parents emphasizing the language they would need to participate in 

school activities. Overall, the author concludes that if teachers and administrators understand all 

these factors serving the minority families, such participation would feel more comfortable, and 

involvement in the school more likely.

Similar to Bang (2009), DaRos-Voseles, Ede and Fillmore (2014) found that when the 

families’ culture and primary language are taken into consideration, parent involvement 

increases. In this qualitative study the authors posit that the lack of understanding of why parents 

are not involved in schools and how that can contribute to the teachers’ perspectives that the 

parents are disengaged. This study had a sample size of 36 teacher candidates at two different 

schools sites. The teacher candidates were given an assignment to write a letter to the parents 

asking them to write about why the name of their child was significant, and what aspirations they 

had for their child. The teacher candidates were given four reflective prompts throughout the 

year to promote a more in depth understanding of the role and influence parents had on the 

education of their child. The results of this study were that teachers found that parents did care 

about their child’s education and wanted them to succeed, and that parent-teacher 

communication improved when the assignments reflected the culture and language of the 

children in the class. DaRos-Voseles, Ede and Fillmore (2014) also concluded that it’s the 

teacher’s responsibility to at least initially facilitate and encourage communication with the 

parents. Although one of the themes that developed in this study was the importance of 

recognizing the backgrounds of the families, no specific ethnic information about the families 

involved was provided.
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Both articles (Bang , 2009; DaRos-Voseles, Ede and Fillmore, 2014) address the matter 

of diversity in the classroom. This study promotes a variety of cultural and language 

backgrounds and subsequently engages parents. Additionally, it uncovers the implications that 

arise when the parents of the children become aware of the intricacies of CCSS, and its effect on 

learning outcomes.

Socioeconomic barriers.

Within the educational system, a family is considered to be low income if they qualify for 

free or reduced lunch (California Department of Education, 2014). Some of the main 

contributors to one’s socioeconomic status fall mainly into three categories: income, occupation, 

and education (American Psychological Association, 2015). The barriers of low socioeconomic 

status: income, education, and occupation have shown a strong relationship to parent 

involvement in the school (Bower & Griffin’s, 2011; Raffaele & Knoff ,1999; Rockwell, 2011).

Bower & Griffin’s (2011) case study, using Epstein’s model, attempts to figure out why 

parents were not getting involved at a school system where minorities and poverty were highly 

prevalent. The study was conducted at a racially diverse elementary school where 92.5% of the 

students qualified for free or reduced lunch. The researcher used interviews and observations to 

gather data which resulted into three themes: Strategies employed such as school-home 

communication, epistemological frustrations, and engagement in school events and activities.

Parents stated that teachers preferred to communicate with them via email and texting, but 

parents could not afford computers and internet access. This resulted in the lack of ability to 

communicate with one another. Parents also expressed their frustrations about the differences 

between their children’s experiences in school and their own. Parents didn’t understand the
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reasons behind some assignments, because their own experiences in school were different. In 

these situations, parents were at a loss as to how to help with homework. Lastly, parents felt less 

engaged in the PTO, since the meetings were typically held during the day and parents, some of 

whom work two jobs, found it challenging to leave work to attend. These themes highlighted the 

need to take into account parents’ socioeconomic status when trying to form school-home 

partnerships (Bower & Griffin, 2011).

Although precautions, such as member checking and triangulation of the data were taken, 

the author was aware of the possible bias that could have taken place in this case study since the 

research was involved with the school personally. The research also noted the limitations of the 

study using Epstein’s model to measure parent involvement, in addition to the study only taking 

place at a single school.

Raffaele & Knoff (1999) discussed the barriers of parent involvement in schools for those 

parents who were socially or economically disadvantaged and the strategies on how to address 

the barriers to strengthen home-school collaboration. This qualitative study examined parent 

involvement through an ecological lens in order to consider the entire community and its people.

The outcome of this study found that parents of low-socioeconomic status might not be as 

inclined to participate their children’s schooling because of the parents’ work obligations or the 

school’s structure. Similar to DaRos-Voseles, Ede, and Fillmore (2014), the authors identified 

the catalyst for involving parents began with the educator taking a proactive approach and 

maintaining a two-way conversation based on respect and trust. In order to bring change to the 

parent and school relationship, themes were revealed in the data. The first theme attempts to 

understand parent needs and views of education and how a parent’s personal experience 

contributes to their current views of the educational system. Raffaele and Knoff (1999) discuss
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the importance of having open conversations about this possible negative association in order to 

overcome that barrier. The second theme focused on understanding the school’s focus in regards 

to the school-home collaboration, taking into account, for example, the time of day when parents 

are expected to be at school since it is difficult for them to take time off of work. Lastly, having a 

strategic planning process to implement the school-home collaboration is needed so both the 

parents and school understand their roles. The overall theory within this study was that when 

home-school relationships have an organized approach to address these specific areas, a positive 

relationship will occur.

Callen Rockwell’s (2011) study assessed parent involvement within two main categories 

based on the level of socioeconomic status. The first category was mainly concerned with the 

level of comfort parents felt in assisting with their children’s homework assignments and other 

school activities. Parents that were more highly educated and who had a robust educational 

experience were much more prone to helping and assisting their children with school activities 

and assigned homework since they felt more comfortable with the principles and understood the 

concepts being taught, whereas parents of low socioeconomic status did not feel comfortable 

helping their child (Rockwell, 2011). Parents of low socioeconomic standing felt it more 

important to provide food, shelter, and other household needs. Attendance at a college or higher 

level education was also a matter of consideration given the view parents would have towards it 

and what would be communicated to their children. Parents that had attended college were able 

to communicate with their children about how to apply, what to expect, and why it was 

important, whereas parents with no higher education, did not necessarily feel the need or the 

value of higher level education (Rockwell, 2011).
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The second category focused on the ability to attend school meetings and activities. The 

key considerations are accessibility to transportation and flexibility in working hours. Parents of 

low socioeconomic standing may have the necessary desire to attend and be involved in school 

functions, but may not be able to due to unavoidable barriers and financial considerations. Single 

car families and necessitated second jobs all contribute to low parent involvement. Therefore, 

parents with low socioeconomic status were less likely to involve themselves in school activities 

and functions than parents with high socioeconomic status (Rockwell, 2011).

Contributing factors such as parents’ income, occupation, and education can inhibit their 

ability to become engaged in their children’s learning. These challenges might also translate into 

the implementation of the Common Core. The academic expectations of common core are 

rigorous and parents with less education might find it even more challenging to help at home.

Common Core also focuses on project based assignments, so it will be extremely important for 

teachers to become more cognizant of the socioeconomic status of the families they are serving 

in regards the materials and time needed for the projects in order to ensure the children’s success.

Political ideologies.

An educational program cannot be achieved if parents, teachers, and all other 

stakeholders involved do not comprehend and value the ideas of the curriculum (Gaetano,

2007). With that said, there has been much debate over the last few years around the new CCSS 

which could in fact be a major barrier in parent involvement.

Gutierrez’s (2014) theoretical study examined the CCSS and how they affect the 

education system. The author used four perspectives: structural, human resources, political, and 

symbolic view, which served as a framework to explore the CCSS. The researcher stressed that
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during this implementation phase of Common Core, there are some uncertainties. Some of the 

uncertainties are how the standards will be taught, since the CCSS are learning goals not a 

curriculum and what materials will be used to teach the standards (NGA & CCSSO, 2015).

Another concern was that initially 48 states adopted the CCSS, but only 43 states, four 

territories, and the District of Columbia have chosen to remain. The states dropping out or 

trying to repeal their commitment to the CCSS can cause doubts. Gutierrez acknowledged that 

in times of uncertainty, the four perspectives help to serve as a framework to offer clarity during 

the confusion.

The structural view considers the organization and policies within the school and how the 

roles of the key players need to be considered during the implementation phase of the CCSS.

Gutierrez (2014) discussed the multiple viewpoints that the key players may have and 

emphasizes that even though the viewpoints may vary, it is very important that everyone work 

together towards the common goal of student learning.

The human resources perspective addresses whom is responsible for accomplishing the 

organization’s task. Professional development must be offered to teachers so they have a solid 

understanding of the new standards, and in return, communicate that new found knowledge to 

parents. Parents, teachers, students, and other stakeholders have to work together in order to 

evoke change in the system and increase student learning (Gutierrez, 2014).

The political view discussed both the supporters and the critics’ perspective of the CCSS, 

and how this has quickly turning out to be the dominate discussion regarding the CCSS. The 

CCSS debates mostly revolve around opposing values of individuals and organizational groups 

and how the standards will affect the students. The ideological Conservative view of the CCSS
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is that the initiative is too controlled by the federal government, whereas Liberals tend to be in 

favor of the standards. Gutierrez notes the importance to not over generalize political views 

since individual beliefs can vary within a particular organization.

Lastly, the symbolic view is making meaning of these new standards and having a shared 

vision for student achievement. Gutierrez (2014) concluded that in order to be successful during 

this implementation phase of the CCSS, it is important to consider these four lenses individually 

as well as together since they can aid in the larger picture.

McDonnell & Weatherford (2013) also added some insight about the educational politics 

that have developed around the CCSS. This study focused on the supporting organizational 

groups associated with Common Core and their opposing counterparts. The data was gathered 

from three different sources. First, phone and in person interviews were conducted with the 

leaders of the Common Core initiative, organizational group leaders that are in support and 

against Common Core, and educational policy makers. In addition to interviews, the researchers 

also sourced their data from reports, press reports, blogs, and Congressional testimonies. The 

final set of data came from observational notes provided by the organizations representing 

administrators, teachers, and parents.

The authors attempted to make the development and the implementation process of the 

CCSS as transparent as possible. First the authors discussed those folks who were willing to 

promote the ideas of the CCSS. Former governors James Hunt and Robert Wise were on the 

forefront of this endeavor. Their job was to inform organizational groups about the newly 

developed standards and gain their support. Drawing from comparative international test results,
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these political backers were able to increase confidence by exposing the academic achievement 

gap between the US and the nation’s global competitors.

After revealing the need for a new curriculum, the CCSS advocates began developing 

new standards that were research and evidence-based, but the opposition claims that the 

standards have no support that they will improve educational outcomes and are a one size fits all 

model. The supporters also assure that the CCSS are state and local-led, but opponents of the 

CCSS argue that the standards are not completely void of the federal government’s influence 

since the state’s adoption of the standards were used as incentive for Race to the Top federal 

funding. However, the federal government did not make the adoptions of the standards a 

criterion to receive grants.

Funding for the CCSS came from a variety of different resources, the most significant of 

which came from The Gates Foundation, which contributed over $200 million to support the 

development and implementation of the standards. About half of that money was given to 

national organizations to build support for the CCSS. One of the limitations to this study is 

research showing any opposing viewpoints to contributions from large corporations. Although 

there has been extensive literature surrounding this topic, existing gaps in the literature suggest 

that further research would be beneficial. An additional area for further study suggested by the 

authors is to re-evaluate perspectives after the Common Core national assessments have been 

given.

Overall, this discussion is only gaining momentum. The political ideologies of parents 

can contribute to the level of trust in regards to the implementation of CCSS. The trust level 

between parents and the school system is an important because ones belief in the validity of
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educational methodology will directly influence their motivation to be involved with and 

support it.

Connections to the Literature

Authors have contributed a large amount of knowledge in regards to the possible barriers 

affecting parent involvement in their child’s education. Studies conclude that language and 

cultural barriers, socioeconomic status, and political ideologies influence parents’ 

epistemological lens. These challenges can affect parents’ overall trust and comfort levels when 

trying to form school home relationships. The literature shows that educational leaders need to 

remain cognizant of these barriers and be thoughtful on how they approach solutions. The 

research also concludes that it is the teachers’ and administrators’ responsibility to initiate and 

foster the partnership between parents and school. The existence of barriers impacting parent 

involvement had been extensively researched, although there are existing gaps in the literature 

regarding the implementation of CCSS due to the relatively new beginnings of the CCSS. This 

limitation suggests that further research studies are needed to examine the contributing barriers 

to parent involvement with the CCSS.

Conclusion

Parent involvement and the existing barriers that prevent it from occurring are real and 

important social issues that are affecting our education system during the implementation of 

CCSS. The language and cultural barriers are things parents may experience every day, in and 

out of the classroom, and during school functions. Cultural norms within the school system are 

unavoidable, but treated and approached in a thoughtful fashion, can be mitigated. With 

additional focus, they can not only mitigated, but can be understood, and used to promote parent
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involvement during the CCSS implementation. The gap in the research is our inability to 

differentiate between different cultural norms effectively. Currently, the language and cultural 

barriers are known and have been defined, described, and been given solutions, but school 

systems have not been able to accurately practice them across all languages and cultures.

Socioeconomic considerations have long been a contributing factor to parent 

involvement, and the implications of some of these existing issues can have long term and lasting 

effects on the children. Simply put, for parents to be involved, they first and foremost need to be 

able to get to the school and places where activities and functions are held, and be available 

when they are happening. This issue of transportation largely affects low income families who 

may only have one car in the household or possibly no car at all. Tying in closely with 

transportation is the fact that they must be available during the times when activities of functions 

are being held. For the socioeconomically challenged families who may not, for example, have 

the luxury of being able to take a long lunch for a PTO meeting, or take off a night shift to attend 

a back to school event, this consideration can greatly affect their ability to be involved.

Political Ideologies continue to be a major part of the CCSS conversation among parents, 

students and educators. The discussion combines trust, political party affiliation, and educational 

effectiveness. Parents have an intrinsic need to trust the educational system in order to be a 

willing participant. Political viewpoints factor into that level of trust, and will sway an individual 

to one side of the fence depending on their party’s level of support for the CCSS. Combining 

trust and political affiliation will ultimately dictate the level of comfort parents feel in the quality 

of education their child is receiving, which will ultimately determine their level of involvement.

PARENTS AND COMMON CORE STATE STANDARDS 21



Ultimately, it is the school’s duty to adapt to these barriers in order to more effectively 

form the parent and school bond, but since the implementation of the CCSS, new barriers may 

have risen. This research study hopes to answer the research question: What barriers affect 

parent involvement at the elementary school level during the implementation phase of the 

CCSS? The next chapter outlines the process that will be used to develop the Common Core 

math parent information night.
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Chapter 3: Process/Product

After the implementation of the Common Core State Standards, both parents and teachers 

faced new challenges on how to help elementary school students succeed in this new learning 

environment. While teachers are receiving training on how to integrate the new standards into 

the curriculum, parents are still navigating through the intricacies and have seemingly been 

overlooked during the implementation process. (Neuman & Roskos, 2013; NGA & CCSSO,

2010).

Parents play an important role in their child’s education, and can positively contribute to 

successful learning and college and career development (Conley, 2014; Hill & Taylor, 2004).

Due to this fact, parent involvement and input is crucial during the implementation of Common 

Core and should be an area of focus throughout all school systems. This study attempts to find 

out the following: What are the most effective ways to organize and implement a Common Core 

parent information night? Based on the review of the literature, these additional questions are 

relevant to this project: What is an effective method for building a team to design and implement 

a parent information night? How to successfully promote and motivate parents to attend an 

information night? What information about Common Core Math is most valuable for parents?

How to create a presentation that is comprehensible and engaging for parents? How to evaluate 

the effectiveness of the parent night? This study will consider these questions in the development 

of a parent education session. The areas of focus in this chapter are: the participants, building the 

team, promoting attendance, identifying pertinent information, developing the presentation, and 

evaluating the information night.
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Participants

Participants in this project who will be taking the survey include parents of students in a 

TK-5 elementary school in Southern California. The school is located in a middle class 

neighborhood, although some students are bused in from lower socio-economic areas. 81% are 

Hispanic, 8% White, 5% Asian, 4% African American, and 3% other. 73.9% qualify for free and 

reduced lunch. All parents were invited to attend the Common Core Math parent information 

night.

Building the Team

In October, the selection process of the leadership team began. Using the model of 

Implementation Science’s Competency Drivers, the team was selected on several different 

criteria (Blase, Fixsen, Naoom, & Wallace, 2005) The selection process first began with 

selecting individuals with the inherent desire to be on the leadership team and who believed in 

the importance of educating parents on how to help their child with the Math Common Core 

State Standards (CCSS). After that had been established, the members were chosen based on a 

combination of their knowledge of Common Core, presentation skills, the social skills to 

collaborate, language proficiencies, and last but not least, the ethics needed to add value to the 

process.

The selected team was comprised of the following six members: one first grade teacher, one 

first grade Spanish bilingual teacher, one 2nd and 3rd grade combination Spanish bilingual 

teacher, two fifth grade teachers, a Teacher on Special Assignment (TOSA), and a site 

technology technician to assist with all technological needs.
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In late October the teaching team members participated in the Common Core Math: Building 

Partnerships with Families training at the County Office of Education in preparation for the 

parent information night held at the school site. The training covered how to help families adjust 

to the elevated math expectations, the best practices to support families in their students’ 

learning, as well as resources to share with parents.

Promoting Attendance

The first step was to inform parents that a Parent Information Night was going to held in 

December of 2015. This was accomplished by passing out the information flyers found in 

Appendix A to all parents during the fall conferences in early November. The rationale behind 

passing these out during fall conferences was that parents often use this time to express a desire 

to explore avenues that could assist them in helping their child at home. Therefore, the physical 

act of passing out flyers to all parents during this critical conference would yield a high 

attendance rate. Next, an announcement was made at a school wide awards assembly in mid- 

November, where parents were in attendance, reminding them about the upcoming common core 

math information night and encouraged parents to RSVP to their child’s teacher. In early 

December, at an English Language Advisory Committee (ELAC) meeting, the Administrator 

reminded parents about the upcoming event. A reminder flyer found in Appendix B was also sent 

home to parents the week before the event. Finally, a second reminder flyer was sent home two 

days before the event in conjunction with a Connect ED school wide phone call. In all flyers and 

communication surrounding the event, 3 important things were included: Raffles and prizes 

would be given, all information would be provided in both English and in Spanish, and that child 

care would be provided. All home-school communications were conducted in both English and 

in Spanish.
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Identifying Pertinent Information

On November 20th, the team got together and decided on the content that would be 

included in the presentation. Since there have been many shifts in learning due to the 

implementation of the new common core state standards, the team found it imperative to focus 

the parent night on two primary areas: The needs which had been expressed by parents during 

parent conferences and the barriers uncovered during the review of the literature.

First was acknowledging and working through the popular notion that the curriculum was 

unlike anything parents had ever seen during their childhood education, therefore it was 

important for parents to learn about the new Common Core Standards and explain the specific 

shifts in mathematics and the rationale behind them. Second, was breaking down political 

ideologies associated with common core. The epistemological lens of every parent can shape 

their views on Common Core and their willingness to embrace or reject it. This issue needed to 

be addressed in order to engage in meaningful and productive dialogue around the new 

methodologies. Third, was to provide concrete examples of what their child would be exposed to 

in the classroom in order to create a level of comfort around the actual curriculum. Along those 

same lines, we wanted to give parents time to work on actual examples of common core 

mathematical thinking and reasoning. When deciding on how to engage parents in the common 

core mathematical thinking and reasoning, we took into account the spectrum of education levels 

of our parents knowing that range was from non-high school graduates, to post bachelor 

graduates. Last, we wanted to give parents practical yet engaging resources that they could use 

with their child right away.



Developing the Presentation

To start the presentation, we decided to show an eight minute video “Why Is Math 

Taught Differently Now?” by Raj Shah. We chose this to help parents understand why the new 

Common Core Math Standards were needed and help them better understand the rationale 

behind the new mathematical concepts. We also decided to show this at the beginning because 

this was the only time that all parents were together before the breakout sessions. It was decided 

that for the following presentation, the optimal learning environment would be smaller group 

sessions, comprising of roughly 20-30 parents. The breakout sessions were divided into three 

groups, TK -  1st grade, 2nd -  3rd grade, and 4th -  5th grade. For each breakout session we utilized 

a PowerPoint presentation to organize the content. All parent handouts were adapted from Math 

At Home and were provided in both English and Spanish. (California Math Project: North 

Coast, California Mathematics Council & Sonoma County Office of Education, & 2014).

The first slide, Figure 1, covered the key shifts in Common Core mathematics which 

were adapted from What Parents Should Know (NGA & CCSSO, 2015).
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Figure 1

To help parents develop a deeper understanding of these mathematical shifts, the next 

slide was designed to explain an example Common Core math problem that parents could 

recreate at home. In figure 2 below, kindergarteners were expected to identify how many legs are 

on a dinosaur and then given the amount of legs in the water, they needed to explain how many 

total dinosaurs are in the water (Illustrative Mathematics, 2015). We created this problem as an 

example of dual intensity and application in the shifts in mathematics.
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Figure 2

The third slide was designed to provide an example of better understanding and 

application in the shifts in mathematics at a second grade level. In figure 3 below, second graders 

were expected to show a deep understanding of place-value concepts (Illustrative Mathematics, 

2015). A pivotal idea in this problem was that students needed to understand that 10 tens is equal 

to one hundred.
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Figure 3

The fourth slide was designed to provide example of better understanding, application, 

and dual intensity in regards to the shifts in mathematics at a fifth grade level. In figure 4, below, 

fifth graders were expected to write an expression that shows the mathematical thinking behind 

the total point value (Illustrative Mathematics, 2015). The emphasis in this problem was not the 

end solution, but the building of the expression. The answers to the example Common Core 

questions were found in the participant packet.
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Figure 4

Slide six, Figure 5 below, covered our first of two games we developed to play with 

parents. Parent engagement in the presentation was an important component in order to increase 

their learning, which then would hopefully aid in the probably that the information would 

transfer to their home. The games played in this section of the presentation focused the Common 

Core expectations of math fluency and having a deep understanding of the concepts. In the TK-1 

session, The Match Game found in Appendix C was played focusing the Common Core State 

Standard CCSS.MATH.CONTENT.1.NBT.C.5 Given a two-digit number, mentally find 10 

more or 10 less than the number, without having to count; explain the reasoning used (Illustrative 

Mathematics, 2015). In the 2-3 session, Raging Rectangles game found in Appendix D, was 

played focusing on the standard CCSS.MATH.CONTENT.3.OA.A.1 Interpret products of whole 

numbers, e.g., interpret 5 x 7 as the total number of objects in 5 groups of 7 objects each (North 

Carolina Department of Public Education, 2015). Lastly, in the 4-5 session, parents played Get to

http://www.corestandards.org/Math/Content/1/NBT/C/5/
http://www.corestandards.org/Math/Content/3/OA/A/1/


1,000 game found in Appendix E, focusing on the Common Core State Standard 

CCSS.MATH.CONTENT.4.NBT.A.1Recognize that in a multi-digit whole number, a digit in 

one place represents ten times what it represents in the place to its right (Parish, 2010).
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Figure 5

Slide 7, Figure 5 below, was designed to help show parents the connection between math 

and reading. Knowing that parents typically read to their child at night, we wanted to give ideas 

about how to incorporate math skills into routines that have already been established at home.

http://www.corestandards.org/Math/Content/1/NBT/C/5/


Figure 5
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Slides 8, 9, and 10 were designed give parents an opportunity to practice the concepts of 

math and reading described Figure 5. We developed two grade level appropriate videos, one of 

which was in English, and the other in Spanish, showing a parent reading a math story to a child 

and then following up with applicable math questions relating to that story with the child. We 

then provided useful sentence starters that the parents could use in order to help their child with 

problem solving which has been adapted from Math At Home (California Math Project: North 

Coast, California Mathematics Council & Sonoma County Office of Education, & 2014)

See Figures 6, 7, and 8 below.
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Figure 6

Figure 7



Figure 8
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The rationale behind providing the sentence starters to parents is that parents have 

expressed not knowing how to help their child with word problems. Therefore, these universal 

questions would not only help scaffold their child’s learning, but also help lead their child to a 

deeper understanding of their mathematical thinking. The sentence starters also align to the 

common core mathematical practices, which, “rest on important processes and proficiencies with 

longstanding importance in mathematics education” (NGA & CCSSO, 2015).

Slide 11, Figure 9 below, was developed to provide parents with free resources to 

practice mathematical thinking with their child at home. Since our district provides iPads for 

every students, we discussed and downloaded three downloadable book applications, all of 

which were free, that parents could use at home that reference and support materials covered in 

the presentation.



Figure 9
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Slide 11, Figure 10 below, was designed to give parents another exposure to practicing 

the new mathematical concepts and shifts. In the TK-1 session, Roll it- Know it! found in 

Appendix F, was played focusing on the Common Core State Standard

CCSS.MATH.CONTENT.K.CC.B.5 Count to answer "how many?" questions about as many as 

20 things arranged in a line, a rectangular array, or a circle, or as many as 10 things in a scattered 

configuration; given a number from 1-20, count out that many objects. (Gaslin, Gaslin, & Lund, 

C., 2009) In the 2-3 session, the game Giveaway found in Appendix G was played focusing on 

the standard CCSS.MATH.CONTENT.2.NBT.B.5 Fluently add and subtract within 100 using 

strategies based on place value, properties of operations, and/or the relationship between addition 

and subtraction. (Gaslin, Gaslin, & Lund, C., 2009) Lastly, in the 4-5 session the Operation 

Target game found in Appendix H was played focusing on the standard 5.OA.1 Use parentheses,

http://www.corestandards.org/Math/Content/K/CC/B/5/
http://www.corestandards.org/Math/Content/2/NBT/B/5/


brackets, or braces in numerical expressions, and evaluate with these symbols (North Carolina 

Department of Public Education, 2015).

Figure 10
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Slide 12 was developed as a placeholder to show parents where to find additional games 

to play and more resources available to assist is their understanding common core located on our 

district’s website. Parents were also given a survey to fill out on the effectiveness of the parent 

information night. A raffle ticket for math manipulatives parents could use at home with their 

child was given to the participants when the survey was completed. Since our district had just 

adopted a new math curriculum, there was an excess amount of old math manipulatives in 

storage. Therefore, we were able to have enough prizes for every parent to take home.
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Figure 11

Evaluating the Information Night.

To evaluate the Parent Information Night, we surveyed the parents, teachers, staff, and 

administrator. The parent survey used a four-point Likert scale ranging from a high score of 4 

(strongly agree) to a low score of 1 (strongly disagree). For each question, the highest possible 

response was a response of strongly agree, and it received a value of four. The lowest possible 

response was a response of strongly disagree, and it received a value of one. A response of two 

or three indicated a response falling in between the lowest and highest response level. Two open 

ended questions were included at the end to give parent some freedom in their responses. The 

student’s name was requested to ascertain if certain barriers to parent involvement were specific 

to certain demographics. Question 1 was designed to assess whether parents felt more confident 

in their ability to help their child at home after attending the event. Question 2 and 4 were
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designed to assess whether parents felt more comfortable with the overall Common Core math 

principles. Question 3 was designed to assess the actual quality and intent of the presentation. 

Questions 5, 6 and 8 were designed to find out which tools and strategies were most meaningful 

to the parents. Questions 7 and 9 were designed to assist in the planning phase for future parent 

information nights.

The teacher, staff, and administrator survey used the same Likert scale as the parent 

survey that was described above. The purpose of this survey was to collect feedback from the 

individuals who helped lead the event. Questions 1-4 were designed to assess the design and 

implementation of the event. Questions 5, 6, and 7 were designed to assess if the information 

presented was comprehensible and engaging for the parents. Question 8 and 9 were designed to 

get feedback and reflections on the overall success of the evening to assist in the planning phase 

for future parent information nights.



Chapter 4: Implementation

After completing the planning portion for the Parent Information night, the 

implementation phase began. The following is a detailed, chronological timeline of the events 

and activities that took place during the Parent Information night. In addition to the teachers who 

helped plan and present during the information night, we had three additional teachers and three 

classified staff members who volunteered to assist with childcare, language translation, and 

material management during the evening as described below. PTA also donated coffee and tea 

for all parents who attended in the event.

5:30pm

Parents arrived in the cafeteria. Two teachers were standing behind a table asking parents 

to sign in with their name, child’s name, and child’s teacher. After parents had signed in, they 

received the agenda for the evening found in Appendix K. Parents who needed Spanish 

translation were also handed a headset at this time. If they were in need of child care, another 

teacher directed them to the library where games and care child personnel were located.

5:35 PM

All parents were in the cafeteria for a general greeting and introductions. The presenter 

asked the parents by a show of hands who liked and felt confident in their math abilities. Since a 

minimal amount of parents raised their hands, the presenter explained that the goals for that 

evening were to help parents increase their level of confidence in their own understanding of 

Common Core math and their abilities to help their children. The presenter then reviewed the 

agenda for the evening.

5:40 PM
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An eight minute video “Why Is Math Taught Differently Now?” by Raj Shah was shown 

to help parents understand why the new Common Core Math Standards were needed and help 

them better understand the rationale behind the new mathematical concepts.

5:55 PM

At the specified time, parents walked to the building for the grade level break out session:

TK-1, 2-3, and 4-5. Teachers were in the hallways helping parents find the correct session. Since 

some parents did not RSVP to the event, an extra teacher volunteered to stay and make extra 

emergency copies to make sure every parent received the participant packet. Another teacher 

volunteer stayed near the sign in table in the cafeteria to help direct parents who were running 

late to their assigned breakout session.

Even though all presenters participated in the development of the presentation, the event 

leader provided each presenter with an outline to help highlight specific features on each slide, 

assist with pacing, and align all of the presentations. The outline is described below.

5:55 Slide 1- Key Shifts

• Address any parent concerns about Common Core if needed 

6:00 Slide 2- Grade level Math Problem

• Only cover your grade level example

• Read through the problem quickly, emphasizing the “deep understanding” that is needed 

to solve it.

• Have parents refer to their packets for the answers.

• TK-1st does no t have an answer since a quick explanation will suffice. (For example, 2 or 

4 dinosaurs is an acceptable answer depending on the type of dinosaur.)

PARENTS AND COMMON CORE STATE STANDARDS 41



6:05 Slide 5- Game 1

• Briefly explain that the game is an example of the math shifts ‘fluency and a deep 

understanding’ (dual intensity if it applies) and the CCSS it is teaching.

• Model the game quickly if you think it will help with understanding.

6:15 Slide 6- Connecting Math and Reading

• Explain the math practices (refer to poster) “These are things that Mathematicians do”

• Have parents locate it within their packet.

6:17 Slides 7- 9 Sentence Starts for Word Problems

• Have parents find this page in their packet

• Explain that these questions can help with word problems. We choose to model it with a 

story to give them another resource.

• Quickly connect some of the questions to the math practices

• Tell parents to listen for the questions in the video. If, after, can tell you the questions 

used, give them the little notebook or math manipulatives as a prize. Tell the parents they 

can keep the little notebook in their pocket/purse and when they are out and about and see 

an opportunity for a real life math problem, they can write it down.

6:20 Show Videos

• Parents listened for sentence starters to help the child solve the problem.

6:35 Slide 10- Apps

• Explain that all apps are on their iPads.
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• The Bedtime Stories app are nightly short stories and there is a new one every day with 

related math questions. They have leveled questions for TK through 5th grade.

6:40 Slide 11- Game 2

• Model game if needed

6:55 Slide 12- Surveys and raffle tickets

• Tell parents that more math resources can be found on Marshall’s website and show the 

website.

• After collecting the survey and raffle tickets, send the parents to the cafeteria to have the 

drawing for the math manipulative prizes.

7:00 Meet back in cafeteria for raffle

Two of the volunteer teachers set up the prizes on a table during the presentations so the 

drawing could start as soon as the parents arrived. Before the raffle began, parents were thanked 

for their attendance and their commitment to their child’s education. A teacher then pulled raffle 

tickets to determine prize winners. Even though we had prizes for every parent, not all the math 

manipulatives were equivalent, so the raffle was a good way to provide winners with the avenue 

to select their desired manipulatives first. After the parents selected their manipulatives to use at 

home, they signed out their child from childcare, and left the event.
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Chapter 5: Results

Overall the organization of the event was successful, and the execution proved to 

generate the desired outcomes of addressing barriers, increasing parent understanding for 

Common Core math, and increasing their ability and comfort level with helping their child at 

home. The survey results and open-ended responses from the teachers and parents were positive 

and provided the data necessary to answer the questions posed at the inception of this project.

The parent and teacher survey can be found in Appendix I and J.

Design and Implementation Results

Although there were only nine teachers and staff surveyed, the results were significant 

since these nine individuals represent each of the stakeholders in the school community. An 

overall theme that the teachers and staff specifically noted in their open-ended responses was that 

the event was very well organized and collaboratively created and executed. The analysis of the 

closed-ended questions on the survey results showed that the administrator, teachers, and staff 

strongly agreed that the design and implementation of the presentation was effective.
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Participation Results

Overall, teachers and staff were pleased with the total turnout of the event. 60 parents 

attended the parent information night, 47% of which were parents of unduplicated pupils. For the 

purposes of this project, the definition of unduplicated pupils are students who (1) are English 

learners, (2) meet income or categorical eligibility requirements for free or reduced-price meals 

under the National School Lunch Program, or (3) are foster youth. 29 parents attended the grade 

level 4-5 breakout session, 15 parents attended the grade 2-3 grade level breakout session, and 16 

parents attended the TK-1 grade level breakout session. Since the majority of the attendees were 

in the grade level 4-5 session, this might reflect that the increased levels of complexity in upper 

elementary Common Core math was a contributing factor to the parents desire to attend in order 

to expand their level of understanding and their abilities to help their child at home.

In order to create a welcoming environment for the parents attending the event, PTA 

provided coffee and tea for the evening. Since many parents appeared hesitant to serve 

themselves refreshments, teachers decided to serve the parents personally. Parents reported 

feeling appreciated by this gesture on their open ended responses, and one of the teachers also 

commented that “this was a very positive and welcoming atmosphere and a very positive event 

for our English Learner community.”

Comprehension and Engagement Results

The overall results of the parent survey showed all parents agreed/strongly agreed that 

they have a better understanding of Common Core math and the resources they can use to help 

their child at home. The results also showed that the content was applicable to all participants,
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regardless of their demographics, as there was no large difference in scores across all the 

responses on the survey, as shown in the graph below.
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Although the average scoring of all the statements was positive, an analysis of 3 specific 

statements on the parent survey yields several noteworthy results. One of the highest scored 

statements was the response to the third survey statement, “The presentation was easy to 

understand”. Therefore, the presenters’ efforts to scaffold the presentation to meet the needs of 

all parents were successful. This was a very important consideration when in the development 

stages of the project.

The fifth survey statement, “I found the games to be a useful tool” was the second highest 

scored statement. Therefore, the hands on activities we selected for the parents were not only



helpful in their understanding of common core, but also engaging in the moment. In relation to 

this, the most prevalent theme to the open-ended question, “What ideas did you learn tonight, 

that you plan to use with your child tomorrow”, was that using the games at home would be a 

valuable resource to help their child home. For example, one parent responded with “We can 

play and learn at the same time.”

Finally, there was a prevailing observation among the teachers surrounding statement six 

on the parent survey, “I found the math story and questions to be a useful tool”, which resulted in 

a slighter lower score than the other two statements surrounding comprehension and engagement 

as shown in the graph below. This statement refers to the two videos, 3-4 minutes each, which 

were shown to explain how to do math read alouds with their child. These videos were shown in 

English and in Spanish in order to ensure equity in the presentation. While this same statement 

scored high on the survey among parents, the teachers who led the sessions felt that some parents 

seemed to lose focus while sitting through the video not in their native language. Although the 

teachers were concerned about this perceived lack of engagement during the videos, the parent’s 

response to the statement did not reflect that concern.
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Chapter 6: Conclusions and Implications

Parent involvement continues to be a critical component in student learning. Parent

information nights can serve as a method to get parents involved in their children’s education. 

This project demonstrated that when the essential components to creating a successful parent 

information night were effectively implemented and barriers to parent involvement were 

addressed, parents were better positioned to understand fundamental Common Core math 

concepts, and more inclined to engage in learning about how to help their child at home.

Since the data revealed that all parents agreed/strongly agreed to attend another parent 

information night, this project, therefore, opened the door to future parent workshops. Parents 

expressed interest in attending parent information about Common Core reading, science, 

technology, as well as another Common Core math night. These requests show a desire by 

parents to be more connected to the school community and to their child’s learning.

Several of the implications from this event, and next steps for future events center around 

the games that were used, the participation achieved, and the methods used to generate that 

participation, and the dual language approach utilized during activities. The games created and 

shared with the parents proved to be a highlight of the event, and should be more a focal point 

during future parent information nights. The benefits were expressed by both parent and teachers 

alike and provided an avenue for hands on, practical application of theoretical concepts. Also, to 

increase participation in the primary grade levels, future parent nights should give additional 

focus on more effective efforts to reach those parents. Finally, having all content in the parent’s 

primary languages should continue to be utilized during future parent information night. The 

value for the parents far outweighs any scheduling or engagement considerations.
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Appendix C

The Match Game
Task

• Students can play in groups of 2-4.

• An array of cards (twelve to twenty in total) is placed face down and one card, 

called the target card, is put face up.

• The students take turns flipping over two cards, one at a time.

• If the sum or difference of the values on the two cards equals the value on the 

target card, the student who exposed those cards should say a number sentence 

to express the relationship. If they are correct, the three cards are removed and 

replaced so there is again a full array.

• If a student does not combine the values of flipped cards to make the value on 

the target card, then it is the next student's turn.

• In the no-memory-needed version of the game, all chosen cards are left face up 

(after an unsuccessful turn) and may be used to make matches. In the light- 

memory version, cards are left face up until there is a match, after which all are 

put face down. In the memory version, cards are put face down after an 

unsuccessful turn before the next player's turn.
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Appendix E

G E T  T O  1 , 0 0 0

M ath em atica l C on ten t: M ultiplying powers o f  ten w ith addition

N u m b er o f p layers: 2

O bjective: The player whose final score is closer to 1,000 is the winner.

M ateria ls:

•  Score Card for each player

• One die

D irections
1. Players take turns rolling the die. On each roll, each player decides 

separately whether he or she wants to m ultiply the num ber on the die by 1, 
10, or 100.

2. Each player records the resulting products on a piece o f  paper.
3. Players continue to roll, multiply, and record their products until they have 

ten products on their paper.
4. Each player adds up his or her products. The one whose final score is closer 

to 1,000, whether over or under, is the winner.
5. Each player writes or explains their strategy for winning.

E xtensions:
1. Version A: roll the die ten times and m ultiply the num ber on the die by 1, 5, 

or 50.
2. Version B: roll the die ten times and m ultiply the num ber on the die by 10, 

25, or 50.
3. Version C: roll the die seven times and multiply the num ber on the die by 1, 

10, or 100.
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Appendix F

R o l l  i t -  K n o w  i t !

TK- ro ll o n e  d ie  a n d  c o u n t  t h e  d o t s

K in d e r -  ro ll t w o  d ic e  a n d  c o u n t  t h e  d o t s  o n  b o t h

1 st- ro ll  t w o  d ic e  a n d  m a k e  a n  a d d i t i o n  o r  s u b t r a c t i o n  s e n t e n c e  

t o  f in d  t h e  s u m  o r  d i f f e r e n c e

i G f r a l o  y  S a b e l o !

TK- g i r a  u n  d a d o  y  c u e n t a  lo s  p u n t i t o s

K in d e r -  g i r a  d o s  d a d o s  y  c u e n t a  lo s  p u n t i t o s  e n  a m b o s

P r i m e r o -  g i r a  d o s  d a d o s  y  f o r m a  u n a  o r a c i o n  n u m e r i c a  d e  s u m a  

o  r e s t a  y  r e s u e l v e l o
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Giveaway
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C o m m o n  C o r e  P a r e n t  I n f o r m a t i o n  N i g h t
P a r e n t  S u r v e y

Student Name___________________________________Student Grade Level______________

Survey Instructions: Please respond to each of the following statements using the scale 1-4.

Strongly
Disagree

Disagree Agree Strongly
Agree

1. I am more prepared to 
help my child in math. 1 2 3 4

2. I have a better 
understanding of 
Common Core Math.

1 2 3 4

3. The presentation was 
easy to understand. 1 2 3 4

4. I found the video about 
Common Core to be 
helpful.

1 2 3 4

5. I found the games to be 
a useful tool. 1 2 3 4

6. I found the math story 
and questions to be a 
useful tool.

1 2 3 4

7. I would like to attend 
more Parent 
Information Nights

1 2 3 4

8. What ideas did you learn tonight that you plan to use with your child tomorrow?

9. What other parent information nights would you like us to offer at Thurgood Marshall?

Thank You!
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C om m on  Core Paren t In fo rm ation  N ight
T each er a n d  Staff Survey

Name___________________________________ Position______________________

Survey Instructions: Thank you for taking the time to complete this survey as it is in partial 
fulfillment of the requirements for a master’s degree. Please respond to each of the following 
statements using the scale 1-4.

Strongly
Disagree

Disagree Agree Strongly
Agree

1. The leader
demonstrated integrity 
in all interactions and 
decisions.

1 2 3 4

2. The leader effectively 
engaged all
constituents, including 
teachers and support 
staff, in forming and 
deepening personal and 
productive
relationships with each 
other and students.

1 2 3 4

3. The leader enunciated 
a deep understanding 
of equity and social 
justice in the school 
and community in its 
many forms (race, 
class, gender, sexual 
orientation, cultural 
difference, ableness).

1 2 3 4

4. The leader assessed, 
recognized, and 
employed individual 
and collective assets for 
adult and student 
learning.

1 2 3 4

5. I found the ideas 
presented to be a useful 
tool for parents. 1 2 3 4



PARENTS AND COMMON CORE STATE STANDARDS 65

6 Parents were engaged 
in the activities and 
presentation.

1 2 3 4

7. The parents 
comprehended the 
activities and 
presentation.

1 2 3 4

8. What were some successes and challenges of the Parent Information Night?

9. How could Parent Information Nights be improved in the future?

Thank You!
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