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Abstract

Over the last 50 years, homeschooling has gained in popularity across the United States 

and the world (Callaway, 2004). This shift in schooling culture has resulted in greater numbers of 

homeschooled students attending both public and private universities. Many myths about 

students who were homeschooled have been perpetuated. Specifically, researchers query whether 

homeschooled students are academically and socially prepared to attend college (Guterman & 

Neuman, 2017; Ray, 2004; Romanowski, 2006; Snyder, 2013), while others have explored the 

veracity of these myths (Pool, 2010; Ray, 2018). However, in the literature there is a failure to 

investigate in any depth the actual experiences of undergraduate students who have been 

homeschooled. Further review of the literature has suggested little to no research on investigating 

the experiences of homeschoolers while attending universities (Bolle, Wessel, & Mulvihill, 2007; 

Cogan, 2010). Through a deinstitutionalization (Bachrach, 1983; Kwiek, 2012) and deschooling 

(Butson, 2011; Illich, 1971), and sense of belonging (Chiu, Chow, McBride & Mol, 2016; 

O’Keeffe, 2013; Tinto, 2017) perspective, this qualitative study will address the following 

research question: What are the undergraduate experiences of students who were homeschooled? 

This thesis hopes to advance our understanding of the homeschool-to-college journey and the 

experiences of these students while at university.
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Chapter One

Introduction and Overview

When I first ventured on this thesis journey, the road it would take was unclear. As I 

began to survey the literature, I found that the literature surrounding homeschoolers and their 

undergraduate experiences was almost non-existent. The literature that did encompass 

homeschoolers focused largely on reporting quantitative data such as their relatively high GPAs 

and test scores (Bolle, Wessel, & Mulvihill, 2007; Cogan, 2010), but without explaining why 

homeschoolers seemed to do better academically than students who attended traditional public 

schools.

In my research, I came across two dissertations (Goodman, 2008; SanClemente, 2016) 

which were among the few qualitative studies that studied homeschooler experience in college. 

As a homeschooler myself, I was inspired to conduct my thesis on this topic. This thesis inquires 

into the experiences of homeschoolers in college to ensure that institutions of higher education 

are given the tools to support their homeschool student population.

Statement of Purpose

I planned to use a narrative analysis structure (Clandinin & Connelly, 2000) to allow for 

homeschooled student stories to shine through. In conducting this research, I aimed to address 

the following research question: What are the undergraduate experiences of students who were 

homeschooled? To accomplish this effort, I interviewed six homeschooled students, who were 

currently enrolled at universities all across the United States. My wish is for the lived realities 

and experiences of the six co-researchers to bring insight and knowledge to higher education 

professionals.
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Theoretical Framework

To allow for a more in-depth understanding of the findings from the interviews, I chose 

two theoretical perspectives to guide the analysis. The first theoretical framework I refer to is 

deinstitutionalization (Bachrach, 1983; Kwiek, 2012), otherwise known as deschooling (Butson, 

2011; Illich, 1971) in education. Essentially, deinstitutionalization questions the political 

structures which are put in place at institutions. At its core, deinstitutionalization is a mandate to 

dismantle current educational norms (Kwiek, 2012) and create new practices to individualize the 

education system (Tagg, 2003). The second theoretical framework I use is sense of belonging 

(Chiu, Chow, McBride & Mol, 2016; O’Keeffe, 2013; Tinto, 2017), which inquires into student 

feelings of belongingness on their college campus and if they believe there is a place on campus 

that they can call their own. These theoretical lenses work together and in tension with each other 

as I consider the experiences of homeschooled college students in the context of the higher 

education. Ray (2018) found that from 2012-2016, homeschooling increased by 25 percent all 

across the United States. With the growth of homeschooling, the presence of homeschoolers on 

university campuses will likely have implications on college campuses in the future.

Definitions

For the purpose of this thesis, I will be using the definitions below. It is important to note 

that there is no one way to define homeschooling or a homeschooler. There can be multiple 

definitions because the homeschool community is continually growing and changing, which 

results in a variety of ways and methods to homeschool.

Homeschool. Ray (2017) explains homeschooling as “a form of private education that is 

parent led and home based” (p. 86). I would suggest that this definition be expanded in 

recognition of the fact that today’s homeschooling families are continually on the go and much
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of the learning may occur outside of the home. For example, homeschooling can occur in a car or 

at a neighbor’s house. Similarly, some homeschoolers rely on educational sites as resources for 

items such as curriculum and transcripts.

Homeschooler. In conjunction with the above definition, a homeschooler is a student 

who receives an education in the homeschooling context.

Parent. Above, Ray (2017) explains that homeschooling is parent led. I propose that 

since society is growing and changing the word ‘parent’ is limited. I suggest instead that the 

word ‘parent’ be defined as those who are making the educational decisions for the student.

These ‘parents’ could be aunts, uncles, grandparents, or even siblings. This definition honors that 

there are many different types of family units in today’s world.

For the purpose of this study, during the recruitment process, co-researchers could self- 

identify as a homeschooler and were not held to a specific definition of a homeschooler. 

Structure of This Thesis

This thesis includes five chapters, as well as references and appendixes. The current 

chapter, Chapter One, establishes the foundation and outline for this thesis. Chapter Two reviews 

the research that surrounds the homeschool community and its history. Furthermore, Chapter 

Two explores Photovoice (Wang & Burris, 1997) and Color Psychology (Kolenda, 2016) as 

additional data to be collected and considered for analysis throughout the interview process. 

Chapter Three explores the methodology that outlines the specific aspects that were used to 

create this study. My favorite chapter, Chapter Four, gives voice to the six co-researchers and 

allows their stories to shine to the forefront. Finally, Chapter Five, returns to the theoretical 

framework to consider and discuss the data and sets out recommendations for next steps for 

higher education as a whole.
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A Final Thought

As the reader begins this thesis journey, I implore you to remember the power of our 

stories. I hope that the stories you hear throughout this thesis will inspire you to tell your own 

stories. As Jim Loehr wrote: “Every story we tell has some effect. Stories move the needle every 

time we tell them” (2007, p. 204). Enjoy!
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Chapter Two 

Literature Review

In the last 50 years, homeschooling has gained in popularity across the United States and 

the world (Callaway, 2004). This shift in schooling culture has resulted in greater numbers of 

homeschooled students attending both public and private universities. Yet, despite the increased 

numbers of homeschooled students, there are several myths about these students that remain. For 

example, the literature queries if homeschooled students are academically and socially prepared 

to attend college (Guterman & Neuman, 2017; Ray, 2004; Romanowski, 2006; Snyder, 2013), 

while other studies have explored the veracity of these myths (Pool, 2010, Ray, 2018). However, 

the literature fails to investigate in any depth the actual experiences of undergraduate students 

who have been homeschooled (Bolle, Wessel, & Mulvihill, 2007; Cogan, 2010). Through a 

deinstitutionalization (Bachrach, 1983; Kwiek, 2012), deschooling (Butson, 2011; Illich, 1971), 

and sense of belonging (Chiu, Chow, McBride & Mol, 2016; O’Keeffe, 2013; Tinto, 2017) 

perspective this qualitative study will address the following research question: What are the 

undergraduate experiences of students who were homeschooled?

History of Homeschooling

The history of homeschooling spans many years. However, it was not until 1993 that 

homeschooling was legalized in all 50 states in the United States (Somerville, 2001). Over the 

years, homeschooling has continued to grow as an option for families that wish to determine how 

they want their children’s education to be shaped (Forrester, 2016; Thomas, 2016). Ray (2018) 

examined the recent growth of homeschooling in the United States and found that:

While the overall school-age population in the United States grew by about 2.0 percent 

from spring 2012 to spring 2016, data from 16 states from all four major regions of the
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nation showed that homeschooling grew by an average of about 25 percent in those states. 

If the data from these states are representative of what happened in the other states during 

those four years, then homeschooling is continuing to grow in both absolute numbers and 

as a portion of the overall school-age population. (para. 15)

In the United States, homeschooling may be conducted in any fashion deemed 

appropriate by the family. In other words, there is no one way to homeschool. Homeschooling 

has been legalized by state legislatures resulting in a variety of programs, processes, and learning 

objectives. Every state has its own laws and regulations with regards to homeschooling. The state 

in which one is homeschooled determines both the scope and reach of state legislation. For 

example, New York is known to have strict parameters for homeschooling. By contrast, in 

California, homeschooling is relatively unregulated (Callaway, 2004; Thomas, 2016). Figure one 

shows the different levels of regulations per state.

Figure 1. Homeschool laws in each state

Upon further consideration, as homeschooling has grown in popularity so have many 

other systems, institutions, and philosophies of education (Tagg, 2003). Educators with an 

interest in bettering the academic environment may, despite their efforts, remain engulfed in a 

“schooled society” (Illich, 1971, p. 67). Additionally, Illich (1971) discussed that as schooling
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tries to change in shape .children [become] a natural resource to be molded by the schools and 

fed into the industrial machine” (p. 60), which does not serve students. Overall, homeschooling 

has continued to gain in popularity and will most likely continue an upward trajectory in 

population during the coming years (Ray, 2018).

Academic Proficiency

The most prevalent literature on homeschooling and university students seemed to focus 

on homeschoolers GPAs and standardized test scores (Callaway, 2004; Cogan, 2010; Ray, 2004; 

Snyder, 2013). Furthermore, the majority of the research that has been conducted has relied 

heavily on quantitative methodologies (Cogan, 2010; Snyder, 2013). Several studies have found 

that college students who were homeschooled academically out-performed their peers who 

experienced traditional K-12 schooling (Cogan, 2010; Snyder, 2013). However, quantitative 

studies on the topic of homeschooling may not fully advance our understanding of the student 

journey to college (Thomas, 2016). Findings from a descriptive pilot study, which looked at 

students who had been homeschooled and who had attended traditional school, found that 

homeschoolers attributed their positive abilities to succeed academically to their homeschool 

experiences (Duggan, 2010). It has been suggested that further qualitative research may 

contribute more fully to understanding the experiences of homeschooled students (Thomas,

2016).

Myths and Assumptions

The literature has also discussed the assumptions that surface around the homeschool 

community specifically. Some myths have suggested that homeschoolers may not be properly 

socialized given their absence from traditional school settings (Guterman & Neuman, 2017; Pool, 

2010; Ray, 2004). By contrast, several research studies have suggested that this notion is vastly
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untrue (Pool, 2010; Romanowski, 2006). Indeed, one of the most frequently asked questions in 

the homeschool community is, ‘Are you socialized?’ This is also known as the S question among 

some homeschool parents (Ray, 2010).

Romanowski (2006), in particular, debunked several homeschooler myths including the 

notion that homeschoolers are social misfits, do not become good citizens, have a hard time 

entering college, and that most people who are homeschooled are religious. It is important to 

understand that “there is no research evidence that having been home educated is associated with 

negative behaviors or ineptitudes in adulthood” (Ray, 2010, p. 3). However, these assumptions 

may affect homeschooled students in their transition in college, since people assume these myths 

are true about them as individuals (Bolle, Wessel & Mulvihill, 2007; Pool, 2010).

In addition, the literature revealed the lack of positive homeschool representation in 

children’s books. Forrester (2016) explained that most stories in children’s literature portray 

homeschooling as marginalizing rather than as a positive schooling experience. For example, 

Forrester (2016) discussed a children’s book where the main character’s neighbor had to be 

homeschooled because there was something wrong with them. These types of stories may 

strengthen the misconceptions and myths that surround homeschoolers and might affect a 

homeschool student’s journey in college.

Parental Influence and Social Interactions

Another aspect of the research done surrounding homeschoolers speaks to the idea that 

parents of homeschool students greatly influence student gains with regard to socialization 

(Green & Hoover-Dempsey, 2007; Guterman & Neuman, 2017). The literature has further 

illustrated how the educational levels of homeschool parents vary widely, ranging anywhere 

from possessing terminal degrees such as doctorates to having no high school diploma at all (Ray,
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2019). Green and Hoover-Dempsey (2007) found that . .homeschool parents believe they 

should play an active role in their children’s education, believe they have the ability to help their 

child succeed in school learning, and perceive that contextual factors in their lives make 

involvement or homeschooling possible” (p. 281) for their children.

The literature has suggested that parents who homeschool their children make an extra 

effort to provide ample socialization for their children (Guterman & Neuman, 2017), while 

schooling their children to the best of their ability. Moreover, the literature has suggested that 

social interactions among homeschoolers vary more in type than for those students who 

experienced a traditional school education (Ray, 2004; Romanowski, 2006). Parents may seek 

out homeschool groups as a type of support to assist in expanding their children’s homeschool 

experiences (Hernandez, 2017). For example, many homeschool families join homeschool 

groups, which vary in size and purpose. Some homeschool groups or co-ops focus on the 

provision of socialization activities such as park day and fieldtrips, while other groups offer 

classes and curriculum (Faulconer, 2019). Typically, however, homeschool groups provide 

homeschoolers with opportunities to interact with people of all ages, and not just with those in 

their grade level. Research shows that the implication of homeschoolers interacting with those of 

multiple ages or grades, can actually cause fewer behavioral issues, than exhibited by their 

traditionally schooled peers (Sizer, 2011). Additionally, Medlin, 2006 (as cited in Ray, 2017) 

discussed how in regard to psychological development, homeschooled students tend to have a 

greater self-concept inclination than traditionally schooled students.

University Admissions Needs

Mason (2004) and Sorey and Duggan (2008) stressed the importance of colleges 

preparing for and understanding the needs of homeschool students, especially with regards to the
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admissions process. Most homeschool students do not have guidance counselors to usher them 

through the college application process and many university application forms are inherently 

inadequate in their capacity to capture accurately the homeschool experience (Mason, 2004). For 

example, many homeschool students do not have transcripts or GPA’s and create them solely for 

the college application process. Since homeschoolers continue to apply to universities across the 

country, institutions will eventually need to understand the homeschooled student experiences 

and achievements.

Transitional Experiences

A study conducted by Bolle, Wessel and Mulvihill (2007) attempted to understand the 

transitional experiences of students who were homeschooled and their personal investment 

during their first year at college. This unique study inquired into the experiences of college 

students who were homeschooled. Findings from this study showed that the longer a student was 

homeschooled the better they could and would adapt to college life (Bolle et al., 2007). 

Additionally, research has shown that homeschoolers more easily adapt and transition to new 

circumstances (Bolle et al., 2007) since knowledge is primarily learned outside of the classroom 

(Illich, 1971). The only other literature surrounding homeschool student experiences in college 

are first-person narratives or testimonials published here and there. As one example, Pool (2010) 

explained how the benefits of homeschooling contributed to becoming well-rounded, both 

academically and socially. Pool’s testimonials have re-enforced the legitimacy of the research 

conducted thus far on homeschoolers attending college while also calling for further research in 

this area.
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Theoretical Framework

To best meet the needs of this study, I have chosen the perspectives of 

deinstitutionalization (Bachrach, 1983; Kwiek, 2012) and deschooling (Butson, 2011; Illich, 

1971), as well as sense of belonging (Chiu, Chow, McBride & Mol, 2016; O’Keeffe, 2013; Tinto, 

2017) as my theoretical framework.

Deinstitutionalization. Deinstitutionalization first emerged in the medical field, affecting 

changes in policy and practices. Eventually, the discourse of deinstitutionalization spilled over 

into the field of education challenging the policies and structures in place (Bachrach, 1983). In 

education, more often used is the term deschooling.

Deschooling. Illich (1971) was a cutting-edge thinker on the topic of deschooling society 

and believed that there is a need for deinstitutionalizing education as a whole to create an 

actively engaged society. Additionally, Illich (1971) suggested that the traditional educational 

system has become a process of putting information into students’ heads and then asking them to 

regurgitate the information. This is where homeschooling and other platforms for non-traditional 

schooling may strive to provide an educational alternative (Illich, 1971; Ray, 2010). Illich 

explained that “obligatory schooling inevitably polarizes a society” (1971, p. 9) and does not 

allow for students to take ownership of their own education. The research on homeschooling 

explores the notion that the opposite can be true for homeschoolers. Ray (2004) who studied the 

body of homeschool research at the time, suggested that, homeschooled students exhibit a 

passion for learning and are proud to take the lead in their educational journeys.

There are many critiques in the literature surrounding traditional schooling. The criticism 

seems to have stemmed from education being viewed as a machine, where every student, 

regardless of need or learning style, is filtered through like a number (Robinson, 2006; Tagg,
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2003). Conversely, Reich (2002) has argued that tailoring education to children is detrimental to 

society as the traditional school system forms students with the needs of the greater community 

in mind. On the other hand, Tagg (2003) has argued for the importance of individualizing 

education to further student passion for learning. Tagg (2003) believed that this individualization 

allows the student to contribute to the community as a stronger and more well-rounded 

individual. Ray (2010), a writer at the forefront on the topic of homeschooling, has suggested 

that homeschooling may actually contribute to more desirable student success outcomes when 

compared to traditional schooling.

Illich (1971) also argued that when students enter the educational system, many “lose 

their incentive to grow in independence” (p. 47). In turn, these students may not have the ability 

to become active participants in society. Indeed, the type of schooling that is best for one student 

may not be the best for another (Tagg, 2003). In essence, according to Illich (1971), each 

individual should be responsible for their own schooling and deschooling. Illich discussed that 

the reason individualization in schooling is not occurring, is because institutions and society at- 

large are not structured to debunk dominant cultures. Illich (1971) proposed that an educational 

revolution is needed to create a “new understanding of the educational style of an emerging 

counterculture” (1962, p. 70) which is, namely, homeschooling.

In Butson’s (2011) study which investigated deschooling in higher education, he argued 

that, “the overarching Educational Paradigm, which includes elements of both the Instructional 

and the Learning Paradigm, currently guides and governs Western education systems” (p. 156). 

Butson also argued that because of the current higher education structure, graduates are 

unprepared for life after college due to compulsory learning. Butson has advocated for the 

boundaries between campus and society to become permeable, which would allow for a new
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type of paradigm for higher education to emerge (p. 157). Butson has suggested that the new 

paradigm would “require us to rethink the place and purpose of higher education within the 

wider society” (p. 159) and how higher education can be tailored to the individual.

Maker movement. Connected to deinstitutionalization and deschooling comes the rising 

Maker Movement. The Maker Movement gained popularity during the Obama Administration 

(Halverson & Sheridan. 2014). In an investigation about the background and history behind the 

Maker Movement, Halverson and Sheridan (2014) explained that:

Learning in making is, emphatically, not interchangeable with schooling. Learning 

through making reaches across the divide between formal and informal learning, pushing 

us to think more expansively about where and how learning happens. In this way we can 

talk about the who, what, and how of learning without getting hung up on the rules and 

constraints that govern different settings. (p. 498)

The above definition lays the foundation for understanding that schooling can happen in a 

multitude of ways and places. Both formal and informal learning (Ehlers & Schneckenberg, 

2010) allows for a plethora of expansive ways in which someone can choose to learn. 

Homeschooling is just one of the many educational conduits that families may pick.

Sense of Belonging. It is important to include sense of belonging in my theoretical 

framework to allow for the student voice and needs to shine through. Sense of belonging is 

explained by Chiu, Chow, McBride, and Mol (2016) as “central to both their psychosocial well

being and their academic success” (p. 175). This well-being can allow the student to succeed in 

the college environment. O’Keeffe (2013) examined the effect of sense of belonging as a tool for 

student retention at universities. He noted that “feelings of rejection and ‘not fitting in’ are 

closely related to student attrition” (p. 606). O’Keeffe believed that providing a positive
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connection for students through a peer, staff, or faculty relationship, was instrumental to student 

success and eventual sense of belonging while attending their university (2013). Tinto (2017) 

also explored the notion of retention at universities but found that students “do not seek to be 

retained. They seek to persist” (p. 254). Allowing students this opportunity to persist, through 

helping them to develop a sense of belonging and connection to campus, offers them the 

autonomy and the tools to succeed. Chiu and colleagues (2016) conducted a study to investigate 

students’ sense of belonging (SOBAS) across 41 different countries and found that “students 

with greater self-efficacy, self-concept, or reading achievement had higher SOBAS” (p. 191).

The hope is to allow students an outlet on campus where they feel a sense of community, a place 

they can call their home away from home.

Conclusion

In this chapter, I outlined the foundation and history of homeschooling as a rapidly 

growing alternative type of education to traditional schooling. Additionally, the myths 

surrounding homeschooling were shown to stem from unfounded assumptions about 

homeschooling and homeschoolers. Today’s homeschool parents have strived to give their 

children the best education possible. Homeschool parents, like most parents, wish for their 

children the skills needed to adjust smoothly to college and to the world itself. Research by Bolle, 

Wessel and Mulvihill (2007) explained how the longer a student is homeschooled the more likely 

they are to transition successfully in college. Next, the idea of deinstitutionalization and 

deschooling educational structures were explored as a possible reason behind families choosing 

to homeschool their children. Finally, sense of belonging looks at fostering a community for 

students to feel comfortable and connected on campus. In the next chapter, Chapter Three, I will
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delve into the methodologies used to create this study and those which were utilized to collect 

and analyze the data.
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Chapter Three 

Methodology

This chapter explores the methodology used for this study. The chapter begins with an 

overview of narrative analysis as a useful strategy for this exploration. Later, I illustrate the steps 

for recruitment of the co-researchers and then for coding and analyzing the data. To conclude, I 

discuss the role of the researcher and offer thoughtful limitations of this study. Using the 

methodological strategies, I had hoped to give depth to the data collected which, I anticipate, 

responds to the research question that guides this study. That research question is: What are the 

undergraduate experiences of students who were homeschooled?

Narrative Analysis

This study is founded on the principles of narrative research design. I chose to conduct a 

narrative inquiry in an effort to give my co-researchers the stage as they shared their stories 

about being homeschooled and the implications of these experiences in their higher education 

lives. As stated by Clandinin and Connelly (2000), “life.. .is filled with narrative fragments, 

enacted in storied moments of time and space, and reflected upon and understood in terms of 

narrative unities and discontinuities [by each individual]” (p. 17). This narrative analysis has 

sought to honor the voices and the stories shared with me by my co-researchers. Additionally, I 

chose to embark upon a narrative analysis framework for this study because “[experience] is 

what we study, and we study it narratively because narrative thinking is a key form of experience 

and a key way of writing and thinking about [each individual’s stories]” (Clandinin & Connelly, 

2000, p. 18). Clandinin and Connelly also explain how essentially, “narrative inquiry is much 

more than ‘look for and hear story.’ Narrative inquiry in the field is a form of living, a way of 

life” (p. 78). The stories of my co-researchers are not just stories but their lived experiences, their
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lives. It is important to understand that in narrative inquiry the lives of participants “do not begin 

the day we arrive nor do they end as we leave” (p. 64).

A main purpose of narrative research is to delve deeper into the meaning of personal 

experience (Carless & Douglas, 2016) since stories offer a fuller picture of lived experiences. In 

Carless and Douglass’ study undertaken in 2013 (as cited in Carless & Douglass, 2016), 

narrative research is noted as a methodology that reveals “how psychological processes are 

influenced by the sociocultural structures within which they unfold” (p. 2). This unfolding in 

narrative research allows for the stories of the participants to be understood as the full 

embodiment of a human being, which includes hearing the living, breathing, and feeling of the 

stories, which are shared (Carless & Douglass, 2016).

Furthermore, an essential characteristic of qualitative research, such as narrative inquiry, 

includes the careful use of qualitative vocabulary. To this end, I have chosen to use the term co

researchers to describe my participants. The term “co-researcher” honors the collaboration 

between the researcher and the participants in the storytelling process (Clandinin & Connelly, 

2000). Narrative research provides an important opportunity to gather and to share co-researcher 

stories ethically and carefully through the full mobilization of qualitative tools and strategies. 

Data Collection and Procedures

This section will provide an overview of how recruitment was structured for this study, as 

well as outline the parameters for finding the co-researchers. Additionally, I will explain the 

materials that were given to the co-researchers and cover how the interviews were conducted. 

Finally, I will share the details about two methodologies that I used during my interviews in the 

form of a color exercise.
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Co-Researchers. To gain an adequate picture of homeschooled students experiences in 

college, this narrative study limited recruitment of participants to those who were 18 years or 

older, had completed at least one semester of college, were currently enrolled as an 

undergraduate in college, and who were homeschooled for all four years of high school at 

minimum.

Recruitment. Snowball sampling was used to recruit co-researchers for this study (Plano 

& Creswell, 2015) using the Homeschool World website for California, Facebook, alumni 

contacts, and colleagues in higher education. An email invitation (Appendix A) with a flyer 

attachment (Appendix B) was sent out to various homeschool groups. Homeschool World is an 

umbrella organization that provides a virtual community for sharing educational resources and 

knowledge with homeschool families. For further information one might visit the Homeschool 

World website for California at www.home-school.com/groups and visit the multitude of 

homeschool support groups on Facebook. This recruitment strategy invited local and regional 

homeschooling group contacts to forward the research flyer for this project to their respective 

members. The first six co-researchers who demonstrated an interest in participating in this study 

and who met the recruitment criteria were invited to participate in a one-on-one, semi-structured 

interview.

Confidentiality and Pseudonyms. To ensure confidentiality of all co-researchers, co

researchers were asked to self-assign a pseudonym for the purposes of the study. The 

pseudonyms were assigned to all transcriptions and notes relating to each co-researcher in the 

study. Additionally, to provide further confidentiality for the co-researchers, I removed 

identifying information from their quotes. For example, I made sure to remove specific
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references to homeschool groups, universities, cities where co-researchers live, and any other 

identifying information.

Demographic Questionnaire and Consent Form. After co-researchers had noted an 

interest in participating in the study, I sent them the demographic questionnaire (Appendix C) 

and consent form (Appendix D) to fill out. The consent form outlined that co-researchers were 

under no obligation to participate in any or all aspects of the study. The consent form (Appendix 

D) affirmed their rights in this regard. The demographic questionnaire (Appendix C) was used to 

ensure that all participants were 18 years or older and were eligible to participate in the study. 

Additionally, the questionnaire allowed for co-researchers to self-identify in their own words 

about themselves. The questionnaire covered items such as, gender, racial or multiracial 

identities, age, year in school, hometown, and the states in which they were homeschooled. This 

information gave me, as the researcher, greater insight into each co-researcher. Moreover, if co

researchers chose to join the study, they agreed to be audio-recorded, as noted on the consent 

form (Appendix D).

Semi-structured Interviews. During the interviews, I collected data through a semi

structured interview protocol (Appendix E). The protocol outlined for each co-researcher the 

structure the interview would follow. My protocol began by first thanking the co-researchers for 

taking the time to share their stories with me. Thereafter, I reiterated to the co-researchers that 

their participation was optional and that they could pause or stop the interview at any time. 

Finally, the protocol explained the optional color exercise, as described below, and how the 

exercise was anchored in Color Psychology (Kolenda, 2016) and Photovoice (Wang & Burris, 

1997). Lastly, I went through my pre-established questions and thanked them again for their time 

and the sharing of their stories.
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Zoom and in-person interviews lasted approximately 45 minutes to an hour, depending 

how much or how little a co-researcher wanted to share. The interviews took place in a quiet, 

private space to ensure the confidentiality of the co-researchers. Each interview was audio

recorded using two devices and notes were taken sparingly throughout the interview to ensure an 

engaged and warm atmosphere for all co-researchers. After each interview, I voice dictated 

analytic memos to allow myself the ability to reflect on my thoughts and feelings. After each 

interview was completed, I sent each recording to the service, rev.com, to be transcribed 

verbatim. I chose to get verbatim transcriptions to allow my co-researchers’ voices to be 

accurately represented.

Photovoice and color theory. A combined use of Photovoice (Wang & Burris, 1997) and 

Color Psychology (Kolenda, 2016) were implemented during the interview phase, to add a type 

of depth and breadth to the data that were collected from the co-researchers. Wang and Burris 

(1997) explained Photovoice as the “process by which people can identify, represent, and 

enhance their community through a specific photographic technique” (p. 369). Additionally, 

Photovoice allows for co-researchers to share their experiences and knowledge in a participatory 

manner (Wang & Burris, 1997). The goal of Photovoice is to shed light on the needs and the 

assets of a community. In my research, the purpose of using Photovoice was to express the 

unique stories and experiences of each homeschool student in a participatory and hands-on 

manner.

It is important to note that, as the researcher, I have made every effort to ensure that these 

pictures will be used as additional representations of homeschooler experiences for the purpose 

of this study. If a co-researcher chose to partake in the color exercise, during the interview, I
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asked them what the drawing represented for them. However, these drawings may not be 

illustrative of the experiences of homeschool students elsewhere.

Additionally, Kolenda (2016) discussed how Color Psychology can add layers of 

meaning behind why individuals may interpret their experiences in the way that they do.

Kolenda advanced the idea that specific colors may be linked to individual experience. For 

example, one person may associate the color red with love and passion because, in the past, they 

received red heart valentines as a child on Valentine’s Day. Whereas, someone who was in a car 

accident and was hit by a red car, could associate the color red with fear.

Hemphill (1996) studied how adults perceived colors emotionally, and found that as 

people get older, their color associations may become more complex.

Kang, Shim, and Yoon (2018) explored the concept of paintings eliciting emotions in 

people. Through the study, Kang and fellow colleagues emphasized that the emotions which 

someone may associate with one color are based “on a person’s experiences and cultural 

background” (p. 4986). It is pertinent to note that color is “never seen in isolation, but always 

presented together with other colours” (Ou, Luo, Woodcock, & Wright, 2004, p. 292). Thus, 

when looking at an image with multiple colors, the authors suggest that one may feel multiple 

emotions.

For this study, Color Theory was used to delve deeper into how a co-researcher may feel 

about the experience they drew. The purpose of combining these theories and methodological 

strategies allowed for additional types of data to be collected to enhance understanding of the co

researchers’ experiences throughout the interviews. During the interviews, the co-researchers 

were invited to use paper and markers to draw, at their discretion, their experiences as they spoke. 

Throughout the interview, I asked my co-researchers probing questions about what they drew
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and why they chose the colors they did. After each interview, I reviewed the drawings and the 

explanations each co-researcher shared about their pictures.

Data Analysis

This section will explain the tool used to conduct the data analysis and how the data was

coded.

The Listening Guide Method. To guide the analysis and coding process, I relied upon 

the Listening Guide Method (LGM) advanced by Gilligan, Spencer, Weinberg & Bertsch (2003). 

The LGM was created as a response to other coding techniques, which, typically, do not allow an 

examination of the multitude of human dimensions and layers associated with the collection and 

analysis of qualitative data (Gilligan et al., 2003). By using the Listening Guide Method, I was 

able to further understand the stories shared by co-researchers.

Based on my interpretation of the LGM I conducted five separate listenings of the 

interview data. Each round of listenings focused on a different aspect of the stories being told. 

The first round of listening entailed reading the interview transcripts start to finish and 

highlighting the plot of the story. Additionally, in this first listening I searched for any topics 

which seemed to jump off the page to me.

The second round of coding entailed reading the transcripts again while I looked for 

quotes that were pertinent to try and capture an adequate picture of what my co-researchers 

shared. In the third round of listenings I used different colors to underline all the “I” statements 

and the verb that followed the first person singular. After this step, I read each “I” statement to 

see what the co-researchers specifically were saying about themselves. In the fourth round of 

coding, I searched for any outlier information, things that were not said but that were implied, as 

well as the specific language used by the co-researcher. Finally, I looked for any in-text
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contradictions or tensions to make sure to accurately capture all aspects of the stories. This form 

of in-depth coding allowed for the authenticity of my co-researchers’ experiences and stories to 

be fully explored and honored (Gilligan et al., 2003).

In addition, I reviewed the verbal explanations of the drawings involved in the color 

exercise in the same manner as I did for the rest of the interview, using the Listening Guide 

Method. Further, I visually reviewed each of the pictures drawn in relation to Color Theory 

research and noted the colors used and the emotions those specific colors are linked to in the 

literature to gain a fuller picture of the co-researchers’ experience. To add to the analysis of the 

pictures, I consulted the Photovoice literature (Sackett, Granberg & Jenkins, 2016; Strack, 

Aronson, Orsini, Seitz & Mccoy, 2018; Wang & Burris, 1997) to pay tribute to the visual 

representation of the experiences of my co-researchers. The co-researchers’ drawings can be 

found in Chapter Five and Appendices F, G, and H.

Trustworthiness

Through this section, I will explain the importance of member checking and journaling 

throughout the thesis process.

Member Checking. In the demographic questionnaire (Appendix C), each co-researcher 

was asked if they would like a copy of their transcript from the interview. For those who 

indicated that they would, I followed up with them in an email with their transcript and provided 

them an opportunity to add to or clarify any of their interviews. One co-researcher in particular 

replied by email and shared how much they enjoyed the opportunity to be able to read the 

interview we had had together. With all co-researchers, I asked at the end of each interview if I 

had permission to conduct follow-up emails throughout the research process, and to allow for 

further clarification from the interviews. All of the co-researchers agreed that I could follow-up
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with them after the interview if I had questions about the transcripts or had additional questions 

for them.

In Chapter Four, I introduce each of the co-researchers in their own words. I contacted 

each co-researcher and asked them to write their own introduction to include in Chapter Four. All 

of them responded that they were happy to have the opportunity to do so.

Journaling. Throughout my thesis journey, I kept a journal by dictating to text into my 

phone through the Notes application. Here I recorded my thoughts, feelings, ideas, and biases. 

After each interview, I engaged in self-reflexive exercises in an effort to reflect on my 

experiences in the interviews and in relation to the stories shared. Richardson and St-Pierre’s 

(2018) work explained how “self-reflexivity brings to consciousness some of the complex 

political/ideological agenda hidden in our writing” (Denzin & Lincoln, Chapter 36, p. 823). As I 

began to write later chapters, I used my journal as a record of my thoughts as I considered and 

deconstructed the implicit biases I hold. I found that this tool kept me honest and self-reflective 

throughout the study process. Taken together, these strategies aimed to advance the overall 

trustworthiness of my study.

Role of the Researcher

Qualitative research requires that researchers locate themselves in the topics that we seek 

to understand. Dwyer and Buckle (2009), shared how being an insider means being a part of the 

population of the co-researchers in the study. This insider status may, understandably, provide the 

researcher with insights into the population whose experiences they are interrogating. Moreover, 

the researcher’s insider status may put co-researchers at ease by making them more likely to feel 

comfortable in the interview process (Dwyer & Buckle, 2009).
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My homeschool journey began in 3rd grade with my twin sister, mother, and father. 

Before being homeschooled, my sister was known to be bored and unchallenged in school 

leading to her crying every day that we went to school. Due to my sister being miserable in 

school, my mother began looking into other options for us. With the support of our kindergarten 

and first grade teacher, my parents pulled us out of school upon completion of 2nd grade.

The first year of homeschooling was completely trial and error. We visited different 

homeschool groups in the area and experimented with many ways of homeschooling at home. At 

the end of our first year of homeschooling, we found the homeschool group, Conejo Valley 

Homeschoolers (CVH), where we would pursue our education until we attended college. The 

Conejo Valley Homeschoolers group was originally founded as a support group and grew as we 

grew. CVH started as a homeschool group of 10 families with a few offered programs and grew 

to over 150 families, committees, a board led by a handful of parents in the group, and even a 

teen group. CVH was our foundation and its members became our family throughout our 

homeschooling years and beyond.

Homeschooling inspired in me a passion and love for learning. The experience allowed 

me to explore subjects in the fashion in which I learned best. To this day, I can have elaborate 

conversations about many topics I studied while homeschooling. I thrived on the freedom I had 

to study topics of my choosing. My mother encouraged my sister and me to explore topics to our 

hearts content. There was no need to take standardized tests, or to have homework in the 

traditional sense because our education was seamlessly intertwined with our lives. Indeed, my 

sister and I could talk for hours about the subjects we learned about.

I do not feel like I have ever left being a homeschooler, as I have become a lifelong 

learner. For example, during my undergraduate experiences, I chose classes based on my
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passions and my love for learning, not just because I had to take them. I am thankful that 

homeschooling instilled in me that learning is never a task, but a gift.

I am conscious that homeschooling is a part of the foundation of who I am, and I 

experienced it as a highly positive experience. At the same time, I am fully aware that my co

researchers may not feel the same or share my feelings towards homeschooling. This is an 

important recognition because no one has the same experiences. It was my duty, as a steward of 

my co-researchers’ stories, to honor these different experiences, regardless of my own 

experiences and biases.

To further understand myself in relation to my co-researchers, I conducted a similar 

interview of myself. This interview entailed asking myself two questions, drawing after each 

question, and then verbally explaining into a recording device what I drew. After this, I 

transcribed the interview using rev.com and then I coded the transcripts using the ‘I’ statement 

round of the Listening Guide Method (Gilligan et al., 2003). After this step, I was able to pull out 

all the ‘I’ statements to create a type of poetic transcript of the data to see what the ‘I’ was 

specifically saying about myself. The ‘I’ poems and drawings that were created during this self

interview can be found in Appendix I.

Thoughtful Limitations

Myers (2000) found that “a major strength of the qualitative approach is the depth to 

which explorations are conducted and descriptions are written, usually resulting in sufficient 

details for the reader to grasp the idiosyncrasies of the situation” (para. 15). Though the sample 

for this study is small, it is consistent with the traditions of qualitative research and for the 

purposes of this thesis project. Another potential limitation to note is that the co-researchers in 

the study were majority female. More of a male perspective may or may not have provided
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different data, which may be considered a limitation. Finally, as a full insider into the 

homeschooling community, the data might have been considered and interpreted differently had 

someone who is a partial insider or even an outsider conducted the study.

Conclusion

This chapter set out the methodological details regarding the conduct of this study. I 

discussed how a narrative analysis would be conducted. I also outlined the importance of 

journaling throughout the thesis process as it provided opportunities to be self-reflective and to 

maintain awareness of personal biases. Additionally, I shared my story about being a 

homeschooler to allow for full transparency as the researcher. With the nuts and bolts of the 

study in place, in Chapter Four I discuss some of the findings from this study.
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Chapter Four 

Findings

Prior to this chapter, I have sought to share with the reader the reasoning behind my 

research and the methods that I used to conduct this study. With my research question in mind, 

“What are the undergraduate experiences of students who were homeschooled?” I ask the reader 

to open their minds to the lived realities of my co-researchers. For this chapter, I will let their 

voices ring to the forefront of the written word. The sole purpose of this chapter is to use the co

researchers’ voices as much as possible, to allow for the full truth and breadth of their stories to 

reach the reader.

This chapter will be structured with an introduction of the six co-researchers. Then I will 

dive into the emergent themes, and the data will be shared through the co-researchers own 

words.

The Co-Researchers in Their Own Words

The six co-researchers spanned from first-years to seniors in college, ranged in age from 

18-22 years old, identified as female or non-binary, and belonged to racial and interracial 

identities including Caucasians, Latinas, and Hispanics. Additionally, the co-researchers reside 

across the United States. As noted in Chapter Three, each of the co-researchers chose their own 

pseudonyms, which are used throughout Chapters Four and Five. Next, I will let each of the co

researchers introduce themselves through their own writing.

Jane Aaron:

I was homeschooled until I was 15 and then I started attending community college.

Today, I am a graduating senior with a degree in Anthropology from [university name]. I
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love going out and hiking...or going...to try new dessert restaurants, and you can always 

find me with my dog and a cup of coffee in my hands!

Leslie Aves:

I was homeschooled up through high school, and the first time I set foot in a traditional 

classroom was the first semester of college. One of the best things homeschooling 

allowed me to do was to explore my passion for writing in high school, and I even wrote 

a 50,000 word adventure novel about gladiators for high school English credit. I am now 

a senior in college graduating with degrees in English and Writing & Rhetoric with a 

minor in Italian. During my time at college, I developed an interest in poetry and small 

press publishing and am now looking to pursue an MFA in poetry after graduation.

Margaret Carter:

I am a first-year student at [university Name], majoring in English. I was homeschooled 

from 4th grade all through high school. I love to sing, dance, read, and draw, and spend 

time with my new kittens! I also love to collect and style vintage clothing. I enjoy 

traveling and look forward to studying abroad while at [university name].

Danielle Jones:

I was homeschooled from second through twelfth grade and am now a senior in college. I 

love being outdoors and enjoying God’s creation, whether hiking, climbing, or gardening, 

and I love reading. When I reflect on my homeschooling years, one of the things that 

stands out to me is the relationships I built with friends, family, and teachers. Many of 

those relationships still are a part of my life today. My college experience has also been 

very positive overall; one of the highlights for me is my microbiology class. The 

professor was incredible and shared his passion for the topic with his students. I also
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really enjoyed the lab portion of that class, which was very interactive, and allowed for 

application of new material. Overall, my experience in education has inspired me to 

become a lifelong learner.

Jennifer Nelson:

I'm 19 years old, a homeschool graduate, and about to graduate community college this 

May with my third Associates degree. This August I will be transferring to my four-year 

institution to continue working towards the graduate degree I need in order to work in 

scientific medical research. Homeschooling prepared me for the academic rigor of 

college and provided a firm foundation for my entrance into adulthood.

Ariel White:

I have been homeschooled my whole life up until college. I am currently a senior and will 

be graduating with a bachelor’s degree in business management in December of 2019. 

Some of my favorite hobbies include hanging out with friends, singing, playing guitar, 

and discovering new places. Perhaps a favorite highlight from homeschooling is making 

silly videos with my siblings for school projects and getting to connect with other 

homeschoolers from across the country. In my college experience, I would say that 

gaining work experience on campus as an office assistant and a TA has been a big 

highlight for me so far.

Now that the reader has gotten to know a little bit about each of the co-researchers, I will 

begin to share their stories and the themes that emerged through our research together.

Emergent Themes

As explained in Chapter Three, I used the Listening Guide Method (LGM) advanced by 

Gilligan, Spencer, Weinberg & Bertsch (2003) to shape my coding strategy. At the end of
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coding, I had a multitude of preliminary codes, which I was able to nicely cluster together into 

the following themes that jumped off the page. These themes include, Homeschooling Culture, 

Labels and Assumptions, The College Experience, and Pressure to Conform to Institutional 

Cultures. I will now share the voices of my co-researchers through each of the emergent themes.

Homeschooling Culture. All of the co-researchers began their stories by explaining their 

unique homeschooling experiences. The telling of co-researchers’ homeschool experiences 

allowed for a deeper understanding of their educational foundation, which influenced each of 

them while in college.

The homeschool community. The co-researchers mentioned how the homeschool 

community was an extremely supportive family like atmosphere. Additionally, many of the co

researchers said that their own homeschool groups became a supportive family community for 

them and their own family. Jennifer shed some light on what it was like to be in a homeschool 

group:

.. .so it's just a group of about I mean, the amount families super varies, at any time can 

be like 40 to 70 different families who come together.. .a couple times a week, for 

different events. So.. .we have the little kids [who] will get together for park day, the 

teenagers will get together for some event, mothers get together I think once or twice a 

month to plan meetings and stuff and share curriculums and just support each other in the 

whole homeschooling experience.. ..so it's really just a supportive community.

Ariel felt similar to Jennifer and explained how “homeschool groups kind of provide 

support for homeschool families, and [time to] get together. They work on registration. And it- 

it’s just.. .a whole community for like support and to build friendships.” Ariel continued and 

explained the uniqueness of homeschoolers:
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.. .when you have homeschoolers, there's something different about [them]... I've been 

friends w ith . both public schoolers and.. .homeschoolers, who are Christians, but there's 

something about.. .when you find.. .the homeschoolers. It's just different like, "Oh! We're 

homeschooled!" (laughs).

Ariel gave another example of this friendliness:

. f o r  the most part, I found [that] homeschoolers were the ones who would reach out to 

people most and talk to people. And I tend to be a little more shy. So sometimes it's a 

little harder for me to say hello, but sometimes when I would want to say hello and carry 

on a conversation with someone, it's just harder [be]cause you can kind of tell like, ‘They 

don't really want to carry on a conversation.’ And then with the homeschoolers, it was 

like, ‘Oh, we could.. .talk all day.’ (laughs) So, that was one thing that I noticed. It's like, 

‘Wow! Homeschoolers are actually the friendliest people.’ So the myth 

that.. .homeschoolers tend to be more shy is kind of not really true in that sense (laughs). 

Danielle fondly looks back at her homeschool group and emphasized “I am still friends 

with people in my homeschool group, so I’m really thankful for that, and it was a good 

community.. .yeah.” Margaret shared that homeschooling:

.w a s  a really good experience. My friends that were still in public school ask me, ‘Don't 

you ever feel like you're missing out?’ And I was like, ‘To be honest, not really. I can do 

school in my pajamas if I want to. (laughs). It's really nice.

As the co-researchers have explained, the homeschool community can be a supportive 

family, but just like any family there can be challenges that may occur. Jane mentioned that the 

homeschool community is “really tight, and so if you piss off one person, everyone’s gonna 

know what happened and then they’re gonna turn against you and I feel like that happened a lot.”
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Jane said she loved homeschooling but felt that she could not be outspoken without some type of 

repercussion from her homeschool community. Ariel also went through a challenging situation, 

during her homeschool years. Ariel explained that her family was a part of two different 

homeschool groups during her homeschool experience, but one of them had a lot of tensions and 

rules in place that made it a less enjoyable experience than the other homeschool group. Ariel 

stated “ ...so having to deal with that was kind of hard... but it was still a really good learning 

experience...” For Margaret, she enjoyed homeschooling, but also had some struggles with her 

homeschool group:

We were in a group called [homeschool group name], and it was really popular when we 

started. I wanna say there are like 400 or 500 families, but then it declined over the years 

just because they ... They're not bad. They just micromanage a lot of things and require a 

lot of.. .Well, they have a lot of regulations.. .And it didn't really affect the kids so much, 

the students, but the parents didn't like it, so they started dropping out. And so it got 

really small.

Another aspect of the homeschool culture mentioned was that not all homeschooling 

occurs at home. Jennifer expanded on her experiences explaining how sometimes her 

homeschooling occurred in the car or even at a friend’s or neighbor’s house. Similarly to Jennifer, 

Leslie explained how “you do your work at home and then you go to a class at someone’s house 

and then you come back. So it was that kind of community. all very kind of active outgoing 

groups.” The home and car became pieces of the larger homeschool community. No matter the 

location, the homeschool community influenced the experiences the co-researchers had while 

homeschooling.
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Flexibility. It quickly became apparent that my co-researchers felt strongly that there was 

a major learning difference between a homeschooler and a traditionally public schooled peer.

The difference in their eyes was that homeschooling provides a level of flexibility that 

traditionally schooled students did not seem to have. Flexibility in homeschooling allowed for 

the co-researchers to dive into learning at whatever pace they individually felt was necessary.

This included the co-researchers sharing fond stories about loving to learn.

Jennifer began her story sharing how she was in traditional public school until second 

grade and disliked it. She stated that “I didn’t like how it wasn’t tailored to me.. .I just didn’t like 

school anymore and I hated learning.” It was not until telling her mother, “I don’t want to be in 

this environment anymore.. .I either want to stop going to school or I want to be homeschooled 

so I can actually focus on me and my learn ing .” that her family chose to homeschool her. Upon 

leaving her traditional public school and beginning her homeschool journey, Jennifer expressed:

I really enjoyed it because I was able to really tailor my education. And in so many areas 

where I was exceling, I pushed. ahead and in areas where I was struggling, I was able to 

get help.. .I was struggling in math and science in elementary school but because of 

homeschooling and being able to really focus, you know, on the areas where I was 

struggling, now I’m a STEM major and I’m going into Biological Sciences. You know, 

and I do math all the time.

As this anecdote illustrates, Jennifer’s entire career path was changed due to being able to have 

the flexibility to learn at her own pace while homeschooling. In Jennifer’s later years of 

homeschooling, she reflected on the fact that “ . y o u  could do school anytime, anywhere 

re a lly .” and have time to go at the pace that was best for you. Additionally, Jennifer shared how 

the flexibility of homeschooling allowed her “.course flexibility, if I wanted to pursue
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something more heavily, I had the option t o . ” Jane agreed that the flexibility aspect of 

homeschooling was key. She explained:

I was able t o .  learn about what I wanted and not what I was forced to learn in school . I  

could just.. .if I wanted to spend a month learning about Marie Antoinette, I could if I 

wanted to. Like it didn’t matter. There was nothing. set in stone. I think that’s why I 

liked it.

Danielle reflected and shared that what she “.rea lly  liked about homeschooling is that I 

could learn at my own pace, and.. .the things that I was really interested in I could spend more 

time [on].” Margaret shared how she could go at her own pace. For example, “ . f o r  English, I 

went faster and for Math, I went a little bit slower because it took me longer.” When Margaret 

was not homeschooling and was in public school, she felt people “ .g o t  left behind.” Margaret 

also made the observation that “. th e  public school system just kind of taught you how to get 

good grades, but [homeschooling] actually taught me how to study.” Danielle also explained 

that:

I went to public school and I went to private school, and by second grade I hated 

learning.. .but being homeschooled, I fee l.I , I still loved learning and, I wanna keep 

learning my whole life which is something I don’t think I would’ve gotten necessarily if I 

had continued.. .I already hated it.

Leslie, who identifies as non-binary, brought even more light to this unique aspect of 

homeschooling. Leslie shared how they could “. p i c k  and choose the curriculum” and had the 

ability to “ration out work a n d . self-motivate.” Leslie believed that self-motivation, 

“ .[developed] very strongly when you’re homeschooled.”
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Another aspect of flexibility revolved around the idea of getting to play throughout the 

homeschooling day. Margaret Carter highlighted how she enjoyed that:

If you are really efficient you could be done really quickly, and then you could, you know, 

play for the rest of the day and then you could see your friends who go to public school, 

or you could go hang out with your cousins or ... just do whatever you want.

Jennifer explained that “.y o u  could do your school anytime, anywhere really.. .I really 

enjoyed that because then if my friends wanted to hang out or something, we could take a couple 

hours out of the day, go hang out.” Margaret added that due to this flexibility:

I did do things that you would think a typical homeschooler does.. .I did actually make 

flower crowns in the park, but I also did History and.. .English and did science. A n d .I  

know the same things that you know.

All six co-researchers felt strongly about the unique passion for learning that they 

cultivated through homeschooling. They believed that this passion was developed and created 

due to the flexible nature of homeschooling. More about flexibility will be shared in the college 

experience section.

Striving for excellence. A common theme mentioned by the co-researchers surrounded 

the topic of having high expectations and requirements for themselves as homeschoolers to 

succeed. This included the co-researchers drive to continually strive for excellence in their 

schoolwork. Ariel shared “.m y  mom and dad raised me [to set] high expectations for [myself] 

a n d .g o  above and beyond expectations.” Have been raised with high expectations, Ariel felt 

prepared for community college. Margaret also felt this high expectation but believed that it was 

self-generated, as she identified herself as a perfectionist: “I felt like I had to be perfect.

Otherwise I might not be good enough to get into college and do all that.” Margaret also
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acknowledged that she and her homeschooled friends felt this pressure to be excellent, “but it 

was self-inflicted pressure.” Margaret believed that “if I was in public school.. .I feel like I would 

have just kind of done the minimum.. .I wouldn’t have gone as extreme as I did” while 

homeschooling. Danielle also felt this self-inflicted pressure and explained that “I had really, 

really high standard for myself, so I had t o .  just be ok with myself doing my best, and that’s as 

much as I could do.” Ariel, Margaret, and Danielle had, and still do have, high expectations for 

themselves, which they believe stemmed from being homeschooled. More about how this self- 

inflicted high expectation will be shared in the college experience section.

Family and religion. Throughout the interviews, the co-researchers shared stories about 

their strong sense of connection to their families. In conjunction with the stories about the co

researchers families, the topic of religion came up in different fashions.

Jennifer shared how much she enjoyed the family time that she had because of being 

homeschooled as “there was this point where my dad started taking each me and my sister out 

for lunch every week or something, and we were able to take that time out of the day to go spend 

time [with home].” Jennifer explained that while in public school, her relationship with her 

parents was not a positive one. Jennifer mentioned that:

. i n  my second grade year, .  my parents and I were just really butting heads all the time. 

We didn't really have a good relationship because, I only saw [my mom] when it 

was.. .instituting bedtime rules, and no you can't have dessert after dinner, and wake up 

it’s time to go to school. We were only really interacting with each other in those more 

discipline type experiences and so I definitely felt like our relationship was really strained. 

But then there was a change for her after going into homeschooling:
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.. .it just really fixed our relationship and it really brought me and my parents closer 

together.. .And so, I definitely think homeschooling really strengthened my bond with my 

parents and with my sisters.. .I think having that strong relationship with my parents 

really, really helped me to succeed in college.. .that was due to homeschooling and 

because of the relationship we could build through that.

Ariel appreciated being homeschooled for the connection she had with her family and 

siblings, specifically. She stated that “homeschooling can really help, you know, build family 

connectedness.” She remembers “working together with my siblings.. .I have a lot of fond 

memories just like growing up and playing with them when we should be doing (laughs) school 

work sometimes.” Ariel’s close connection with her siblings created a dynamic at home of her 

siblings assisting each other to understand certain topics they were studying:

.o n e  of my favorite memories is us studying together for chemistry tests or biology 

tests.. .[my brother was] just doing really wacky stuff to help me remember stuff 

with.. .his hand motions and making jokes about certain definitions we had to lea rn . 

Ariel attributed “ . a  big part of [family togetherness] to our homeschooling experience and 

being able to grow up together and do life together.” Danielle explained how she was “very 

grateful...[for] my relationship with my brother, .w e re  really best friends, and I don’t know if I 

would’ve ever had that either, and.. .my family, were all really close.”

A few of the co-researchers also mentioned the role faith played in their homeschooled 

lives. Jennifer appreciated that homeschooling gave her the ability to be:

.a b le  to invest in cultivating a spirit of generosity. I was able to really grow in 

my faith and my parents put a lot of emphasis in me seeking that out for myself.. .they 

really encouraged me to seek out answers on my own.. .you know, not necessarily saying
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this is what it is and you have to believe this, encouraging me to cultivate that on my own 

and within that experience that just helped me to deepen my own faith.

Ariel also felt that homeschooling gave her a connection to faith that she maybe would not have 

had otherwise. Ariel shared how homeschooling helped “just my faith in God. Like that really 

helped hone that in as well.. .If I hadn’t been homeschooled, I would not know Jesus.. .that’s a 

big thing, too.” Ariel’s strong connection to God through homeschooling led Ariel to attend a 

Christian university. She shared that if she had not been homeschooled, “I don’t know if I would 

have my faith in God first of all.. .that’s the whole reason I live (laughs).. .I would not be at the 

college I am today.”

Jane, on the other hand, did not have a family that was religious. At one point, she was in 

a homeschool group whose membership was majority religious homeschool families. Jane said 

that:

.m y  family isn’t religious, but we went to some [activities in the group] [be]cause.we 

were like, ‘Let’s make friends.’ But some of them were interesting. (laughs). It was a little 

too religious for us and little to judgey .

Jane shared about an experience when she was a kid:

.w ith  pink hair and Emo music, you know all that stuff, and we were i n . a  religious 

homeschool group and the moms didn’t like me. They were like, ‘You’re a bad 

influence,’ and blah, blah, blah, and I’m like ‘I just have green hair and.. .I’m still nice.’ 

(laughs). But it was interesting. I feel.. .maybe it was just a little ju d g ey .”.

Leslie had a different experience as they came from a “devout homeschool family” and 

their parents wanted to homeschool “to have that influence on their children.” With the influence 

that Leslie’s parents had:
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.. .because of that kind of religious nature... of the schooling that they were giving me I 

felt that I was missing out on certain pieces of education, which my peers were getting.

So this is when I think I first started to kind of question homeschooling and the validity 

of the education I was getting, which made me a little bit rebellious at the time. And then 

looking back, I think I really value what they gave me and, you know, how they, how 

they raised me, even if I had problems with it at the time.

Leslie explained that due to their parents having to take care of another sibling, my “sisters over 

took a lot of the schooling” but that Leslie “ .suffered a lot because of being kind of home and 

so concentrated in religious spaces and be lie fs .” with their family. Although Leslie shared 

having difficulties with the religious nature of their family, Leslie and their siblings frequently 

spoke about being “uniquely thankful” for the experiences anyway, as they made them who they 

are today.

Finally, on the topic of family and homeschooling, Ariel said that:

. i f  I hadn't been homeschooled, I don't think I would have my good friends that I have 

today...I don't think I would care about my family as much. I don't think I'd care about my 

friends as m uch . If I had gone to public school, I'd be more focused on my own survival 

rather than caring about others.. .I know everyone's experience is different, and, you 

know, God can use.. .whatever experiences.. .to grow each person. B u t .m e . i f  I hadn't 

been homeschooled, I just would not be me (laughs). So yeah. It's just, yeah. On 

spiritually, academically, personally.. .on every single level.. .homeschooling has 

definitely made me who I am today.

Characteristics o f a homeschooler. During the interviews, the co-researchers made it 

clear that there was an emphasis on being self-taught, which encompassed skills such as critical
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thinking, independent learning, and time management. The co-researchers felt these skills were 

directly related to being homeschooled and assisted them in succeeding in college. Jennifer 

mentioned that her parents:

.. .really cared about me because they wanted to make sure that I was thinking for myself 

and practicing skills that they taught me of being critical in my reading and my thinking 

and analyzing things and doing lots of research, not just taking things at face value. 

Learning, coming to conclusions on my own.

Similarly to Jennifer, Ariel felt that homeschooling gave her strong skills to be successful 

with her schoolwork. She said, “I think [homeschooling] also helped prep[are] me to be on top of 

my schoolwork and . th a t  really helped prepare me to do the work.. .that I was given.” Ariel 

continued and explained that:

. i t  really helped me with time management and setting out blocks of time to do school 

and self-discipline myself to actually work on the material. I think it also really helped 

me prepare to learn the material on my own.. .I’m not really dependent on the teachers to 

teach me the work.

Ariel said “. i f  I hadn’t been homeschooled, I don’t know that I would have the same skills in 

being able to just le a rn .”

The topic of reading was a frequent mention among the co-researchers as they discussed 

the characteristics that made them homeschoolers. Ariel explained how reading was an integral 

part of her homeschool experience and gathering skills. She said:

.reading was a huge part of our homeschooling experience and definitely prepared me 

.[ to ]  have more of a desire to learn rather than just like memorize information all the
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time.. .that [was] really foundational with my experience in college now from being 

homeschooled.

Leslie, Margaret, and Danielle shared similar emphasis on reading. Leslie explained how 

“ .k in d  of like everything [rested] on books” and Margaret shared that “I love to read so I was 

really happy that [my mother] had like a stack of book just to keep us b u s y .” Danielle 

explained how her family read a lot and that “My dad will.. .read out loud to us and my brothers 

and I would.. .listen to audiobooks before I’d go to bed.” Leslie noted how in homeschooling: 

.y o u  do work independently. You kind of sit on your bed and you do your homework, 

and then you have to kind of self-manage your time. At least my parents didn’t really 

manage time for me. So, when I had classes and I had homework to bring home I could 

really like manage that workload, I felt better than some of my peers who h a d . a nine to 

five high school experience where everything was kind of more strictly laid out.

Finally, in reference to the homeschool culture, the co-researchers frequently shared in 

their interviews about their love for being homeschooled. Ariel mentioned at the beginning of her 

interview that “I think looking back, I definitely realize how much I loved homeschooling.. .and 

how beneficial it was more than.. .while I was homeschooling.” Towards the end of her interview, 

she restated, “Honestly, it's just been like an incredible journey.. .I know that if I had not been 

homeschooled, I don't think I'd be where I am today.” Danielle ended her interview by saying, “I 

wouldn't choose a different way, I can say that.. .I never regret being homeschooled, and 

I .. .would love to homeschool my own kids so it’s a really positive thing.”

Labels and Assumptions. Several of the co-researchers shared stories regarding the 

labels and assumptions about being homeschooled. Understanding these labels and assumptions 

gives further context to the co-researchers and how these experiences affect their time in college.



Socialization. During the interviews, the co-researchers made a point to mention the topic 

of socialization, which frequently led to them being asked if they had any friends throughout 

their homeschool careers. Leslie shared their frustration: “People always asked me, ‘You were 

homeschooled. How did you have friends? Like were you friendless?’ But there was always an 

element of community” that people on the outside did not seem to see. Danielle never felt like 

she had trouble having friends and was surprised by the continual socialization question. She 

said, “ .. .everybody always says, ‘How do you have friends?...Are you like, socialized?’”

Danielle shared that she thought:

. i t  was a little frustrating sometimes because they just didn't get it. Looking back its 

kind of funny, and we had.. .park day every other week and all my friends and I would go 

hang out in the mall, talk and all those other activities that I never felt . I  had a lack of 

social activity.

Similarly to Danielle, Jane explained an experience where she told some upper classman at the 

local high school that she was homeschooled and “ .th e y  were like, ‘Okay, cool, whatever.’ I'm 

like, hey, they didn't care, which was great, [be]cause some people did. They were kind of judgey 

about it.”

Some of the co-researchers mentioned that the assumption of not being socialized left 

them feeling stigmatized. Jennifer began her story by sharing how there was a lot “of social 

interaction” and that she would “be interacting with so many different age ranges, had to learn to 

communicate effectively with adults, like right from the start, and just being put in a lot of 

different and new situations and being stretched.” Leslie’s response was that they “made some of 

[their] closest friends.. .within homeschooling.” At the beginning of homeschooling, Margaret 

wondered “if I would have had any more friends or whatever, but I definitely like the education

43



style better than what I had in elementary school,” Later in her homeschooling, she made most of 

her friends on her homeschool group’s mock trial team. By contrast, Danielle’s friend 

experiences varied as she mentioned that she . .felt like I got to spend a lot of time with people 

of different ages. All my friends w e re . older than me or younger than me so I really enjoyed 

that.”

A few of the co-researchers also shared how their parents were questioned based on 

assumptions surrounding the homeschool community. Danielle recalled her parents having to 

answer socialization questions from other people:

. th e  adults would be like, ‘Are you sure your kids are getting socialized?’ And I 

remember hearing my parents being like, ‘Yes, they're doing X, Y, and Z, they have 

plenty of friends, they're fine.’ I remember hearing that a lot.

Margaret shared that before her mother officially decided to homeschool, her mother’s friends 

questioned the validity of homeschooling. Margaret explained that:

. a  bunch of people thought that if you homeschooled that you weren't doing anything. 

You were just playing the entire day until you got to a certain age when you might pick 

up a book and you might learn how to do some math. And so, I feel.  even though 

homeschooling is way more popular now, some people still think that.

Because of this notion, Margaret’s mother joined a well-established homeschool group to 

hopefully combat some of the negative assumptions that were shared with her before she chose 

to finally homeschool her family.

Further examples shared by the co-researchers surrounding negative assumptions and 

labels will be shared in the college experience section.
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Sharing stories from the co-researchers’ lives prior to college provides a context to who 

the co-researchers are and how their previous lived experiences set the foundation for their 

college journey and experiences.

The College Experience. So far, the co-researchers have had varied transitions and 

experiences to and during their college journey. As mentioned previously, the co-researchers’ 

stories about their homeschooled years directly impacted and influenced their experiences in 

college thus far. These homeschool experiences have anchored for the co-researcher who they 

are. In this section the co-researchers will share their college experiences so far and discuss how 

homeschooling has affected their college journeys.

Jennifer first shared about her journey to college that “I can definitely say homeschooling 

absolutely prepared me for it.” Jennifer believed that because her courses “through 

homeschooling were already very rigorous.. .the level of difficulty for the classes [in college] 

wasn’t the hardest transition really.” Ariel explained how the “discipline to do my school” while 

she was homeschooling, helped her with her college work. Ariel said, “I don’t remember it 

being.. .a huge culture shock. It was pretty much just.. .what I expected. Yeah so. (laughs) It 

wasn’t . to o  bad.”

The topic of the co-researchers’ professors in college also came up during the interviews. 

The co-researchers shared examples where their professors either assisted in making their college 

experiences positive or where some professors made their experience negative. Jennifer felt that 

the biggest transition for her was adapting to the professors’ expectations and rules. Jennifer 

shared that:

. ju s t  getting used to professors and different due dates and stuff. It's n o t .  an issue of

being on time, it's just that, again homeschooling is kind of like.. .you don't necessarily
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always have super concrete deadlines and stuff. It's not always as structured as it was in

college class[es]. So that was just, you know, adjusting to the professor’s

timeline.. ,[be]cause.. .with homeschooling, you could slow down or speed up in different

areas, where with the college class you kind of gotta make sure you're staying in the

professor's tim eline. Now all my classes are kind of the same in having that kind of

structure.

Ariel on the other hand explained that her time in college and with professors was similar 

to homeschooling and had been a positive experience so far. She said that she:

.h a d  really great professors at [university name], and I totally love it there. But then 

there a r e .  some classes w here. this most recent semester, the professor didn't really 

teach u s .s o  we kind of had to teach ourselves.at that point, I was like, ‘Okay. This is 

pretty much like homeschooling.’

Margaret shared that once in college she was not sure if her homeschooling had prepared 

her properly, until a professor said, “You’re doing just fine. It’s okay. Don’t be nervous. You 

actually have like a 94 or whatever in the class.” Margaret was reassured by her professor and 

realized, “I guess I must have learned something, and it stuck with me.” Margaret explained how 

some of her favorite parts about college so far were the “ .rea lly  great teachers.. .they were like, 

“If you need help, come to my office hours.” And they had really clear instructions for 

everything.” Danielle also said that “I had a Latin teacher; she was one of my favorite teachers 

because she was just so passionate about it.. .you know when you have passionate professor.it 

kind of rubs off on you.”

In addition to the positive experiences that happened at college, there were also some 

negative ones that occurred as well for some of the co-researchers. Jennifer had an experience



with a professor at college who disagreed with her viewpoint on a paper and gave her a zero. 

Jennifer explained that it was “tough. It definitely made me feel. Well, I was, I was really 

angry.. .I felt like that was very unethical and a misuse of [their] power as a professor.” Jennifer 

also shared that:

.a f te r  those initial feelings o f .  intense frustration and stuff, [I] was able to kind of turn 

it into a positive experience.I can't control how [they are] gonna react but I can control 

how I'm gonna react.. .I was able to act professionally, and you know, I asked [them] to 

reconsider my grade and [they] said ‘No’ . I  was just proud of myself and how I handled 

the situation and how I didn't blow up at [them].

Finally, Jennifer explained that she “ .w ouldn’t have changed.” the experience as it has made 

her into who she is today. Similar to Jennifer, Jane’s start at college was a negative one. She 

explained that during her first semester:

I wanted to leave. I hated it, [be]cause.I didn't like any of my classes, I didn't have any 

friends, I just was.. .not enjoying anything here.. .I was like, ‘I won't ... don't wanna go 

back to community college.. .again. I've done my two years.’ B u t .I  didn't know if I 

wanted to stay here, but then I ended up.. .talking to a professor I had who [said], ‘No, 

you should do this’. And so I [thought], O kay . I'll do it for another semester.

For some of the co-researchers, the anticipation for college included anxiety and 

nervousness. Danielle’s university experience began at a community college and she shared:

I was kind of nervous because. even though I was definitely going to school. 'what is it 

going to be like?' [Be]cause I'm going to junior college, some of the homeschoolers were 

like, ‘that's where dreams go to die in [community college name]’ and I [thought], ‘oh 

man, maybe this is really bad.’ But I've had really good professors. A lot of my professors
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have taught me so much, and some of them I still go to their office and say hi to them.. .I 

just really enjoyed it.

Leslie explained how they “had severe, severe anxiety about college” but “I very much wanted to 

get out. I really, really wanted to have the experience of moving o u t . ” Leslie continued and 

explained how:

.allowing me to move out into the dorm I think was very, very valuable. I really kind of 

blossomed [and] as soon as I .g o t  to college, all of that.fear and that anxiety that I'd 

had really kind of melted away and I just kind of started running. And I never really 

stopped.

Jane also shared some elements that attributed to her own negative experience in college. Jane 

stated that she was:

Stressed.. .when I first came here, I was really stressed [be]cause I to o k . 12 units my 

first sem ester.it was so much more work than the amount for the same credits at 

[community college name], and I.. .wasn't expecting that, s o . I  guess [in] [community 

college nam e].I f e l t . I  could kind of breeze through it a little bit, and then I got here 

and I [realized], ‘Oh, I actually have to like work for this.’ Which took me a semester 

to.. .get into the groove of that, but I guess.. .if my.. .transition first semester, if I could 

draw it, I would just draw like a big wave crashing, but then sunshine afterwards.

Finally, Jane explained how at college people actually seemed less judgmental than her 

previous experience with traditional public school peers. She said, “I made some good friends 

to o .I  realized people weren’t as judgey in college [be]cause we’re all just in our pajamas and 

tired all the time (laughs).” Once Leslie was fully transitioned into the college experience, they 

realized how much they loved the classes and “got involved with everything that I could.” Leslie
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would “just take classes for fun.. .I’d sign up for things that I didn’t need for credit but I just kind 

of wanted to know.” Leslie elaborated and said that “I feel.. .I really started expressing myself 

with this kind of wild wacky sense of fashion.. .I just really f e l t . I  could explore myself outside 

of the confines of maybe how I felt at home.” Leslie concluded “ . th a t  college has been.. .the 

most positive experience for me” and that “I'm thankful that I was homeschooled. I fe e l .i t  was 

the right decision for m e.ju st to reiterate that I’m very thankful for my experience.”

Flexibility. As mentioned above, flexibility was noted by some of the co-researchers as a 

foundational aspect to their homeschool experience. This flexibility not only affected them while 

homeschooling, but also while attending college.

Jennifer explained how when she began attending her university, the flexibility she was 

used to in her education was not as prevalent in higher education. Jennifer said that:

.getting used to homework and stuff because.. .in homeschooling it’s like, ‘Okay, I’ll do 

my English class today’ and while I’m learning.. .I’d do my homework. [at] same time. 

And then [at university name],. .you go to a lecture, and then you come home and then 

you do more homework. ...it’s definitely more homework heavy I think.

Because of Ariel’s experiences in college she said:

.H aving been homeschooled kind of helped me.. .prepare for that experience because it 

gave me that sense of.. .independent learning, problem solving that I didn’t have.. .that I 

wouldn’t have, probably would not have had if I had gone to public school.

Ariel shared that “there are certain things you have to memorize” in college and that “there’s.. .a 

mindset that like, Oh, you have to.. .take tests to really know if you.. .like for teachers to know if 

you know the material.”
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Additionally, the co-researchers shared that the lack of flexibility brought their attention 

to a culture of regurgitating information. Danielle mentioned how she actually got frustrated in 

college due to this regurgitation type of culture:

.. .because I feel.. .a lot of the times they want you to just study for the exam and not so 

much process and internalize information.. .and its maybe not the intention that it’s that 

way but because of the form of education I often feel that everybody’s just learning the 

information for the next exam.

Ariel believed that “when I’m trying to memorize information sometimes that’s what makes me 

hate the material more” and that it turns into just “regurgitating facts” instead of “.absorbing it 

like a sponge. So that’s one harm I see in memorizing.” Danielle reflected on how the flexibility 

of homeschooling helped her to learn. She stated, “I think I learned how to learn, not just being 

taught things. So that’s something I carried to college with me, it’s not just.. .regurgitating 

information, but being able to critically think about things.” Ariel’s biggest recommendation to 

her professors to combat the emphasis on regurgitation and to help inspire students to love 

learning is to “cultivate a passion” for learning. As she stated, “the point is for students to learn, 

and once you get the students to learn, you’ll have more students getting higher grades because 

they know that you care about them and that you care about the topic being taught.” Reflecting 

upon this regurgitation culture, Danielle offered some advice for her professors as well on what 

she believes the true issue is, “ .people don’t really love learning” and “I think having a lot of 

multiple choice tests doesn’t always facilitate the best learning, you know?” Danielle finally said 

that she was:

Sad, and also a little bit concerned, [be]cause [the next generation of students] aren’t 

going to be curious and maybe look past what they’re to ld . and we’re responsible for the
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leadership and the shape our community and our culture and.. .who were voting [for],. .so 

if you’re not questioning the things you’re learning about or actively. trying to 

understand and not just taking things at face value and what you’re told, then that can be 

very dangerous.. .I think that it’s n o t . I  don’t know. There’s something fulfilling about 

learning and finding in something.

Striving for excellence. As mentioned above, the co-researchers strived for excellence 

while homeschooling. For some, this also bubbled to the surface while attending college. For 

example, while drawing during the color exercise portion of the interview, Margaret shared about 

a class project she was assigned in college. Margaret explained that she was asked to make a 

shadow box. The shadow box was meant to represent her and her future aspirations. While 

Margaret was explaining the shadow box, she mentioned that she “ .h a d  a little drawing of 

Wonder Woman because she’s .  everything that you aspire to be.” Wonder Woman embodied 

the excellence which Margaret continued to strive for. Even several years later, beyond her 

homeschooling days, Margaret continues to strive for this type of excellence. Similar to Margaret, 

Danielle reflected on her college experience so far. She shared that she could not hold herself to 

as high of a standard while in college anymore. Danielle confessed that she still wanted to do so. 

She stated, “I wanted to become a master at [the] subject, and I want to get, like 100 percent on 

all the tests.” However, Danielle felt that that was not realistic. As time went on in college, 

Danielle was able to be “ .le s s  of a perfectionist” and came to the realization that for her, she 

enjoyed “ . l i f e  a little bit more” by finding a balance.

Negative assumptions and labels. Labels and assumptions were explained above, but the 

co-researchers shared how some homeschool assumptions and labels followed the co-researchers 

into their college experiences. Margaret mentioned an incident that happened in college:
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When I got into [university name], my English class had to write a midterm paper and we 

had to pick the topic. And so, I picked homeschooling.. .I'm gonna write about this 

because all the people that I just told I'm homeschooled are kind of looking at me 

suspiciously. Like, ‘Hey, I got into this college same as you, so you know that I did the 

work,’ but they're still skeptical. It's like, ‘Well, don't you just kind of do nothing?’. 

Margaret continued to explain how this reaction made her feel:

.self-conscious. I [remarked] ‘You, you don't believe me when I say that I did school.’ 

And so that's why I decided to write the paper about homeschooling. I [said], ‘I'll show 

you. I did my work. I earned.. .my enrollment here.’ And so, I wrote the paper, and my 

teacher actually she told me that I got an A. And I was like ‘Yes. I got an A.’ This is 

proving my point.

Danielle shared another example about a time when she was dating in college:

I went to start to date a guy who wasn't homeschooled. They always have this expectation 

that.. .I'm gonna be super nerdy and.. .not pick up on social cues or.. .have all these weird, 

like, I'm.. .not gonna be a normal person, and then they get to know me and they're like, 

‘oh’.

Danielle justified the assumptions from the potential dates as them “projecting what they expect 

on me.” She liked to “prove to them.. .I’m not really that much different from everybody else.” 

Pressure to Conform to Institutional Cultures. Finally, during the interviews, the topic 

surrounding structure, institution, and conformity arose amongst the co-researchers. The co

researchers alluded to a pressure they felt to conform to institutional cultures. Jennifer shared 

that it took getting used to the structure of college, because “ .homeschooling is kind of 

like.. .you don’t necessarily always have super concrete deadlines and stuff. It’s not always as

52



structured as it was in college classes.” Jennifer was used to working at her own pace and not 

following what a teacher at her university dictated. Jennifer also shared how it took:

.. .getting used to the.. .idea of the institution of the university where.. .I took a lot of 

units.. .over 18, which.. .you have to petition for that. [Also] getting used to just the 

petitions and having to go along with their rules and their guidelines, that was a little bit 

of a struggle, [be]cause there [were] a lot of times where.. .I'd get sent over to this place, 

get this signature, sent over to this place, get this signature. S o .  again, with 

homeschooling it's like you take the class, as many as you want, you do as hard as you 

want, you're good to go.

Jennifer explained that another aspect of the institution that she had to get used to was 

professors not agreeing with her. She said the “ .id e a  that [a professor] said your opinion is 

wrong and therefore you don’t get any credit whatsoever for this assignment, having that kind of 

idea where a professor has that much authority over you, and can you know, be unethical.” 

Jennifer said she had to conform and learn how to “ .navigate when I should and shouldn’t 

speak up and when I should let it s i t . ”. Jennifer felt “ . l ik e  there was some kind of agenda 

being pushed a lot” on her at college. In juxtaposition to Jennifer, Ariel shared how the structure 

she actually self-imposed while homeschooling aided her while in college:

.a f te r  I was around 10 or 11, ‘I want to set my own schedule, so I can be done with all 

of my school by noon, so I can, you know, go play.’ So, having th a t .  upbringing 

about.. .being disciplined to do my school and.. .get it done so I can.. .do other things 

kind of helped me with my college work.

Jane, on the other hand, explained how she actually liked the structure of college, but did 

not like structure while homeschooling. She said:
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I always thought that was weird [be]cause I hated... structure as a kid and I was always 

like, ‘Oh, just do whatever I want on my own time,’ but now, I like it [be]cause it's like 

you have to get stuff done by certain times, so you actually do it, and then I take classes 

where I actually enjoy the learning and I'm.. .not mad about having to study. So, it's [an] 

interesting change.

Margaret explained how she and her family experienced frustration with the 

administrative side of higher education, as the system was not setup to receive homeschoolers 

and she had to conform to requirements that did not necessarily apply to her. Margaret shared 

that:

.because the way [homeschool group] works you have your transcripts like 

meticulously organized, and they're really good about that. That was one of the main 

reasons my mom chose them instead of any other homeschool group. And so I knew 

where everything was in what grades and all that.

Margaret further explained that at one point she said, “I don’t know how to do any of this. I‘ve 

never been in college” and that the system made it very hard for her as a homeschooler to apply 

to college. Finally, Margaret said that the university was like:

.y o u  have to prove that you did school not ju s t.ru n  around in a field and cut the 

flowers for homeschooling. I was like, ‘Okay. I guess that makes sense.’ But it was just 

kinda weird like thinking about how I have to prove that I did it and.. .work harder to 

prove that I did it.. .we had to be really careful [be]cause .y o u  have to pick up your 

transcripts from [the homeschool group] and then you have to send it to [the university]. 

Get another copy for yourself. And I don't know if I would have had to do that that 

specific way if I was in public school.
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Furthermore, Margaret reflected how in college, her peers seemed to want her to conform 

to pleasing the teacher, but she did not want to. She explained that her peers knew how to:

.. .please the teacher of that class and, then do the same thing in the other class...I was 

like, ‘Well, how does that work?’ You’re gonna have to relearn it every single class you 

take if you have a different teacher.

Danielle shared how she felt lucky that she had stumbled upon a teacher who seemed 

different than the other professors she had encountered thus far. She explained how a “ . l o t  of 

students feel.. .they have to write a paper that agrees with their professor’s viewpoints, [the 

professor] said, ‘don’t do that. If you have a good reason to oppose my viewpoint, prove it to me, 

write that paper.’” Danielle also shared that this same professor said that:

. t h e  way the education system is designed isn’t always conducive to everybody the way 

they learn but if I could just make it through the school.. .I would be a good [occupation], 

so I just had to keep going and I would be okay, and I was ok.

Finally, Danielle addressed how there is so much information packed into one semester that it is 

not conducive to fully learning it all. She reflected on the amount of information in such a 

limited timeframe and said, “ . I  don’t really know how you can fix that because otherwise 

people would be in college their whole life. That’s not really what people want to do.”

Overall, it is clear that the co-researchers experienced multiple points of pressure to 

conform to institutionally imposed structures and procedures.

Conclusion

This chapter brought to life the voices, lived stories, and experiences of my six co

researchers: Jane Aaron, Leslie Aves, Margaret Carter, Danielle Jones, Jennifer Nelson, and 

Ariel White. Beginning with a discussion of homeschool culture and the intricacies of being a
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homeschooler allowed for a deeper understanding of where the co-researchers were coming from 

when they entered college. Exploring the labels and assumptions which were projected onto the 

co-researchers added an additional layer to understanding the lived realities of the co

researchers. The stories of the co-researchers at their universities illuminated what it is like for a 

homeschooler to attend college. Finally, multiple stories brought to light the pressure felt by the 

co-researchers to conform to institutional pressures. In the next chapter, Chapter Five, I return to 

notions within the movement for deinstitutionalization, deschooling, and sense of belonging as 

the main theoretical perspectives to discuss the data.
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Discussion and Conclusions

In Chapter Five, I return to notions relating to deinstitutionalization (Bachrach, 1983; 

Kwiek, 2012), deschooling (Butson, 2011; Illich, 1971), and sense of belonging (Chiu, Chow, 

McBride & Mol, 2016; O’Keeffe, 2013; Tinto, 2017).

As Kwiek (2012) explained, deinstitutionalization as a paradigm derived from . new 

institutional theory in [the] political sciences” (p. 642). Additionally, Oliver, 1992 (as cited in 

Kwiek, 2012, p. 643) defined deinstitutionalization as:

. a  process by which the legitimacy of an established or institutionalized organizational 

practice erodes or discontinues. Specifically, deinstitutionalization refers to the 

delegitimation of an established organizational practice or procedure as a result of 

organizational challenges to or the failure of organization to reproduce previously 

legitimated or taken-for-granted organizational actions.

As such, creating new organizational practices and procedures could deconstruct and dismantle 

“traditional academic norms, codes of behavior, and h a b its .” (Kwiek, 2012, p. 644) in the 

hopes to individualize the education system (Tagg, 2003). Since the homeschooling movement 

will, in all likelihood, continue to have implications for universities, I return to the concept of 

deinstitutionalization to reconsider institutional cultures, practices and programs in higher 

education. Indeed, it is reasonable to expect that students who were homeschooled will continue 

to apply to university. To this end, higher education institutions must be prepared to receive these 

students by attending to their particular needs and interests.

To add greater depth to this analysis, as previously mentioned in Chapter Two, I will also 

use sense of belonging (Chiu, Chow, McBride & Mol, 2016; O’Keeffe, 2013; Tinto, 2017) to



consider the individual needs of homeschooled students in higher education. As previously 

mentioned, Tinto (2017) wrote about the importance of facilitating student persistence rather 

than trying to retain them. Sense of belonging, at its core, looks to foster a community 

connection for students on their college campuses (O’Keeffe, 2013). As mentioned previously, 

current numbers suggest that the arrival of homeschoolers to university will continue to grow in 

the future (Ray, 2019). Institutions will need to be ready to assist in fostering community spaces 

in which homeschooled students feel that they belong.

Discussion

The following section will discuss the implications of the co-researchers’ stories in the 

context of higher education.

Institutional Conformity. As mentioned above, with the continued rise in the 

homeschool population, universities will increasingly be welcoming college students who were 

homeschooled to their campuses each year. It may be important to individualize a students’ 

college journey and disassemble current educational structures and practices to better 

accommodate the needs of homeschooled students arriving at college. When addressing 

institutional conformity, another consideration is the fact that homeschool students have little to 

no experience with traditional testing cultures, usually found in formalized educational 

institutions. Additionally, most homeschooled students possess an intrinsic motivation and 

passion for learning (Ray, 2004). As mentioned in Chapter Four, my co-researchers felt that their 

peers were more likely to regurgitate information where learning was cast as a chore rather than 

a privilege.

Danielle explained in Chapter Four that professors seemed to set a precedent for this 

regurgitation culture:
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.. .a lot of the times they want you to just study for the exam and not so much process and 

internalize information.. .and it’s maybe not the intention that it’s that way but because of 

the form of education I often feel that everybody’s just learning the information for the 

next exam.

Danielle had grown up in a homeschool culture which cultivated a love for learning. However, 

upon arriving to college, what she had learned at home about learning was not the culture she 

found. Danielle believed this was “ .because of how learning is set up, [there is no] curiosity 

and enjoyment of.. .learning about life, I feel like people aren’t really so curious.” Comparably, 

as mentioned in Chapter Four, Jennifer shared how she felt “ . l ik e  there was some kind of 

agenda being pushed a lot” on her at college. During the color exercise, during the interview, 

Jennifer drew the following picture.

Figure 2. Jennifer Nelson college experience drawing
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Jennifer shared that she used the color red, in the top right image, to illustrate that in college 

“ .. .they don’t want you to be speaking or thinking outside of this certain box that what they’re 

saying is correct. And they don’t want to hear any ideas that are in opposition to those ideals.” 

Drawing on notions in Color Psychology (Kolenda, 2016) explained how “your brain contains a 

node for each color. Each time you encounter a color, you modify that node based on your 

experience” (p. 21). As a homeschooled student, Jennifer felt pressure from her institution; 

pushing her to conform to their agenda. She continued:

. i n  [a] sense, I felt a little, not silenced. just disregarded.it felt like they're really 

trying to keep you in this box.. .like if you had a differing opinion they were like, ‘Yeah, 

that's not correct.’ And so, I felt like.. .I wasn't as free to speak.

Jennifer was not used to being put in a box because as a homeschooler she was allowed to study 

topics of her choice and to delve deeply into learning for its intrinsic value. Danielle concluded 

that “ . th e  way the education system is designed isn’t always conducive to everybody the way 

they le a rn .”.

As previously discussed, both Jennifer and Margaret had negative experiences with the 

administrative side of their universities. At the time, the policies and procedures at their 

respective institutions did not take into consideration the different and unique aspects of what it 

meant to be a homeschooled student. Margaret shared in Chapter Four, how the application 

process was extremely difficult because college applications were not tailored to homeschoolers. 

She explained that “you have to prove that you did school” which Margaret did not think was 

equitable. Margaret continued by stating that “. t h e  administrative part was also really 

stressful.”. She expressed her frustration with the college application process by sharing that 

“ .w e  would have to call. We came down a few different times, and they told us different things.
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And we went to a different building, and they told us different things. And so, we weren't really 

confident in.. .the records and registration system.” Finally, Margaret expressed that when,

“ .. .you're signing up for school, you wanna feel like all your records are in order and you're not 

gonna be.. .just freaking out right before your first day of class and everything.” Margaret’s 

university did not have a pathway specific for homeschoolers applying to their university. 

Conversely, Jennifer was not used to having to conform to the college system and not be allowed 

the flexibility she thought she would get in college. She wanted to take more classes than the 

standard number of units allowed and had to petition the university to do so. It took Jennifer 

some time to adjust to the structure and policies of her institution.

An example where political structure has tried to impose itself on the homeschooling 

community is Assembly Bill (AB) 2756 introduced in 2018. The Bill was created in response to 

a 2018 child abuse case involving 12 homeschooled children in California who were shackled to 

their beds, physically, and mentally abused by their parents (Phillips, 2018). The AB 2756 was 

promoted by Democrat Assembly member, Jose Medina and “demanded all homeschool families 

in California submit to involuntary home inspections” (Keller, 2018, para. 3). On April 25, 2018, 

AB 2756 was defeated in the Assembly Education Committee. Keller (2018) explained that the 

“decision only came after committee members listened to hundreds of homeschoolers, one-by- 

one, give three hours of testimony against the Bill. In the end, not one member of the Assembly 

Committee voted for the Bill” (para. 1). The homeschool community’s testimonies exemplified 

the homeschool movement’s commitment to challenge the state’s power over education. 

Additionally, the homeschool movement continues to push against the institutionalization of 

education and questions the government’s role in the education process.
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The Need for Community. Sense of belonging has been a part of the retention 

conversation at institutions for many years (O’Keeffe, 2013). With homeschooled students 

attending universities across the United States, there is an onus on higher education institutions 

to examine the community in which a homeschooled student may or may not have on their 

college campuses. The co-researchers shared story after story involving non-homeschoolers 

derogatorily labeling homeschoolers and questioning the value of homeschooling. Interestingly, 

in light of the negative labels imposed upon them by others, the co-researchers themselves began 

to question the substantial nature of their own schooling.

These commonly-held negative assumptions are important to highlight for the higher 

education conversation as they cast a light on the experiences of some homeschooled students 

when first entering college. In Margaret’s interview, she mentioned how in an English class, she 

was questioned about the validity of her homeschool schooling by her classmates. Margaret felt 

she had to prove herself by writing a paper about homeschooling. She said:

I'm gonna write.. .this [paper] because all the people that I just told I'm homeschooled are 

kind of looking at me suspiciously. Like, ‘Hey, I got into this college same as you, so you 

know that I did the work,’ But they're still skeptical.. .’Well, don't you just kind of do 

nothing?’

Margaret shared in Chapter Four that this experience made her feel “. a  little self-conscious. I 

was like ‘You.. .don't believe me when I say that I did school.’” After completing the paper, 

Margaret’s professor shared with her that she received one of the highest grades in the class. 

Margaret expressed that, “Oh, this feels so good. I'm totally proving my point.” Margaret’s 

experience illustrates the constant questioning that homeschoolers and the co-researchers have 

experienced when they arrived at their institutions. Additionally, as highlighted in Chapter Four,
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almost all of the co-researchers shared similar experiences surrounding being questioned about 

homeschooling and even their parents were questioned.

Leslie Aves brings to the forefront a tension of questioning their own homeschool 

education and its legitimacy. Leslie drew the following picture about their homeschool and 

university experience.

Figure 3. Leslie Aves homeschool and college experience drawing 

The top drawings represent Leslie’s homeschool experiences. The bottom right drawing 

represents their university experience thus far. In discussing the pictures, Leslie explained, “I just 

doodled some pink hearts and then some red x's [be]cause I was talking about the mix of like 

both love and also struggle that I was going through.” Leslie continued and discussed the kind of 

education their parents had given them. As mentioned in Chapter Four, Leslie stated that:
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.. .because of that kind of religious nature... of the schooling that they were giving me I 

felt that I was missing out on certain pieces of education.. .this is when I think I first 

started t o .  question homeschooling and the validity of the education I was getting. 

Similarly to Leslie, Margaret also experienced this self-doubt. Margaret shared:

I was a little bit nervous and like, ‘What if the homeschooling wasn't good enough? What 

if it was way more advanced and aggressive in public school?’ And I ju s t .  I don't know 

as much as I think I know, and everyone else is way ahead in me in class.

While drawing during the interview, Margaret shared that she “. f e l t  like I had to be 

perfect. Otherwise, I might not be good enough to get into co llege .” Margaret explained that 

she drew Mary Poppins to illustrate her need to be perfect. The following is her drawing.

Figure 4. Margaret Carter homeschool and college experience drawing

I would challenge the reader to question why Leslie and Margaret felt this tension of 

missing out and later realizing that they valued the education they were given. Since educational
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institutions are largely and traditionally stagnant enterprises (Tagg, 2003), I would suggest that 

Leslie and Margaret felt this tension as a result of having an education that did not seem to 

follow a traditional plan or structure. The homeschool community and other forms of 

nontraditional schooling seek to allow for students to take ownership of their educations (Illich, 

1971). To this end, Ariel mentioned how she did not realize how grateful she was for her 

homeschool education until later in life. She stated, “I think looking back, I definitely realize 

how much I loved homeschooling...and how beneficial it was more than... while I was 

homeschooling.” Similarly, Leslie mentioned, “I realized that homeschooling had given me the 

perfect toolbox for college work.” This doubt in their own homeschool education may have been 

informed by the suspicion of others regarding the authenticity of homeschooling and in light of 

formalized structures and policies which have been set in place to uphold traditional education 

information structures and ideologies.

In terms of building a sense of belonging for homeschooled students, Jane stressed how 

she was hoping college would be a good outlet for making friends. Unfortunately, she was not 

able to make significant friendships so far at her university. She felt that her university did not 

provide enough events on campus that encouraged deep relationship building. Jane believed that 

too often the events were set up in a way that did not create an environment to truly get to know 

someone. She recounted that she attended a large event at the beginning of the school year where 

she “ .  m e t . a couple [of] people, but I don't even know the people. I just met them and talked 

to them and then went away. I have no idea who they were. (laughs).” Jane came from a 

background of frequently socializing in her homeschool group with people of many ages. Jane 

and the other co-researchers felt that the socialization environment they were used to in their 

homeschool groups was not created on their college campuses.

65



During the interview with Danielle, she drew the following about her hopes for the future 

of higher education.

Figure 5. Danielle Jones homeschool and college experience drawing

Danielle experienced unhappy people during her time at college. Danielle drew a large smiley 

face at the top left of the drawings to represent her hope that students could become happier at 

college. She said, “Most of the people at school are.. .really not very friendly, I learned that 

pretty fast. (laughs).” Danielle believed her peers in college were not friendly because they did 

not have opportunities to make lasting friendships while on campus.

Recommendations

Deschooling speaks, in part, to the importance of allowing students to develop an 

intrinsic passion for learning. By deconstructing the current higher education structure,
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universities could seek to allow more flexibility in their curriculums for students to choose the 

topics they are interested in, that speak to them directly. In implementing such a change, students 

leaving educational institutions might possibly become more actively engaged citizens (Tagg, 

2003). As Ariel explained her experiences in college they support Tagg’s claims, as she believed: 

I found the best learning to have been when I haven’t been required to memorize a bunch 

of stuff because.. .if I’m just memorizing for a test, I’m just gonna.. .basically look at this 

information for the period of amount of time.. .and after tomorrow, I don’t need this 

information so I’m not going to remember it.

Many of the co-researchers reiterated the same concerns as Ariel. Their recommendations to 

combat this regurgitation culture is for teachers to cultivate an intrinsic passion for learning, 

which would hopefully lead to a culture of loving to learn. As my co-researchers questioned, if 

students leaving university are simply regurgitating the information they learned in college, how 

are institutions creating a more informed next generation?

Just like any other group of students attending college, homeschoolers need a place and 

activities on campus tailored to their needs. Creating a space for homeschooled students to 

interact with each other on a frequent basis would mirror the homeschool group activities 

homeschoolers are used to. To allow for more opportunities for students to make deep 

friendships, Jane suggested “.. .having.. .more resources for meeting people on campus 

and.. .more activities.. .for.. .new students would have made.. .the transition easier and.. .making 

friends a little easier, [be]cause [the university doesn’t] really have . a  lot [of social activities].” 

Another recommendation to support this need to create community would be to have 

specific workshops to allow other homeschool students at the university to gather and ask 

questions about how they can best navigate their journey through college. These safe spaces
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would allow homeschooled students to have a place to share challenges and experiences, where 

staff and faculty could listen and be there to support them when needed. Overall, institutions 

need to transform to meet the unique needs and interests of homeschooled students as they 

transition to, and travel through their college journeys.

Considerations for Further Research

To deepen the understanding of homeschooler experiences in college, I believe that 

further qualitative research is required to promote an even richer insight into homeschooler 

experiences in college. To accomplish a more in-depth study, more co-researchers and more time 

would have been needed.

Additionally, to gain an accurate picture for how higher education can assist 

homeschoolers while attending college, this study could have been conducted with 

homeschoolers who had already graduated university. Homeschooler post-college perspective 

could provide insight into how institutions of higher education might have served them better 

and how their college experiences assisted or did not assist in their post-college aspirations and 

career goals.

These suggested next steps hope to continue the conversation about homeschoolers in 

college through a qualitative perspective, to further gain insight into the growing homeschool 

population in higher education.

Conclusion

During this thesis journey, I have strived to be authentic, honest, and to allow for my co

researchers’ stories to be brought to the forefront. As soon as I settled on this thesis topic, I knew 

the importance it held, to bring voice to a unique population of students in colleges and 

universities. Throughout this thesis, I have tried to answer the question: What are the
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undergraduate experiences of students who were homeschooled? The findings shared by the co

researchers explained the importance of having been homeschooled on their university 

experience and its implications for them as individuals. The co-researchers’ stories brought 

forward four emergent themes. These themes included: Homeschooling Culture, Labels and 

Assumptions, The College Experience, and Pressure to Conform to Institutional Cultures.

The data found has completely driven the conclusions and recommendations shared in 

this study. The lived realities of co-researchers brought light to the need for deinstitutionalization 

in higher education to allow for a passion for learning and to become more actively engaged 

members of society. Additionally, their stories examined the need for a place for homeschoolers 

to call home at their universities to create a sense of belonging and community on their campuses.

In the end, this thesis, would not have been possible without my brave co-researchers:

Jane Aaron, Leslie Aves, Margaret Carter, Danielle Jones, Jennifer Nelson, and Ariel White, who 

I not only respect, but admire. Their willingness to share their stories allowed this thesis to 

become a reality and, in turn, will hopefully help higher education institutions to better meet the 

needs of homeschoolers in the future.
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Initial E-mail to Homeschool Group Leadership

Dear [Homeschool Group Representative],

My name is Annie Block-Weiss, and I am currently a Masters candidate in the Higher Education 
Leadership program at California State University, Channel Islands. I am also a Conejo Valley 
Homeschoolers alumna, class of 2008. I had the privilege to be homeschooled from 2nd grade 
until college and would not change that experience for the world. I believe that you never stop 
being a homeschooler. As Mark Twain said, “I never let my schooling, interfere with my 
education.” By growing up a homeschooler, I experienced the joy of exploring educational topics 
of my choice, making friends with people of all ages and diverse backgrounds, and truly 
enjoying the love of learning.

My thesis research inquires into the undergraduate experiences of students who were 
homeschooled. I anticipate that the information collected in this study will inform future policies 
and programs in higher education. This study aims to invite change to better meet the needs of 
this student population and the needs of all lifelong learners.

I am seeking 6-8 participants from across the country who are currently 18 years or older, have 
completed one year of college, are currently enrolled at a university, and were homeschooled for 
all four years of high school.

To ensure confidentiality of all participants, participants will be asked to self-assign a 
pseudonym for the purposes of the study. Participant contact information will be collected and 
kept on a password-protected Excel document to allow for follow-up after the initial interview if 
needed. Additionally, all physical materials (i.e. analytical memos, consent forms, demographic 
surveys, interview protocols, and etc.) will be secured in a locked file drawer.

Student participation will entail a one-on-one, semi-structured interview with me, which will last 
approximately 45 minutes to an hour. This interview may be conducted in person or via Skype or 
Zoom platforms. Additionally, participants will be asked to partake in a hands-on color exercise 
during the interview, which is anchored in Color Psychology (Kolenda, 2016) and Photovoice 
(Wang & Burris, 1997).

Please share the attached flyer with your group members as you see fit. If you have any questions 
please feel free to contact me.

I appreciate any help you can offer. Thanks so much for your time.

Best,
Annie Block-Weiss, Masters Candidate, CSU Channel Islands 
[Redacted email address] [Redacted phone number]

Adapted from Goodman

Appendix A
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Appendix B 

Recruitment Flyer

HOMESCHOOLED?
• Current college students
• Homeschooled all of high school
• Completed at least one year of college
• 18 years or older

C O N T A C T :  A N N I E  B L O C K - W E I S S  AT
REDACTED EMAIL ADDRESS; REDACTED PHONE NUMBER
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Appendix C

Demographic Questionnaire

Name:__________________________________________________________________

Please indicate your age:___________________________________________________

Please indicate your gender identity:__________________________________________

Please indicate your racial or multiracial identity:________________________________

Please indicate your hometown:______________________________________________

Please indicate in which state(s) you were homeschooled:_________________________

Please indicate which years you were homeschooled:_____________________________

Have you completed at least one year of college?________________________________

What year are you in college?________________________________________________

Which university do you currently attend?______________________________________

Do you/have you attended any other colleges or universities than the one you are currently 
attending?________________________________________________________________

Please choose your own pseudonym, a name that you assume for the purpose of this study:

(This will guarantee your confidentiality and anonymity during this study. If you do not choose a 
pseudonym I will create one for you)

Would you like to see your interview transcripts after the interview?
Please circle one: Yes or No

Adapted from Bundy (2018)
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Appendix D 

Informed Consent

Dear Participant,

My name is Annie Block-Weiss and I am a Masters student currently in the thesis phase of my 
studies at CSU Channel Islands. My thesis advisor is Dr. Nancy-Jean Pement.

You have been invited to take part in a research study on the undergraduate experiences of 
students who were previously homeschooled. To participate in this study you must be 18 years or 
older, have completed one year of college, are currently enrolled as an undergraduate in college, 
and were homeschooled for all four years of high school (which may include minimal college 
classes taken while homeschooling).

Your participation in this study is voluntary. You may withdraw from this study at any time. 
Should you choose to withdraw from this study, your decision will not prejudice you currently or 
in the future with CSU Channel Islands where I am a graduate student in the School of Education 
in the Higher Education Leadership Masters program. Please read this form carefully before 
signing. Please feel free to ask me any questions you may have prior to agreeing to be part of this 
study.

Data will be collected through a demographic questionnaire and in one-on-one, semi-structured 
interviews. The interviews will last between 45 minutes to an hour. The interview will focus 
primarily on your experiences at college with possible follow-up questions via email or phone 
after the interview. The interview will be recorded and transcribed either by myself or a third- 
party vendor. Additionally, during the interview each participant will be asked to partake in a 
Color Exercise, which invites the participant to capture their unique perspective through a visual 
representation of their experiences. This exercise is informed by Color Psychology (Kolenda, 
2016) and a Photovoice methodology (Wang & Burris, 1997). If the interview is conducted 
through a Zoom or Skype platform, the materials for the exercise will be mailed to the 
participants before the scheduled interview. Participation in this part of the interview is 
completely optional and you are under no obligation to engage with the activity if you would 
prefer not to. I will collect the artwork that you create (or not) and it may be shared in the 
completed thesis. In addition, your artwork may be displayed at the SAGE Research Conference 
at CSU Channel Islands in Spring 2019.

All information shared in the demographic questionnaire and during the interview will be kept 
completely confidential. Your name will not be associated with this study in any way and all 
identifying information will be removed. You may choose to leave the study at any time with no 
negative consequences whatsoever. Also, you may take a break and/or skip questions that you 
consider too personal.

Risks of Participating in this Study:

There is minimal risk associated with your participation in this study. However, it is possible that 
you may feel some discomfort when talking about certain aspects of your homeschooling or
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college experiences. If this is the case, you may skip a question, stop the interview and take a 
break, or end the interview entirely. There will be no negative consequences whatsoever if you 
choose any of these options.

You may also be concerned about the safety of the information you share with me. On the 
demographic questionnaire, you have been asked to choose a pseudonym for this project. This 
pseudonym will be assigned to all transcriptions and notes relating to your participation in this 
study. All materials will be saved on a password-protected flash-drive. Transcriptions will be 
kept on my password-protected computer and will be deleted five years after my research is 
completed. Furthermore, all contact information will be securely stored on a password-protected 
Excel document and under lock and key in a cabinet in my home office.

Statement of Consent:

I have read the above information. I have received answers to any questions I have at this time. I 
am 18 years of age or older. I understand that by agreeing to be interviewed, I consent to 
participate in this study.

I will be given a copy of this form to keep.

□  By selecting this box, I agree for the interview to be audio recorded.

□  By selecting this box, I do not agree for the interview to be audio recorded.

Printed name of participant:_________________________________________________

Signature:_______________________________________________________________

Contact details:

Should you have any questions about this study before, during or after the data collection process, 
feel free to contact either me or my thesis advisor, Dr. Nancy-Jean Pement with any questions.
My contact information and that of my advisor is listed below.

Annie Block-Weiss, Graduate Student and Primary Investigator 
[Redacted email address]
[Redacted phone number]

Dr. Nancy-Jean Pement 
[Redacted email address]
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Appendix E 

Interview Protocol

Introduction:

Thank you for taking this time to meet with me. As you know, the purpose of this study is to 
explore the undergraduate experiences of students who were homeschooled. As a homeschooler 
myself, I am excited to get to speak with you and hear your story today.

A few reminders:
• Your participation is voluntary and your confidentiality will be protected. Your name or 

identity will not be used in this study, and all identifiers will be removed.
• Additionally, this interview will be audio recorded, and I may take a few handwritten 

notes as we speak to ensure that I am accurately capturing your stories.
• Know that you are under no obligation to answer any or all of the questions I may ask. 

You may leave the interview or request a break at any time.
• Should you have any questions either during or after the interview, please don’t hesitate 

to ask. Also, you may contact my advisor Dr. Nancy-Jean Pement at [Redacted email 
address]

Exercise:

As an exercise while we share this time together, I will ask you to partake in an activity which 
uses aspects of Color Psychology (Kolenda, 2016) and Photovoice (Wang & Burris, 1997) 
combined together. This exercise allows you, as a participant, to capture your unique perspective 
through a visual representation of your experiences. In front of you are a multitude of colors and 
paper. As you tell your story, please draw or doodle what feels right to you. There is no wrong or 
right way to do this. You may use as many or as few colors or paper as you like. . Think about it 
this way: If you could draw your homeschooling experiences what would that look like? Or, how 
would you represent your experiences at university so far? While you tell your story, I may ask 
you to tell me about why you have drawn what you have drawn or why you choose the color(s) 
you have chosen.

Please note that your participation in this part of the interview is completely optional and you are 
under no obligation to engage with the activity if you’d prefer not to.

Do you have any questions before we begin?
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Main Set Questions:

• Tell me the stories about your homeschool experiences; what was that like for you?

• Tell me about your university experiences thus far; what has that been like for you?

Possible Probing Questions:

• Tell me more about that...
• How did that make you feel?
• What that like for you?
• Can you give me an example?
• How did you feel about that?

Wrap-Up Question:

• Given your experiences as a student who has been homeschooled through high school, 
what would you ask of your university to better meet your needs and interests?

Just as a reminder, you are welcome to contact my advisor or me if you have any further 
questions or comments. Our contact information can be found on your copy of the consent form.

Thank you again for your time today. It was a privilege to hear your story.
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Appendix F

Jane Aaron Homeschool and College Experience Drawing
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Appendix G

Danielle Jones Homeschool Experience Drawing
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Appendix H

Jennifer Nelson Homeschool Experience Drawing
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Appendix I

Role of the Researcher: ‘I ’ Poems and Drawings

The following is the picture I drew when asked the question: If you could draw your 

homeschool experience, what would that look like?

By using the poetic transcription strategy of the Listening Guide Method (Gilligan et al.,

2003) the following poem was created to bring light and depth to my homeschool experience.

I drew a picture of a house with CVH in it
I

I remember asking my mom if 
I was going to have friends 

I cared about 
I did 

I
I am today.
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I actually drew
I wanted to represent my family of CVH where we all went to park days and

we played together 
I drew stick figures

I was a friend with kids from all different ages.

I drew a gray bench with moms and parents sitting there talking about how 
they were going to run  CVH for us.

I drew a random stick figure tha t says, "Are you socialized?"
I drew this because many times 

I was younger
I designed for CVH that was a play on this myth, and the shirt kept saying 

over and over again, "Yes, I am socialized. Yes, I am socialized,"

I drew my house
I feel tha t tha t was a huge part of my homeschool experience 

I drew our sidewalk and our driveway and our front yard as it represented 
to me a place where Beth and I played 

I was younger
I really wanted to study birds 

I studied them  for weeks and weeks 
I still remember tha t to this day.

I drew, drew my two goats 
I was lucky enough to raise two goats 

I even got to bottle feed them 
I believe

I did tha t when I was 10
I used to do my schoolwork in the goat pen with both Prince and Ridge.

I drew a car, because a lot of, um, our homeschooling occurred in the car 
I frequently did our schoolwork while we were, well, while Mom was

driving us.

I drew Beth and I and wrote "Twins"
I drew Beth with her long brown hair and me with my yellow curly hair 

I feel tha t being twins was a huge part of my homeschool identity.
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I drew my family, um, w ith Mom, Dad, Beth, and I, Beau and Duke, our dogs,
and Molly.

I loved being homeschooled 
I wouldn't change it for the world 

I believe th a t if 
I w asn't homeschooled 

I wouldn't love learning the way th a t 
I do

I honestly wouldn't be who 
I have become.

The following is a different picture I drew when asked the question: If you could draw 

your university experience, what would that look like?

By using the same aspect of the Listening Guide Method (Gilligan et al., 2003) the

following poem came to be as a result of explaining my university experience.

I started  w ith a couple black question m arks 
I w asn't sure w hat my university experience was going to be

I knew th a t
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I did not want to go to a four-year university straight from homeschooling 
I did not want to take the SAT or the ACT 

I did not believe tha t those test scores would show my true abilities.

I decided to attend Moorpark College 
I could transfer to a four-year university instead 

I believe tha t my undergraduate experience was really, um, two-fold 
I started  as a homeschooler when I was 16 and then stayed there through

my freshman year of college 
I loved Moorpark 

I would have stayed.

I was lucky and by happenstance 
I joined the Moorpark College speech team 

I loved being on the team 
I truly grew 
I am today

I became more confident as a public speaker 
I learned how to write better

I made life-long connections and truly grew all around on tha t team.

I went to Pepperdine 
I did not do a traditional college search 

I ended up only applying to Pepperdine because of my friend suggesting it 
I drew Pepperdine here with the ocean in the blue, as blue in the 

background, and then a big cross on the top of a green hill, as tha t really
represents, um, Pepperdine.

I drew a green dollar sign with blue unhappy faces and happy face 
I received a call from financial aid 

I had lost the Cal Grant 
I couldn't figure something out 

I was going to have to leave Pepperdine 
I was finally getting excited about Pepperdine 

I thought
I was going to have to leave due to money 

I needed it.

I drew a piece of paper tha t said major on the top with checkboxes
I first

I wasn't sure if
I liked my major and the homeschooler 

I tried to design my own major 
I went through all the motions 

I eventually realized tha t the major 
I was already in
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I was designing 
I ended up not submitting

I needed to choose, yes, the classes tha t were required 
I also could take other classes 

I enjoyed
I had done at Moorpark.

I drew a stage with the red curtains, um, with lots of people on it to
represent Songfest.

I had expected.

I drew a bed with a pink pillow to represent tha t my room 
I got to, for the first time, live away from home 

I was still only 20 minutes from my home 
I grew up in 

I homeschooled in 
I had never really gone to school 

I was already independent at this point.

I drew two stick figures, um, talking to each other 
I realized how much 

I liked going to teachers' office hours 
I really enjoyed getting to know them  

I guess this stems back 
I was in school

I would ask to have play dates with the parents and not the kids
I really like the adults

I made a lot of great connects with professors at my university 
I actually still am in contact with quite a few.

I drew
I drew a yellow happy face 

I enjoyed the whole Pepperdine experience.

I drew many, many balloons, red, and blue, and purple to represent my 
roommates, Alexa and Katie 

I roomed with for most of my college experience 
I stayed up really late blowing up balloons 
I made with them  at Pepperdine have held 

I actually got to be in both of their weddings 
I feel very fortunate tha t Pepperdine helped me continue my love for 

learning and also gave me some lifelong friends.
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