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Abstract

Media is in our lives daily and what we see or hear tends to stick with us (Appel &

Weber, 2017). However, when anecdotal commentary cast generalizations across all members of 

a community it becomes problematic (Ortiz & Thompson, 2019). Greek life is no exception to 

criticism, stereotypes, and or other generalizations but there is more to these organizations than is 

portrayed in social media and other media outlets.

Media attention has put Greek life and its relevance into question leaving outsiders with 

an incomplete narrative. Selective media coverage leaves an impression that all Greek life 

organizations are uniform when they are more ambiguous. As an alumna of a co-ed fraternity 

and in an effort to shed light onto the imbroglio of Greek life, I undertook a narrative inquiry into 

the experiences and feelings of belongingness as expressed by members of a Social Co

educational Latino fraternity. This narrative project utilized a semi-structured, one-on-one 

interview protocol to address the following questions: How do students who belong to a Social 

Co-educational Latino fraternal organization describe their experiences as members of the 

organization? The second, how do students who belong to a Social Co-educational Latino 

fraternity describe their sense of belonging on a college campus? In balance with the demands of 

the life as a student, the literature on student engagement suggests that participation in 

extracurricular activities contributes to feelings of belongingness both among peers and within 

campus culture (Astin. 1999; Baker, 2008; McClure. 2006; Nunez, 2009; Strayhom, 2012).

In-depth interviews were conducted with five members of the same Social Co

educational Latino Greek organization from several colleges and universities in the Mid-West 

region of the United States. While each member found their way to the fraternity at different 

times and through various avenues, the interviews revealed the rich and unique experiences 

among participants. Listening to five diverse stories of Greek life membership and unique
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college experiences supported findings in the literature on student involvement and sense of 

belonging. This project concludes with recommendations for future programing, policies, and 

future research in higher education.

v



Dedication

To my husband for being the support I needed every day and my daughter for being my driving
force.



Acknowledgments

There are so many people to thank, as this project could not have happened or have been 

completed without the time and efforts of so many individuals. To the five brave and unique 

individuals who took the time out of their busy lives to talk with a fellow Greek member, thank 

you! Without your candor and willingness to reflect and speak about your college experiences 

this project would not have been the same.

To my family, thank you for your love, support, and encouragement to continue my 

education. Luis, thank you for standing by my side from the beginning of this program to the 

end. Also thank you for taking one for the team, as I took on more at work and in school. To 

Liliana thank you for being my driving force. You have grown up so much in the past two years 

and, unfortunately, I missed out on some great memories, so you were my motivation to finish. 

To my Mom, thank you for agreeing to come and stay with us, while I concluded this last six 

months of my degree. You have been such a great help; I cannot put into words how grateful I 

am for you and your help.

To my cohort, thank you for being so welcoming and accepting. We all came in together 

and we have supported each other the entire way and I know I have learned so much from our 

conversations. We have laughed, cried, and celebrated together and I look forward to seeing 

where we all end up.

To the School of Education faculty, thank you! All your teaching styles were different, 

but I learned so much from all of them. Thank you for creating spaces for open and honest 

conversations on how to better support a diverse student body. A special thank you to my thesis 

advisor, Dr. Nancy-Jean Pement. Nancy thank you for all your encouragement and support as I 

navigated this new path of being a wife, mom, and student.

vii



Again, thank you all from the bottom of my heart because I needed each and every one of 

you at different times to get me through this program.



Table of Contents

Abstract.......................................................................................................................................... iv
Dedication...................................................................................................................................... vi
Acknowledgments............................................................................................  vii

Chapter 1 (Introduction and Overview)......................................................................................... 1

Statement of Purpose......................................................................................................... 1

Definitions.................................... .................................................................................... 2

Organization of the Thesis................................................................................................2

Chapter 2 (A Review of the Literature)........................................................................................4

Theoretical Frameworks...................................................................................................4

Perceptions of Greek Life............. ........................... ........................................................5

Sense of Belonging: A survey of literature......................................................................7

Student Involvement.........................................................................................................9

Chapter 3 (Methodology).............................................................................................................13

Research Design...............................................................................................................13

Narrative Inquiry............................................................................................................. 14

Data Collection................................................................................................................ 15

Organization selection......................................................................................... 15

Participant Recruitment......................... ............................................................ 16

Participants.......................................................................................................... 16

Demographic Questionnaire................................................................................ 17

Interviews............................................................................................................ 18

Data Analysis................................................................................................................... 19

Trustworthiness................................................................................................................ 19

Member checking................................................................................................19

Clarifying the bias................................................................................................20

Role of the Researcher.....................................................................................................20



Thoughtful Limitations of the Study.................................................................................21
Conclusion......................................................................................................................... 22

Chapter 4 (Findings)...................................................................................................................... 23

The Participants................................................................................................................. 23

Demographic Information.....................................................................................23

Emergent Themes..............................................................................................................25

Race and the Greek System...................................................................................25

Life Skills............................................................................................................... 29

Sense of Belonging................................................................................................32

Networking............ ..................................... . ................................................ ....... 37

Conclusion......................................................................................................................... 39

Chapter 5 (Discussion)..................................................................................................................41

Greek life: What it means to me........................................................................................41

Beyond the Greek Letters..................................................................................................42

Discussion.......................................................................................................................... 45

Not all Greeks are the same...................................................................................45

When Greek life interferes with academic life...................................................... 46

Recommendations..............................................................................................................47

Beyond the fa9ade..................................................................................................47

Double edged sword.....................................................................  48

Next phase of research........................................................   48

Conclusion.........................................................................................................................49

References.......................................................................................................................... 51

Appendix A: Semi-Structured Interview Protocol.........................................................................55

Appendix B: Letter to the National President................................................................................56

Appendix C: Flyer......................................................................................................................... 57

Appendix D: Consent Form.......................................................................................................  58

Appendix E: Demographic Survey...................................................................................     .60



Chapter One

Introduction and Overview

Media is in our lives daily and what we see or hear tends to stick with us and it is not 

always a good thing (Appel & Weber, 2017). While stereotypes are more representative of 

systemic issues, it does not diminish the fact that actively seeing or hearing them only serves to 

perpetuate misconceptions (2017). Greek life is no exception to criticism, stereotypes, and or 

other generalizations but there is more to these organizations than is portrayed in social media 

and other media outlets. Most often media highlights the dark side of Greek life emphasizing 

binge drinking and/or hazing (Alcohol.org, n.d.). These negative storylines portray Greek life in 

one light and may bypass other aspects about Greek-lettered organizations. Because the media 

outlets describe only the most sensational incidences, negative perceptions of Greek life may be 

accepted as its sole portrayal. The limited availability of scholarly work regarding Social Co- 

Educational Latino fraternal organizations, leaves a void in understanding the lived experiences 

of those who join and actively participate in these organizations. In addition, this also limits the 

understanding of student sense of belonging on campus.

Statement of Purpose

Since there is limited literature on Social Co-educational Greek organizations, I chose to 

do some research myself. As an alumna member of a Social Co-educational Latino fraternal 

organization and given the significance of my personal experience on how there is more to being 

involved in a Greek organization than what is portrayed in the media. I chose to focus on the 

lived college experiences of Social Co-educational Latino fraternity members.
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This narrative study is guided by the following two questions: How do students who 

belong to a Social Co-educational Latino fraternal organization describe their experiences as 

members of the organization? The second being, how do students who belong to a Social Co

educational Latino fraternity describe their sense of belonging on a college campus?

Definitions

Throughout this thesis, Greek life and Greek-lettered organizations refer to umbrella 

terms that encompasses fraternities and sororities (Baker, 2007; McClure, 2006). In addition, this 

study interrogates fraternity members’ sense of belonging which represents a feeling of fitting-in, 

to matter, to belong with a group or on campus (Strayhorn, 2012).

Finally, the term Social Co-educational Latino fraternal organization references the sole 

Greek organization to which all the participants in this study are members. The reason why the 

word social is used, is to distinguish the fraternity from service, professional, and or academic 

honoraries/fratemities that may also be categorized as Co-educational Greek organizations. 

Additionally, the notion that the fraternity is Co-Educational is significant because it indicates 

that any gender may join this organization. Furthermore, Latino is a part of the title because the 

organization focuses on the many heritages of Latino descent. Lastly, the masculine conjugation 

of Latino is used since there is only a binary way to categorize Greek organizations, and this 

organization is considered a fraternity.

Organization of the Thesis

In Chapter Two, I explore various topics including perceptions of Greek life, sense of 

belonging, and student involvement. The theoretical framework which supports this project is 

also mentioned in Chapter Two. Next, in Chapter Three, I explain the narrative inquiry 

methodology used in the collection and analysis of narrative data. I also detail participant
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recruitment including efforts to ensure confidentiality, as well as the data collection by virtue of 

a demographic questionnaire and the interview protocol. I address how I maintained 

trustworthiness and describe my role as the researcher. Subsequently, in Chapter Three, I 

describe the limitations of the inquiry. In Chapter Four, I share the findings of this study. 

Emerging themes are discussed in Chapter Four including race and the Greek system, life skills, 

sense of belonging, and networking. This project culminates in Chapter Five, where I return to 

the theoretical assumptions to inform the analysis of findings. Chapter Five concludes with 

recommendations for future programs, policies and research.
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Chapter Two 

Review of the Literature

Social media and other media outlets undoubtedly influence thinking about social issues. 

However, when anecdotal commentary cast generalizations across all members of a community 

it becomes problematic (Ortiz & Thompson. 2019). Greek life is no exception to criticism, 

stereotypes, and or other generalizations but there is more to these organizations than is 

portrayed in social media and other media outlets. This research aims to listen to Greek members 

and learn about their college experiences as it pertains to their sense of belonging on their 

campus and their sense of belonging and affinity within the Greek-lettered organization itself. 

More specifically, this research inquiry focused on the lived experiences of members of a Social 

Co-educational Latino fraternity.

The purpose of this chapter is to provide a review of the literature that focused on Greek 

life, sense of belonging, and student involvement and their overall impact on student experience 

in higher education. This examination provided a frame for this project which includes setting 

out the theoretical parameters for my analysis. Throughout this project I kept my research 

questions at the forefront; first how do students who belong to a Social Co-educational Latino 

fraternal organization describe their experiences as members of the organization? The second 

question is how do students who belong to a Social Co-educational Latino fraternity describe 

their sense of belonging on a college campus?

Theoretical Framework

To gain a better understanding and broader perspective on the sense of belonging 

experiences of college students in Social Co-educational Greek fraternal organization, I have 

chosen to triangulate theoretical frameworks. The first theoretical perspective to inform this
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work is Critical Race Theory (CRT). This perspective provides an approach to view a situation 

from a critical and racial lens (Abes, 2016). Each students’ lived experience is unique and, thus, 

so is their view of the world. Just as CRT considers lived experiences from the perspective of 

various privilege and power structures (Yosso, 2005). Imagine a theoretical lens is like an outfit; 

one may feel differently and may be viewed inversely in each situation depending on what outfit 

one is wearing and the setting in which they find themselves.

The second conceptual framework relates to experiences on sense of belonging. The 

meaning within this construct of sense of belonging is to “fit in”, to matter, and/or to belong 

(Strayhorn, 2012). Sense of belonging is a great indicator for success for students and more 

specifically for students of color. Furthermore, considering that Latino and/or Latina student’s 

sense of belonging and its limited focus within the research made the inclusion of their sense of 

belonging essential.

Perceptions of Greek Life

Being a part of a large group on campus may aid in the general perception of belonging 

(Astin, 1999; Baker, 2008; McClure, 2006; Nunez, 2009; Strayhom, 2012). However, being 

associated to a Greek-lettered organization in recent years has had its own polarizing effects. 

Even among Greek life members, there may be a pecking order favoring organizations who serve 

predominantly privileged groups over those who represent students from traditionally 

marginalized communities in higher education (Armstrong & Hamilton, 2013). Predominantly 

privileged groups can also be characterized through dominant culture (Yosso, 2005). Dominant 

culture is deeply ingrained within our society and our college campuses.

While it is well documented that access to a quality education levels the playing field and 

creates an inclusive culture that facilitates opportunities for everyone to participate in the
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dominant culture; this does not mean people outside of the dominant culture will suddenly be 

accepted because they received a quality education (Schachter, 2016). In other words, 

underrepresented student populations strive to fit in and be a part of the larger student culture 

(Gans, 1997; Johnson, 2001; Strayhom, 2012). However, underrepresented students may not 

always be well received especially if they do not look like the others in the group (Schachter, 

2016). Thus, even in higher education where there are often expressed mandates to advance 

social justice, systemic discrimination remains a reality for many underrepresented individuals 

and/or groups who do not fit within dominant culture (Smith, 2015; Yosso, 2005). In other 

words, the biases that hinder social acceptance on college campuses or within education are 

largely structural barriers that perpetuate a system of inequality. Such injustices begin in primary 

schools and continue well past post-secondary education (Yosso, 2005).

While student involvement is regarded as a positive element of the college experience, it 

is not sheltered from the influence of dominant culture within an institution (Astin, 1999; Baker. 

2008; McClure, 2006; Nunez, 2009; Strayhom, 2012). Moreover, the organizations in which 

students choose to participate can come with their own preconceived notions and biases. 

Although the interpretation of Greek life may be mixed, these organizations may have a positive 

effect on the student and their college experience despite their reputations (Strayhom, 2012). 

Much of the research on Greek-lettered organizations has focused on “traditional” fraternities 

and sororities (Garcia, 2019; McClure, 2006). By traditional fraternities and sororities, I mean 

those whose membership is predominantly White, since the only distinction that is made in the 

literature is for non-White groups.
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Sense of Belonging: A survey of literature

Having a sense of belonging within an institution is a positive indicator for student 

success for numerous reasons such as retention and student success (Strayhom, 2012; Tinto, 

1993). Tinto (1993). in his educational departure theory, claimed that for a student to persist 

through graduation it was paramount they are integrated socially and academically within the 

university. Tinto’s philosophy on educational departure remains a springboard for many other 

scholarly works despite being criticized because he did not account for the unique experiences 

that affect students of color. Researchers seem to agree, though, social and academic engagement 

outside of the classroom has positive benefits for students (Astin, 1999; Garcia, 2019; McClure, 

2006; Nunez, 2009; Strayhom, 2012).

Feeling out of place makes it difficult to endure at university, especially if a student 

identifies with a group who is clearly underrepresented (Gonzalez, 2002; Tinto, 1993). For first- 

year students, having a sense of belonging may simply entail making friends within the residence 

hall and cultivating a social network (Gieg, Oyarzun, Reardon, & Gant, 2016). Whether students 

are from the surrounding area, out of towners, and/or international, will affect the way each 

individual experiences the college environment (2016). Campus culture plays an important role 

in a student’s adjustment to the university and their academics (Gonzalez, 2002). Campus 

climate can range from having visual representations of faculty members from underrepresented 

groups, to campus architecture, and its connection to the region’s history (Gonzalez, 2002). 

Campus cultures also reflect deeply embedded patterns of organizational values, assumptions 

and/or beliefs held by the university (Barth, 2001; Gonzalez, 2002). In addition, the size and 

student demographics of the university can add additional stress on students if they are in a small 

minority with little support (2002).
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The pressure for the underrepresented student body to assimilate into the campus culture 

can be daunting. Campus culture is not easily overlooked by underrepresented students but may 

be undetected by the prevailing student body (Gans, 1997; Garcia, 2019). While the debate over 

assimilation and acculturation continues, these notions provide a view onto the relative 

perceptions of various student organizations and student sense of belonging in new environments 

(Gans, 1997; Garcia, 2019). Indeed, there is a school of thought that argues the point, that to be 

able to fully assimilate into a culture a person or group must gain acceptance by the dominant 

culture (1997). When students arrive on a college campus, the hope is that they feel safe and 

cultivate a sense of belonging. However, for some, the academic culture is too overwhelming, 

and that secure feeling may not be obtained. For those who do not find a sense of belonging 

within the dominant campus culture, it may be difficult for them to adjust to their new college 

environment.

It has been suggested that nurturing a sense of belonging should not be left to students 

to navigate alone when, in fact, the paths of inclusion should be assisted by the university 

(Yosso, 2005). The university must be an entity who embraces differences and celebrates the 

multicultural backgrounds of its student body, in turn, that may help students to find their place 

within the larger community of the institution (Tierney, 1992). The awareness of differences also 

must encompass the complicated racial tensions related to integration experienced by students 

during their adjustment to campus life (Hurtado & Carter, 1997). Nunez (2009) illuminated 

racial tensions and its effects on student adjustments to college and to finding a sense of 

belonging. According to Nunez (2009), Latina/o students experience a different sense of 

belonging than White, Black, and Asian students, especially when she accounted for the 

variations on immigrant status among first, second, and third-generations. Although Nunez’
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(2009) quantitative study only focused on freshman and not on the overall Latina/o population, 

she argued that the Latina/o population experienced a different sense of belonging based on their 

generational status. Nunez’ work acknowledged there are several complex factors including race 

and generational status that affected sense of belonging. Furthermore, by pointing out the 

intersection of certain group identities such as race, among others, she established a platform 

which acknowledged that sense of belonging is not a uniform experience.

Student Involvement

Student involvement comes in many forms, it includes but is not limited to being active 

in the classroom, academic clubs, honor society, faith-based groups, performing arts, service 

clubs and or sports teams (club or varsity) (Allen, Kerschner & Payne, 2019). Although there 

remain concerns with the Greek system, they fall under the same category. These clubs and 

organization are critical for students of color and assisting with cultivating and or furthering their 

ethnic identity and sense of belonging (Garcia, Patron, Ramirez, & Hudson, 2018). Having the 

exposure to professors, staff, and students that resemble themselves in some form allows the 

students opportunities to reflect and challenge their own views (2018). In this context if possible, 

the institution should try to provide access to both curricular and co-curricular prospects for the 

benefit of the students especially those student of color (2018).

The literature shows that for students of color that more ethnic based clubs and 

organizations support the underrepresented student populations and provide a source of support 

that benefits students transition and success and their overall sense of belonging (Garcia, 2019; 

Moreno & Sanchez Banuelos, 2013). There is a large intersection of student involvement, 

student success, and sense of belonging because it provides a sense of accomplishment and 

provides confidence to stick it through to obtain the degree (Garcia, Patron, Ramirez, & Hudson,
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2018). Being involved and experiencing success in an area proves academic achievement can be 

obtained (Garcia, Patron, Ramirez, & Hudson, 2018). For example, Latino males are generalized 

as underachieving in higher education (2018).

Understanding how generalizations are applied to students and organizations are 

necessary to understand oversimplifications and how they differ in meaning and the overarching 

implications they infer across organizations. For Latino males they feel as if they are not good 

enough to be in higher education (Garcia, Patron, Ramirez, & Hudson, 2018). Similarly, one of 

the sweeping statements as to why students join Greek-lettered organizations is to network; 

however, the networking characteristic of Greek life is different between the traditional and non- 

traditional groups (Garcia, 2019; McClure, 2006). While it is commonplace to create business 

connections among members of traditional Greeks through a family acquaintance, it may be 

difficult for Black Greek Organizations (BGO’s) to have those same connections without the 

benefits of membership in Greek-lettered organizations (McClure, 2006).

Since many students of color are the first in their family to attend college, they may not 

have access to the same personal and or familial business connections outside of the social 

networks as students who participate in traditional Greek organizations (Garcia, 2019; McClure, 

2006; Yosso, 2005). Just as in primary and secondary education in the U.S., assumptions about 

students of color can be misleading and students may encounter unequal treatment (Ochoa, 

2013). The same may be true for those students who belong to Greek-lettered organizations. 

McClure’s (2006) and Garcia’s (2019) studies support the unequaled treatment assumption and 

revealed that underrepresented students are disadvantaged when they are measured against 

dominant culture generalizations. These assumptions and the historical underlining of BGO’s 

make the benefits of joining vastly different than the traditional Greek organizations.
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Undoubtedly, one of the reasons why BGO’s originated is because Black students were excluded 

from joining traditional Greek organizations (Garcia, 2019; McClure, 2006).

As a Greek member myself, initiated in spring 2008,1 am aware that some traditional 

Greek-lettered organizations are associated with privilege and power more than others, based on 

the people they prefer to recruit. The traditional view of Greek-lettered organizations 

representing power does not hold for assumptions made about underrepresented groups because 

most Greeks who are people of color do not come from wealthy backgrounds or the middle class 

(Garcia, 2019; McClure, 2006). As previously mentioned, Latina/o students may develop a 

different sense of belonging on campus, especially given the potential variations across 

immigrant generations (Nunez, 2009).

While there are disparities within student organizations support within the literature 

remains for student involvement in clubs and other organizations (Astin, 1999; Baker, 2008; 

McClure, 2006; Nunez, 2009; Strayhom, 2012; Tinto, 1993). However, there may be a catch. 

According to Strayhom (2012), students should only be involved in 20 hours per week of 

extracurricular activities. Otherwise, the benefits seem to diminish, and extra-curricular 

involvement may become detrimental to the student. Students that are overextended with their 

extra-curriculars, and or scholastically/social activities can ultimately have their academic 

achievement stunted by stretching themselves too thin (2012).

Similarly, students who are rejected by a sought-out organization may have their sense 

of belonging at the university challenged by the potential negative implications of rejection 

(Armstrong & Hamilton, 2013; Strayhom, 2012). By the same token, being rejected may open a 

door for a new student organization to be created. An improved sense of exclusion could spark a
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culture shift to produce something new that may be better tailored to a new underrepresented 

group providing an opportunity to experience a renewed sense of belonging (Barth, 2001).

In the subsequent chapter, I set out to explain the methodological strategies I used to 

recruit participants, collect and analyze data relating to the experiences of the five individuals 

who participated in the narrative inquiry.
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Chapter Three

Methodology

In this chapter, I describe the in-depth interview process conducted with the participants 

from the same Social Co-educational Latino fraternal organization. Also, I explain how the 

research design, methodology, and data collection assisted in the joint narrative of five different 

experiences. I will also clarify how, through thoughtful coding of the interview data, several 

themes became apparent throughout the open-ended, semi-structured interviews. Since each 

participant found their way to the fraternal organization at different times and through various 

avenues, their stories provided rich experiences to create this narrative inquiry. These five 

diverse stories of Greek life membership and the unique college experiences of the participants 

provided valuable data to better understand how sense of belonging may be enhanced through 

membership in a Social Co-educational Latino fraternal organization.

As previously stated, this study seeks to answer the following research questions. These 

are: How do students who belong to a Social Co-educational Latino fraternal organization 

describe their experiences as members of the organization? The second question is how do 

students who belong to a Social Co-educational Latino fraternity describe their sense of 

belonging on a college campus? I set out to explore these questions by embarking on a research 

design that would best highlight the Latino/a student perspective and have the participants voices 

and viewpoints be center stage.

Research Design

As explained at the end of Chapter Two, my theoretical frameworks are CRT (Abes, 

2016; Yosso, 2005) and sense of belonging (Astin, 1999; Baker, 2008; McClure, 2006; Nunez, 

2009; Strayhom, 2012). Both revolve around individual experiences and vantage points; I
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thought my methodology for my research design should highlight a more personal approach. 

Therefore, my interview questions focus on individual experience and would be best to create 

and conduct a narrative inquiry (Creswell, 2013). As I wanted to research the lives of individual 

members of a Social Co-educational Latino fraternal organization, a narrative research design 

was most suitable (Creswell, 2003). Since I wanted to understand more about the “why” element 

of sense of belonging, I thought it wise to do a qualitative narrative inquiry. This research style 

allowed for in-depth questioning and more time for detailed responses. With this approach, I 

would attempt to understand the individual’s lived experiences. Therefore, a research inquiry 

was created that would explore the topic of sense of belonging within the context of Greek life. 

Narrative Inquiry

In an effort to understand the lived realities of students who belong to a Social Co

educational Latino fraternal organization, the interviews allow the telling of life stories and 

experiences. This would require me to create an open-ended interview protocol (Creswell, 2003). 

Ultimately, the final protocol would consist of five questions total. The final interview protocol 

can be found in Appendix A. I wanted to keep the questions to a minimum but still allow for 

thoughtful and detailed responses. This would entail carefully crafted questions that would delve 

into participants’ lived experiences as a member of a Social Co-educational Latino fraternity 

member and how that effected their sense of belonging personally and on campus. Writing a 

narrative inquiry also allowed room for outside factors (Denzin & Lincoln, 2018), for instance 

academic and social interactions that are experienced differently by each person based on their 

own biases (Strayhom, 2012; Yosso, 2005).
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Data Collection

Organization selection. I began this inquiry by selecting the Social Co-educational 

Latino fraternal organization. I thought the best source would be to select an organization that 

could provide an in-depth look at the college experience from a predominantly Latino and Latina 

perspective. A Co-educational organization would offer access to both men and women as 

potential participants which I felt would provide rich material for this qualitative research. Since 

this particular organization is nationally recognized, it would allow access to students from 

different backgrounds and different college experiences since there were chapters in several 

different states across the United States. I also selected this Social Co-educational Latino 

fraternity organization because I am a member, which I believed would provide me with greater 

access to its members. Understanding that I had access to a convenience sampling group, did not 

mean that it would be simple by its definition (Creswell, 2013). Since there is a shroud of 

secrecy in and around Greek organizations, I thought it best to inquire about the one I already 

had access to. To this end, I started by writing to the president of the National Organization to 

seek permission to reach out to members. My letter can be found in Appendix B.

I understood there was potential for heightened sensitivities when fraternity members 

are asked to talk about their Greek-lettered organization experience. Every organization has its 

values as their foundation and their intake process and rituals are a part of that. However, while 

some of those foundational elements are public, most of those seminal rudiments are only for 

those to encounter when they are full members. For those reasons, I did not want my potential 

participants to have lingering apprehensions in sharing their stories with me. Although, 1 was 

not seeking out information about the Greek-lettered fraternity itself, since I already knew what
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the Social Co-education Latino fraternal organization stood for. However, I thought it best to 

make the approval I sought and received at the national level known to all my participants.

Participant Recruitment I wanted to inquire about college student sense of belonging 

and the implications that being a Greek member had on their college experience. The National 

Office did not have a problem with me reaching out to individual chapters and or individual 

members. Despite their approval and my flyer found in Appendix C, my attempts to reach out to 

individual chapters were unsuccessful. I am not certain if it was the timing of my emails or just 

the local chapters were unsure of the research project itself, I was unable to recruit participants 

through this more formal strategy of purposeful sampling (Creswell, 2013).

While my first attempts to gain interest and participants was through email, I would 

soon find there was an even better medium to reach members. Though I thought the more 

targeted approach was best, a simpler and more obvious way to reach members was through the 

National Organization’s Facebook page, see Appendix B. This indirect approach of a simple 

Facebook post would prove more successful than the personalized email to chapters. I gained a 

few participants within a few hours of just one post. However, because the post was on social 

media, I had to change my participant pool and the parameters, as my request went to a 

broadened audience.

Participants. While I started this inquiry wanting to understand the current pulse of 

undergraduate student experience, I ended up with a more reflexive understanding of how 

belonging to the Social Co-educational Latino fraternal organization had lasting influences on its 

members. Since recruitment efforts among undergraduates were ultimately less fruitful, I sought 

insight from fraternity alumni members as well. Expanding my participant parameters, I would 

gain a more seasoned pool of participants. Those who responded to my post on the National
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Organization’s Facebook page, provided insightful responses to my open-ended interview 

questions. The Facebook message posted, provided a small glimpse into the purpose of this 

project and asked any interested member to message me personally. I requested potential 

participants be over the age of 18 and had been a member of the Social Co-educational fraternal 

organization for a least one full year. As I would find out, many of the interested members who 

would respond had since graduated from college, but several had continued their education and 

were no more than six years removed from a college campus experience. Therefore, as 

participants in this study they were able to reflect on the impact of their college experience and 

how the Social Co-educational fraternal organization had and or has a role in their lives.

After the message was posted on the National Organization’s Facebook page, the 

interested members would reach out to me directly. Once I was contacted, I sent an email in 

response that contained a review of the guidelines for their participation and reviewed how I 

planned on collecting data. The simple parameters explained that potential participants must be a 

member of the Social Co-educational Latino fraternal organization and must be over the age of 

18.1 also provided a copy of the consent form, that can be found on Appendix D, and the 

voluntary demographic questionnaire, that can be found on Appendix E. This was my own 

version of purposeful snowball sampling from those interested individuals to gain more 

participants (Creswell, 2013). Also, both the consent and demographic questionnaire informed 

the participants that participation was voluntary, confidential, and that they were able to 

withdraw from the project at any time without repercussions.

Demographic Questionnaire. The questions on the demographic questionnaire were 

mostly open-ended and allowed the participants to fill in their responses rather than to check 

boxes. The check boxes can be confining to individual respondents. I wanted each person to feel
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free to self-identify. The purpose of the questionnaire was to establish an overview of 

participants as a group; and an understanding of participants prior knowledge of college. I also 

inquired about how involved the participants were in extra curriculars during their time in 

college, this would provide a view of how open the individuals might be to new experiences. The 

demographic questionnaire can be found on Appendix E.

Interviews. In-depth information and data were collected from five open-ended and 

semi-structured interviews. Upon receipt of the consent form, established each participants 

willingness to participate in the inquiry, I scheduled the interviews. The interviews would be 

held using digital conferencing technology. The interviews were conducted using digital 

conferencing software such as Skype or Zoom to aid in reaching people outside of my region and 

time zone. Also, since each interview was audio and/or video recorded, the software helped as 

one of two forms of recording which assisted for more accurate data collection. Within the 

consent form, found on Appendix D, participants were asked if they preferred to be audio and/or 

video recorded in varies combinations on the consent form. The one-on-one interviews lasted 

approximately forty-five minutes to one hour each. The interviews were then transcribed 

verbatim and, subsequently, coded for analysis.

All participants were interviewed using a semi-structured protocol (Creswell, 2003).

The semi-structured interview protocol included questions that covered multiple topics which 

encompassed students’ demographic characteristics, students’ sense of belonging, student 

involvement, campus satisfaction, and questions exploring why students decided to participate in 

Greek life. While there was a total of five questions that all the participants were asked, not all 

questions were necessarily asked in the same way. The variation of asking the questions 

facilitated a natural free flowing conversation and presented a more relaxed approach to the
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participant. The ideal perception of the video conference would be more of a conversation rather 

than an interview. Case in point during the interviews, sometimes participants would either 

answer the question before it was asked, or I would ask probing questions to lead the 

conversation back to the subsequent question. The demographic data collected through the 

questionnaire also aided in facilitating the interview since I was able to refer to the information 

and to know more about each person. Also, after each interview, I would write self-reflexive and 

analytic memos to capture my thoughts.

Data analysis

Once the interviews were completed, they were transcribed verbatim from recordings 

into written documents. Upon the review of those transcriptions, I took additional notes on the 

main ideas that materialized from each interview. This descriptive method of organization and 

coding is called In Vivo coding (Cooper, 2009; Creswell, 2003; Riessman, 2008). This method 

of coding allowed for the additional notes to be included in the first cycle for identifying 

common themes. The In Vivo method also allows the common themes to be determined by the 

researcher. The second cycle of coding involved reevaluating the transcriptions of the interviews 

to find concepts and/or themes called thematic analysis (Cooper, 2009; Creswell, 2003; 

Riessman, 2008). Thus, the transcripts were coded, codes were categorized and themes were 

identified. These themes include race and the Greek system, life skills, and sense of belonging.

T rustworthiness

To uphold the standards of qualitative research, I implemented some common strategies 

of validating the accuracy of findings according to Creswell (2003).

Member checking. Member checking is a technique used to determine the accuracy of 

the qualitative findings (2003). Member checking is a process by which the researcher returns to
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the participants for clarification and to make sure any inferences that are made are true to the 

individuals who shared their stories (Creswell, 2003). I was able to implement this practice 

during my coding process by staying in contact with my participants and making sure they 

agreed with the themes and specific descriptions I had come up with based on their responses 

during the semi-structured interviews.

Clarifying the bias. Clarifying the bias refers to the lens with which the researcher 

views the inquiry (Creswell, 2003). I monitored my own biases as a member of the Social Co

educational fraternity through writing self-reflexive memos after each interview. I reviewed the 

analytic memos throughout this project and reflected upon my affective and emotional reactions 

to the participants throughout this project. I recorded these descriptive notes after each interview 

in a journal in which the notes were handwritten. The handwritten notes were my way to 

articulate my biases to the participant’s reactions to the questions. By writing within a journal I 

could express my feelings and to locate myself within the participant’s viewpoint. Also, this 

provided me a visual of how 1 may or may not view the university in the same way and permitted 

me to write an inclusive interpretation of the participants viewpoints.

Role of the Researcher

As a member of a Social Co-educational Latino fraternity, I understand the Greek 

system and the way it has been intertwined with my life outside of college. Considering my 

personal experiences, I hold my own views about the Greek system and how it is perceived. 

Therefore, this topic is near-and-dear to me, as I am a member of the fraternity I am also 

studying. Consequently, I was curious to see how the same Greek-lettered organization could 

impact students in different ways, while the fundamental aspects of the organization were the 

same.

20



I truly have been impacted by my Social Co-educational Latino fraternity in the most 

positive ways from my self-confidence, to the sense of belonging that was internalized because 

my fellow members really cared for my academic, and personal well-being. As a third- 

generation Mexican- American Latina in the U.S., it was an amazing feeling to find and, later, to 

become a part of an organization that had foundational values that were reflective of my own 

ideals.

Throughout the interviews and coding process, I could not help but to reflect upon the 

similar experiences I had as a first-generation college student. Without a doubt, this familiarity 

and my affinity for the Greek system brought certain biases to the inquiry. I did my best to 

bracket (Tufford & Newman, 2010) my experiences during the data collection process.

Bracketing involves paying attention to one’s personal experience while recognizing the 

experiences of participants as unique. However, having a similar Mid-West college background 

made the topic of sense of belonging very relatable. The stories of financial hardship hit home 

having experienced being raised by a single mother myself, and as the youngest child of four 

with a significant age difference of more than eleven years. I was able to observe stages of 

development years in advance. These early glimpses into the future, gave me time to reflect on 

my siblings’ choices and provided me a map to either follow or change. My own experiences 

made this research project more vivid and realistic.

Thoughtful Limitations of the Study

There were several methodological limitations to this study. The first one was this inquiry 

only had five participants. With more time, I could have recruited a few more participants. 

However, due to the restricted timeframe available to finish my data collection and analysis, I 

was obliged to close recruitment efforts. In addition, having recruited participants only from the
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Mid-west region was a constraint of the data collection. Had I been able to welcome a few 

participants from the Southwest region of the United States, I would have provided a more well- 

rounded analysis of the implications of being a member of a Social Co-educational Latino 

fraternity on the college experience.

Furthermore, having more participants who had already graduated offered a different 

view regarding how the college experience had been impacted by membership in the Social Co

educational Latino fraternity. While I think alumni gave a more reflective perspective, their 

comments regarding sense of belonging were necessarily nostalgic. Lastly, the researcher’s 

presence may have provoked a response bias, also some participants were not as equally 

articulate and perceptive as other participants (Creswell, 2003).

Conclusion

The purpose of this chapter was to provide an overview of the research and the 

methodological framework. In addition, I present a justification for the site selection and my role 

within the research. There is also an acknowledgement of the limitations of the inquiry. In the 

next chapter, I provide a detailed description of the participants and the most prominent findings 

from this study.
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Chapter Four

Findings

Up to this point, I have reviewed the literature on sense of belonging, student 

involvement and Greek life specifically. Additionally, in Chapter Three, it is mentioned to 

understand lived experiences there must be a dialogue and a group or persons who will actively 

listen to the individual stories of others. This chapter provides the space in which to do exactly 

that. Within this chapter, each participant has been provided an opportunity to share their point 

of view. This study is guided by the following research questions: First, how do students who 

belong to a Social Co-educational Latino fraternal organization describe their experiences as 

members of the organization? Second, how do students who belong to a Social Co-educational 

Latino fraternity describe their sense of belonging on a college campus? Without further ado, 

here is a glimpse into the lived experiences of five unique individuals.

The Participants

Demographic Information. To protect their anonymity, the names of the participants 

have been changed. The participants represented several four-year institutions in the Midwest 

region of the United States. Among the five participants were three females (Camila, Mariana, 

and Alessandra) and two males (Mateo and Carlos). Their ages ranged from twenty-six to thirty- 

three years old. At the time of the interviews. Camila, Mariana, Alessandra, and Carlos had 

finished their bachelor’s degree and Mateo was still in the process of completing his degree. Of 

those who had completed their undergraduate degree; Camila and Mariana had also completed 

master’s degrees. While Alessandra was still working on her master’s degree, and Carlos had 

earned his doctorate. The youngest participant Mateo, though still working on his bachelor's
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degree aspires to take a similar path, and further his education, ultimately, to attend medical 

school.

The demographic information above was all pulled from the interviews and demographic 

questionnaire, found on Appendix E. Additional information collected from the demographic 

questionnaire derived that, four participants identified as Hispanic/Latina/o, and one identified as 

African American. Additionally, they were asked to list their generation status, as defined and 

adapted from Nunez (2009). Generational status was described to the participants using the 

following nomenclature. If our contributors had at least one of their grandparents, their parents, 

and they themselves were U.S. bom they would be considered third-generation. Perhaps they 

indicated that at least one of their parents and themselves were U.S. bom or they were U.S. bom 

and their parents are not, they would align with the second-generation description. Or if they 

identified more with being foreign-bom, naturalized citizen/foreign-bom, resident alien or 

permanent resident/student visa/undocumented, they were in conjunction with the first- 

generation representation. Mateo and Mariana described themselves as second-generation, while 

Alessandra, Camila, and Carlos identified as third-generation. Additionally, Mateo, Mariana, and 

Camila said they were first in their immediate family to go to college.

As described in Chapter Three, I conducted open-ended, semi-structured interviews 

with all five participants. These interviews were recorded and later transcribed verbatim to aid in 

the In Vivo coding process (Cooper, 2009; Creswell, 2003; Riessman, 2008). After I coded each 

transcription, those coded transcriptions were categorized, and those categories were organized 

to reflect the most salient themes. The most efflorescent themes were selected for the paper and 

are discussed below.
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Emergent Themes

Race and the Greek System. Viewing the Greek system using the national perspective, 

Greek life is no more than a frivolous and daily party for wealthy and privileged children 

(Armstrong & Hamilton, 2013). However, race is very much intertwined in the student 

perception on the Greek system as a larger part of the campus experience. For instance, while 

there are national stereotypes, there are also campus stereotypes about the Greek system, such as 

certain Greek organizations are viewed as more prestigious than others (2013). These subjective 

rankings from students and other Greek-lettered organizations include race and give some 

validity to the national media-influenced perception. However, these rankings may not be 

consistent from campus to campus, but they provide a certain awareness and reputation for a 

specific chapter on a particular campus (2013). It is important to note that fraternities and their 

various chapters may be stratified from campus to campus. These differences between Greek- 

lettered organizations are recognized, by the individuals whom are pledging and by those 

students whom the Greek organization will attempt to recruit.

Alessandra provides a view on how first impressions may have a lasting impact. She 

speaks to this reality, but her experiences also add an element of race as well. While at an event 

where Greek organizations were promoting themselves, she recounts this experience:

I was just being open minded by going to the other [Greek organizations tables] but, 

when I went up to ... [a sorority’s] table, and they [were] on their phones. They[weren’t] 

really acknowledging me, but I had also [gone] with my friend, so they [were]more 

focused towards her than they were towards me, so I thought maybe they didn’t [accept] 

African Americans in.. .their organization.
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This experience illustrates how a Greek-lettered organization’s nonverbal communication may 

be used as a recruitment effort or, in this case, a deterrent. In addition, this story also exemplifies 

how non-Greek students perceive fraternities and sororities. This may perpetuate a Greek 

organization’s status or reputation within the organizational hierarchy, whose current members 

aspire to maintain a certain member profile.

On the other hand, organizations actively recruiting potential members should be aware of 

their reputation and overall how they are perceived on campus (Armstrong & Hamilton, 2013). 

Some organizations may be happy with their reputation while others may want to improve and 

create a new perception. Camila provided an instance of how new membership may aid in 

changing the reputation of a fraternal organization. Camila explains:

To be honest,...when I became a member... [my pledge class and I]knew that we had 

some issues with.. .the school.. .The[y] weren’t too fond of us, and then other 

[organizations felt similarly], I was told that.. .past membership] was so focused on 

making sure that we were well known that they.. .were not focused on making 

friendships and [building] relationships with other orgs. And so, when my line 

crossed.. .we were very outgoing. We went to the probates [showcases for other 

Greek organizations’ new members]. We went to the other chapters’ pledge 

dances....we tried to collaborate with other orgs, and it was very successful...We still 

celebrate our . . .[anniversaries] with the other orgs.. .but one thing my line and I 

really wanted to focus on was getting that connection and being able to work with 

other orgs because that made our relationship with the university better.

Just as Camila explains, an organization’s reputation has a large influence on who is interested in 

joining their Greek-lettered organization and who is actively recruited as potential or prospective
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members. In Camila’s case the members who elected to join the Social Co-educational Latino 

fraternal organization with her were able to start a new trend among the members to be more 

collaborative and welcoming. Which in turn helped them rebuild relationships between other 

Greek organizations and the educational institution.

As mentioned above, certain organizations sometimes seek out certain type of person to 

join their membership because they will fit in with the rest of the membership and/or they want 

to uphold their reputation. However, some prospective Greek members are looking for more than 

a surface level connection, as that was a topic of conversation during a few of the interviews. 

Some potential members seek out a fraternity who uphold certain values and or support 

particular philanthropies. Those students who are looking for more than a surface level 

connection will elect to join an organization who aligns more with their own values, no matter 

the organizational hierarchy. All the participants in this inquiry preferred to align themselves 

with an organization who had more to offer than a stereotypical party scene. For instance, during 

our interview, Mariana mentioned that ordinary clubs and organizations were just not what she 

was looking for, she wanted more out of her time and the organization: Mariana told me:

I wasn’t going to get a lot out of it, and I also felt like...people in there [other student 

organizations] were kind of cliquey. So, I tried to go into an organization where.. .it just 

felt more, like people were actually making a difference...in their community and I felt 

like Greek organizations did that because I understand that there [are] certain things that 

you have to do. community service is one of them, being involved on campus.. .kind of 

like that...

Similarly, to Mariana, Carlos described he would not just join any club. He stated:
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As I mentioned on my previous response, everything was related to the mission of that 

organization, right? Yeah. I mean, one of [the] tilings.. .1 was really...satisfied with in 

my campus experience...as a Latino student. I had the invested interest and being 

involved in Latino-based organizations ...but at the same time, I also had that calling to 

the larger community.

Carlos exudes the passion for serving others and being a part of a larger organization that touch 

more aspects of college life, creates a broader opportunity to serve others. Mateo recounts the 

power in numbers as resources to build confidence and his professional portfolio. Mateo 

mentioned:

I didn’t really have many resources to reach out [to] in regards to shadowing... [and to] 

apply to volunteering for other.. .office[s], [with the goal to] get the portfolio built up 

[to ultimately] apply for med school. So, when she mentioned that...I can actually 

benefit,. .from joining a club!

Mateo was excited about the prospect of being able to build up his portfolio for medical school 

applications. However, he was also excited to be able to speak with other future medical 

professionals within the Social Co-educational Latino fraternity and get new ideas on how to 

expand his portfolio. All the participants wanted different things out of their college experience. 

They added to their experience by getting involved and expected more from the organizations 

they chose to take part in. Alessandra offered sound advice to anyone seeking to join Greek life. 

She stated,

...I would tell anybody [who’s] thinking about [joining Greek life], [they need to] do 

[their] research, to find out truly why [they] want to do it...I did have an open mind and 

[did] not just have one organization in mind... [I suggest] scope around and.. .see what
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all the other organizations are about and look at the members and how they carry 

themselves and choose that way.

As described above there are multiple reasons why prospective members choose their individual 

Greek organization. In some cases, race and the overall Greek system are taken seriously into 

consideration of the selection process. While there are many items for contemplation there are 

some benefits that are not always obvious when deciding to join a Social Co-educational Latino 

fraternal organization. Mateo describes his first thoughts about Greek life and how he did not see 

the benefits of becoming a member:

I would joke around. I would be like, “oh my god, it’s totally a waste of time, like, how 

do you not make friends on your own? Why do you have to.. .force yourself to make 

friends with other people?” But again, that’s the naive and the hollywoodness, you 

know...

Mateo initially saw Greek life as a waste of time and thought nothing productive could come out 

of joining. He would later explain that once he became a member, he improved his academic 

focus and other professional skills. Moreover, Mateo was not the only one to express such 

developments and improvements in his college experience after becoming a member of the 

Social Co-Educational Latino fraternal organization.

Life skills. Life skills are abilities for adaptive and positive behavior that enable 

individuals to deal effectively with the demands, challenges, and stresses of everyday life 

(Srikala & Kumar, 2010). All the participants affirmed developing life skills through their 

affiliation with the fraternity. Their affirmations revolved around developing skills that would 

help them juggle academic demands and the stresses of taking on leadership roles in and out of 

Greek organization through professional development. Although studies have shown
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participation in Greek life may lead to declining grades, there is evidence that suggests otherwise 

(DeBard & Sacks, 2011). Our five participants saw academic improvement, in alignment with 

DeBard & Sacks (2011) study. Both Camila and Alessandra expressed their sentiments towards 

academic improvement after they joined the Social Co-Educational Latino fraternal organization. 

Camila’s affirmation is broad while Alessandra is very detailed. Camila told me:

...once I started college I was doing average, and then once I...became a member and [an 

officer], we really...focused on academics...so [the fraternity]...helped me [stay more] 

accountable and it taught me how to balance [school and life], and also, you know, 

helped [me] motivate the other members [and inform them] th a t... [good grades] are 

important to us [our organization]...

While Camila speaks about academics, she notes the invaluable skills of accountability and 

leadership. Alessandra echoes Camila on the gratification of hard work. Alessandra stated:

[The academic focus] was, definitely, positive. ... I always felt like I was a mediocre 

student...I never really got D’s or F’s, maybe a couple C’s, but never too many...one 

of the things that I felt being in the organization helped me with w as,.. .being an 

active member, we were required to have study hours. .. .So, having somebody to 

study with., .even if you’re not talking, because having another person in the room 

made me more motivated encouraged to want to study, and... that portion, [of] study 

hours, did help me as far as academically...It took me forever... but I finally got two 

A’s my last semester...

Alessandra and Camila both expressed accountability as a positive factor in learning additional 

life skills while a member of the Social Co-educational Latino fraternal organization. Elaborating

30



on this idea, Mariana, Mateo, and Carlos discuss additional life skills. Mariana emphasizes time 

management and confidence as two of the life skills she learned. Mariana told me:

.. .it was definitely.. .a lot of time management, but I felt like going through the process 

for sure helped a lot because I’m like, ‘okay, I know I can do this at this time, so, I need 

to get.. .whatever I need to get done for school before that. I need to have it done.’ . ..I 

was able to ...feel like [time management] definitely helped me..., I was, like, sure of 

myself, but ..[the process], .. .tested me to [ask myself] ... ‘okay, do you really have...do 

you really have it together?’ Are you really able to.. .handle everything... [time 

management] gave me more confidence and it gave me more... reassurance that, I got 

this.. .1 didn’t have to stress out about what I’m doing. I know what I have to do. I know 

what I need to do.. .in order to get that done.

Mariana speaks about time management. She highlights that particular skill and emphasized how 

it aided in her confidence, knowing her tasks were well organized and spaced out enough that all 

of them would be completed. Similar to Mariana. Mateo also had a lot on his plate and has a 

different life skill as a takeaway of being a member of the Social Co-Educational Latino fraternal 

organization. In his interview with me, he mentioned how going Greek really helped meet his 

commitments. Mateo explained:

[The fraternity] helped out.. .They understood. They showed me that you have to 

prioritize what you need to get done first and then, boom!...Just step-by-step. Don’t 

let it consume you, you know? Take action, write it out if you have to .. .and just, 

initiate.

With the help from his fellow members, Mateo was able to appreciate having an hour or two to 

himself. He learned to not let the pressure of being in a science major consume him. He allowed
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himself to step away from his studies and enjoy a break once and awhile. Mateo learned a 

valuable life skill in self-care.

Now from our youngest participant to the eldest, Carlos expressed that leadership was the 

life skill he learned. He also discussed his realization of multiple types of leaders and leadership. 

Carlos said:

I grew as a leader... going into college maybe I had one view of what a leader looked 

like. That it was really that very charismatic [person] and, kind of, always took charge. I 

think in my different forms of activities and the different leaders that I looked up to,

I... learned that there were different faces of leadership, that even doing the stuff behind 

the scenes that doesn’t get recognized of how important that is to an organization or a 

group.. .learning those different faces of leadership, learning how to deal with people 

with different personalities and characteristics... I definitely grew along those lines. 

Carlos’ acknowledgement that he came to college with one view of leadership and came out with 

another is an important realization. He shines a light on the fact, one must be open to learning 

more and realize there are different ways of thinking (Freire, 1998).

In the following section, participants discuss what it was they sought as members of the 

Social Co-educational Latino fraternity. Life skills were, for some participants, the culminating 

experiences as it is a takeaway from the college endeavor. Life skills stay with students well into 

the next phases of their lives. However, it was a sense of belonging that brought them all to seek 

a fraternity who appealed to them when they arrived at their respective campuses.

Sense of Belonging. Sense of belonging is a basic need whereby humans seek a place in 

which they feel accepted, to belong, and or to fit in (Astin, 1999; Baker, 2008; McClure, 2006; 

Nunez, 2009; Strayhom, 2012). Many people begin with a basis that another person is alike
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enough to find community with and/or acceptance. Strayhom has suggested individuals should 

celebrate how alike they are yet, at the same time, different, and those differences should be 

celebrated. Sense of belonging motivates individuals to embark in activities, to join groups to 

ensure that they feel accepted (Strayhom, 2012). Carlos speaks to Strayhom’s notion of sense of 

belonging. Before arriving on campus, Carlos knew he had to get involved to ensure he would 

make connections. He said:

... going to a large university thousands of miles away from home without having any 

family or friends there, I think I was already aware., .that I had to get involved. And 

so... even before I arrived, I applied for their honors and scholars program, in particular 

.. .a learning community on international affairs.. .1 didn’t know exactly what I was 

going to do yet, [but] I knew that by signing up for this learning community, I would be 

living with people in a particular residence hall, there’d be some programing that was 

tailored to the people living there, that there was a short study abroad opportunity, so 

before I even met anyone it was, kind of nice knowing that 1 would be involved in a 

community.

Carlos was fortunate enough to apply to and have a small sense of community once he would 

step on campus. However, some of the other participants did not see the right fit for them on 

campus. They knew they wanted and/or needed a special group to fit in. Contradictory to Carlos’ 

story, Mateo was not looking for a unique group who would provide him a sense of belonging. 

Before Mateo joined the Social Co-educational Latino fraternal organization, he was focused on 

school, family, and work. If he was going to add to is full schedule it would have to be for a 

unique and beneficial experience. He told me:
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A lot of [my] friends [were] in the same field as me, [yet they did not] have the same 

challenges. They [didn’t’] have to take care of their families.. .At the time [I was a 

prospective member], I was head of household, so they [my friends] didn’t understand 

how [I had] to go to school, get out of class on time, go to work, finish [my] job... [I 

couldn’t] be on [my] phone. [I couldn’t] be doing homework [while I was at work]. [My 

friends didn’t understand that after] finishing work [I would go] to Dunkin’ Donuts 

because it’s 24 hours to do homework...for them it was always, oh, we’re done with 

school ...let’s go out to eat. Let’s go get a drink, and then we’ll study later...because 

that wasn’t my lifestyle, I was always like, ‘nah, I’ll see you guys later’.

Given Mateo’s many responsibilities it was harder for him to comprehend that there would be a 

group out there who would be able to understand or tolerate a strict schedule like his. At the 

time, he was not seeking more student involvement opportunities beyond is course work. Despite 

his initial disinclination to join such an organization, like the Social Co-educational Latino 

fraternal organization; he had the opportunity because the organization was already established 

on his campus. However, there are many students who do not have the same opportunity as 

Mateo because certain campuses do not have organizations who appeal to them readily available. 

Certain groups do not exist on college campuses because they have yet to be created or 

established by the student body.

In Mariana’s case the Social Co-educational Latino fraternal organization was not on 

her campus, so for her to join such an organization she had to have the dedication and patience to 

bring the organization to campus. Since the Social Co-educational Latino fraternal organization 

is a national entity, potential members must communicate their interest in the organization to 

their university and the national organization to determine whether it is feasible to establish the
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fraternity at their campus. Mariana was very persistent and took all the steps to have the Social 

Co-educational Latino fraternal organization instituted on her campus. Her drive was simple, and 

her hard work to bring the fraternity to campus has created a sense of belonging for not only her 

but for others as well. Mariana explains:

.. .it was crazy, but I was just so passionate about it, that I’m like, ‘I can’t pass up this 

opportunity,' and.. .I’m like, ‘I have to do something for myself, and, hopefully, for other 

people to enjoy on campus because there is nothing else like the [Social Co-educational 

Latino fraternal organization] out there’...you want to get more out of your college 

experience than just going to school... I have great memories, regardless of if I was in the 

[fraternal organization] or not. A lot [of the] group members were friends with people 

outside of the [Social Co-educational Latino fraternal organization] [they] were people I 

just knew, so I [didn’t] want to just be [at school] doing my school work [I wanted to] say 

that I do have fun and [I was] able to really be a part of a campus community... The 

[Social Co-educational Latino fraternal organization] did just that. ..it was a lot of work 

to get [the group] where we are at [now].. .1 tried to join that other organization and I’m 

just like, ‘no’. I know that wasn’t for me, but the [Co-educational Latino fraternal 

organization] was definitely for me.

Mariana’s passion and tenacity paid off for her and many others. As she mentioned she was only 

able to be in the Social Co-educational Latino fraternal organization for a short period of time 

before she graduated. Regardless of her time with the fraternity, she was willing to put in the 

time and effort to create something larger than herself. Alessandra also had similar sentiments 

about wanting to share the opportunity with other like herself. Alessandra told me:
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.. .being one of the few African American people that.. .joined a Latino fraternity, you 

know, you feel different. That’s not the reason you join a fraternity or a sorority. You 

join to be included. That’s one of the positives that I liked about... [the Social Co

educational Latino fraternal organization] because I felt like I was included.. .a month 

upon graduating there was another African American student that wanted to be a part of 

it and I felt like she would have been a really good asset to the organization.. .1 don’t 

know, if I had anybody to recommend, it would, obviously, be somebody that’s African 

American because that’s who I grew up with. That’s who I know.

Alessandra exemplifies Strayhom’s point on being alike enough to be comfortable with creating 

an inclusive community. As people, there is a need to depend and find comfort in others 

(Strayhom, 2012). Mateo elaborates on this very same point, Mateo mentions:

... [the fraternity is] legit a familia [family]...I can reach out to my line brothers 

[anytime] now. [If] I have a flat tire and. ..I’ll call them up, they’ll be there for me. You 

know, there’s that. ..Maybe, I live in the suburbs and I know there’s a member out 

there... [I’ll call] we’ll go get some lunch. It’s legit a familia [family].

Mateo and the others are all seeking a person or people with whom they may relate and, 

ultimately, depend upon if needed. They stated by opening themselves up to new people, they 

open themselves up to new opportunities. These opportunities expand further than meeting new 

people but may expand their sense of belonging from a group to the campus. Carlos described by 

opening himself up and expecting more he was able to expand his sense of belonging. These 

sentiments would go beyond group belonging and transition to a greater university belonging. 

Carlos explains:
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So, I think.. .if you were to iook at anything related to pictures or my social networks.. .1 

had [a] really diverse group of friends... I was involved with the other chapter 

presidents from multicultural Greeks, but at the same time, I was also good friends with 

presidents and people who were involved in the more traditional fraternities and 

sororities as well... .1.. .felt that I served as a bridge between different communities, too. 

Carlos spoke fondly of his campus experience and touched upon how, by meeting more people, 

one expands an individual’s social network. Expanding social networks broadens individual’s 

exposure to different people and different opportunities that might expand career prospects.

Networking. Many students are not deliberately engaging with others for the sole 

purpose of academic or professional advancement (Armstrong & Hamilton, 2013) but before 

making a major decision, one must consider the costs against potential benefits for most people. 

In most cases, college students are just socializing and getting to know different people and not 

“networking”. Though as those friendships grow and those individuals earn degrees of their own, 

some of those social networks turn into professional networks. Simultaneously, for those 

considering Greek life they know that by joining there is a larger reach just by having the same 

association. While the larger networking capacity is mostly inherently known by those who 

identify as part of a relatively high socioeconomic status, the ideals are not lost on those who do 

not relate to the same income status (Armstrong & Hamilton, 2013; McClure, 2006). Networking 

coincides and further solidifies sense of belonging as each person locates a group to which they 

may reach out. Mariana conveyed similar thoughts about lasting relationships during her 

interview:

I always say.. .a social organization and a Greek organization is [s/c] completely different 

because you’re going to be a member for life. Once you’re in college, and you have those
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college organizations, that’s it. It just stops there.... [But with] Greek life, you can be 

involved afterwards. That’s why, [as a prominent member within the national 

organization]. ...I was just like, ‘you want something different for you and for members 

on your campus’ and you want to have that connection not only with other people, but 

with your university and just something you can continue doing if you want to or not. 

Mariana describes the difference between student organizations who are just impactful during a 

student’s time in college and Greek life membership which is available after graduation. While 

both may create lasting relationships, the difference may be that it is more difficult to maintain 

relationships if there is not a path for continued communication and contact already established. 

While Camila’s friendships were not so defined as Mariana described, Camila had experienced 

the benefit of having friends in the same major as well as the same Greek affiliation. Camila told 

me:

It’s all about connections.. .1 had social work professors that I was close with... [and] if 

we [Greek life members] needed to do a workshop I would talk [to] my teachers, and 

would [ask if they would] like to do a workshop for us? [I] would [ask] if they [would] 

like to talk on [topic]? And they would do it. I had two professors that would really help 

us out, and even the dean of the department would help us out in social work as 

well...they knew who we [Social Co-educational Latino members] were...there were 3 

of us that were juniors and then 2 were freshman... everyone was on a different level, but 

we were able to help each other and really get through things as well as learning about 

[the Greek organization we had all joined], so I have never felt like I didn’t belong while 

being at [educational institution] or in [the Social Co-educational Latino fraternal 

organization].
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Camila recognized the power in numbers and the benefits of having access to a network. Not 

only was she able to present in front of her peers of the same major, she was able to leam from 

the other students, expand her networks and learned to reach out to her professors. Camila and 

Mariana were able to experience the benefits of networking. Carlos also expands on the overall 

benefits of networking and student involvement for every student after college. Carlos clarified:

... this is probably a really important component as we’re thinking about higher 

education...it’s no longer enough to just have that degree that signals a credential. It’s 

about what are you actually getting involved in during that time. ..I received my degree, 

but [that] degree also brings... [a] wealth of experiences.. .were beneficial to my life after 

undergrad, and, I think, had it not been for student involvement, I wouldn’t have had 

those eo-curricular activities that have impacted where I’m at now just as much as any 

impact I had within the classroom.

Carlos drives a valid point home that in our current society, the degree alone is not enough. 

Today’s students must have a well-rounded experience beyond the classroom. Carlos who 

possesses a Ph.D., expressed that the college experience is not a leisurely quest for a degree, now 

it must have application in the real world.

Conclusion

Throughout this chapter, I introduced the reader to five unique participants; Camila, 

Mariana, Alessandra, Mateo, and Carlos as they shared their views and stories on their college 

experience. The participants are members of the same Social Co-educational Latino fraternal 

organization. They shared their stories on race and the Greek system, life skills, sense of 

belonging, and networking. While each person engaged in the interview in their own way, most 

of the participants shared similar views relating to their experiences as members of a Social Co-
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educational Latino fraternal organization with slight variations, despite their different 

backgrounds and the university they attended.

In Chapter Five, I will discuss the overarching theoretical assumptions that framed this 

inquiry and discuss the findings in relation to the future of higher education. Finally, I propose 

recommendations for future programs, policies and research.
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Chapter Five

Discussion

Chapters Two, Three, and Four outlined and highlighted the theoretical frameworks and 

review of the literature, methodology, and the findings of the inquiry, respectively. Informed by 

the theoretical frameworks, Chapter Five will explore the findings from this narrative inquiry. 

Concurrently, I will discuss how the findings answer the research questions: How do students 

who belong to a Social Co-educational Latino fraternal organization describe their experiences as 

members of the organization? Secondly, how do students who belong to a Social Co-educational 

Latino fraternity describe their sense of belonging on a college campus? Finally, I deliberate on 

the implications of student involvement in higher education.

Greek life: What it means to me

Throughout Chapter Four, the students’ experiences describe what they gained by being 

part of the fraternity. Their stories were similar on the basis that they were looking for more than 

just going to class and heading home. Findings suggest that participants in the study sought a 

group that would be fun and engaging and an organization that would help them achieve their 

personal goals. They expanded their skills in leadership, organization, and self-care, to name a 

few. According to the individuals those skills were attributed to the structure of the Social Co

educational Latino fraternal organization. Chapter Four provided a collective perspective on my 

first research question: How do students who belong to a Social Co-educational Latino fraternal 

organization describe their experiences as members of the organization? In terms of their 

experiences, findings suggested that participation in a Social Co-educational Latino fraternity 

contributed to in an increased sense of belonging once they became a member.
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Beyond the Greek Letters

As stated in Chapter Four, the participants in this study included five individuals with 

unique personal experiences. Their paths to college were all exclusively their own. However, 

despite their prior knowledge of what the college experience was “supposed” to be, they all had 

similar stories to tell about family, friends, and their goal to succeed no matter the obstacles.

My second research question seemed to have resonated with Camila, Mariana, 

Alessandra, Mateo, and Carlos all of whom indicated an initial or increased sense of belonging 

once becoming a member of the Social Co-educational Latino fraternal organization. However, 

since every college experience is different, participants had a more difficult time describing 

specifically how their affiliation with the fraternity contributed to their campus sense of 

belonging. The participants’ answers varied depending on their unique lived experience ranging 

from being head of household, out of state student, transfer student, first-generation college 

student, and whether they had lived on campus or were commuting to campus. Alessandra 

described the challenges of not living on campus and not having a car while at university:

I don’t want to say [it was] frustrating, but it was.. .difficult because it felt easier to be 

more [involved] when you [had] a car. If I want[ed] to study or do something, it was 

great that our library closed at 11:00, but my bus, stopped running at 10:00...so, I had to 

be home by a certain time... [on top of school] I also worked. So, it was just, it was 

different. [However] that’s why...sleepovers helped me and my [fraternity] sisters, to get 

closer, but it also [just] worked [better], too.

There were limitations to how much time she could spend on campus in general, which in turn 

impacted her time with fellow Social Co-educational Latino fraternal organization members 

because she had to rely on other modes of transportation to get to and from campus.
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Mariana supported Alessandra’s comments by articulating her own experience and her 

contentment with being able to live on campus. Mariana explained:

I loved that you were able to really just... be on campus and do,.. .what you wanted and 

go to games and stuff. ..not saying that commuting is bad, but I feel like I’ve heard a lot 

from commuters that [they] don’t really feel a part of campus.. .Then when they join an 

organization, they’re like, ‘you know, it definitely made me feel like I [was] 

actually. ..able to experience everything that came [with] being a college student. I [was] 

fortunately [able to] live on campus and enjoy my time and... had my freedom. I feel like 

every college student wants their freedom when they’re at college, so, I was lucky to be 

able to experience that.

Mariana appreciated the privilege of living on campus because it made her more available to 

participate in activities on campus and provided a sense of freedom.

In describing their sense of belonging on a college campus, first-time freshman and 

transfers are presumably entering an environment that is unknown (Freeman, Anderman, & 

Jensen, 2007). Camila spoke to having some preconceived notions about college life as a transfer 

student herself. She stated:

Once I transferred to ... [educational institution], they made you feel so welcome there, I 

was able to find that family... As soon as I got there everything fell into place. You 

know, I changed majors, and I thought everything was going to be a hassle. Some people 

transfer schools and they have issues with their credits, or they have a bad academic 

advisor, and it [may cause frustrations but], none of that happened for me.

While Camila had some apprehensions about the transition process, the university seemed well 

equipped to handle transfer students like herself. The transition to a new school is different for
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everyone. However, if students feel a sense of belonging among their peers they feel more at 

ease (Freeman, Anderman, & Jensen, 2007).

The welcome students receive at university lays the foundation for the experiences they 

will have on campus (Freeman, Anderman, & Jensen, 2007). Carlos reflected on the feeling of 

being welcomed by his fellow students, which reaffirmed his decision to go out of state for 

college. He told me the following story:

I was welcomed with open arms.. .one of the big things that helped me... was being a 

Mexican kid from [the west coast because] in a way, I was different for a lot of the 

students that maybe came from more racially homogenous parts of [a Midwest state], 

and, I think if I ever met someone with the casual small talk of ‘hey, what are you 

majoring in?’ ‘Where are you from?’ [would lead me to answer] 'Oh. I’m from [the west 

coast]. It's about an hour north of [major city]' and that was the instant conversation 

starter in terms o f ... ‘ Why are you here?’ or they want[ed] to know more about, being 

from [the west coast], but I bring that up, [because] that helped me to.. .connect my way 

in. So, even though I may not have had those [Midwest] roots and connections, I think 

even with different organizations or people there at [educational institution], that they 

were very welcoming. So, in terms of my sense of belonging, I felt that even as a quote 

unquote ‘outsider,’ I was very welcomed into the [educational institution] community. 

Carlos explained that he felt welcomed by other students and other organizations on campus. 

Despite being a person of color he was able to build a rapport with people both in and outside of 

the fraternity.

Alessandra, Mariana, Camila and Carlos all spoke to a larger sense of belonging that 

included an affinity for their respective campuses overall. However, interestingly, their stories of

44



belonging spoke to their individual circumstances. Among the participants, no one spoke 

directly of their affiliation with the Co-educational Latino fraternal organization under 

consideration as a significant contributor to their sense of belonging on their particular campuses. 

Rather it seemed to be a collection of efforts by the school, their family, and participants to build 

community on campus that made all the difference for them. This emergent fact seemed 

interesting to me. Thus, I wonder about the relevance of their Greek affiliation to their overall 

campus sense of belonging. While their Co-educational Latino fraternal organization association 

helped to heighten their personal sense of belonging, it remained unclear whether the fraternity 

improved their sense of belonging on campus generally. The participant’s feeling about campus 

inclusion seemed to lay more with the administration and student acclimation services that the 

individual institutions provided and less with membership in the fraternity.

Discussion

Thus far, stories about their experiences and sense of belonging in a Social Co-educational 

Latino fraternity have largely aligned with the literature.

Not all Greeks are the same. Some participant stories confirmed mainstream 

perceptions of Greek life and how elitist some may be perceived considering their reputations 

and actions (Armstrong & Hamilton, 2013; McClure, 2006). For example, Mariana explained her 

experiences at a Greek life induction process that was problematic:

Freshman year, I thought I knew everything, but I didn’t. I dropped out of [a Greek 

Sororities] process and then they all stopped talking to me, [affirming that I made the 

right decision and that] I definitely did not want to [belong to] that [sorority] anymore, 

but I still wantfed] to be a part of Greek life.
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While Mariana described being ousted by the sorority her drive to find an organization that fit 

her needs remained. Strayhom (2012) has argued that it is human nature to want to “fit in”, to 

matter, and/or to belong. Mariana emphasized this need in light of her experiences.

When Greek life interferes with academic life. Furthermore, Strayhom (2012) has 

suggested there is a threshold at which too many hours of student involvement devoted to non- 

academic activities in a week may jeopardize overall academic success. Alessandra spoke to this 

anecdote in a way that encompasses alumni participation. Given the small membership in her 

chapter of the Greek organization, the need for constant participation in every event took a toll 

on Alessandra’s willingness to continue to stay connected after graduation. She indicated:

I’m, kind of, over it.. .Initially, [I thought] when I graduated, I was gonna be in the 

alumni club. I wanna help my chapter. I really wanna do more.... but I was literally 

active every semester before I graduated. Paying dues every semester before I graduated 

[on top of] paying for school, sometimes by myself. Towards the end of my last year 

before I graduated, I just felt like I did my part as far as helping the organization as much 

as I could, and I knew I wanted to be part of the alumni. [But] I felt like I needed a break 

from it.

Alessandra provided a strong narrative to support how being in demand over a prolonged period 

of time may cause bum out. She reiterated Strayhom’s (2012) caution that doing too much in one 

area may cause students to flounder in other areas.

Alessandra, Camila, Carlos, Mariana, and Mateo had diverse realities within the 

fraternity and campus experiences that contributed to their sense of belonging. However, the rich 

and unique details of their stories could not have been achieved without utilizing quantitative 

methods that allowed for the telling of each person’s story (Denzin & Lincoln, 2018).
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Recommendations

Contributors to the literature on sense of belonging have argued for the importance of 

feeling at home in an organization or at an institution which helps in the adjustment to university 

life, and minimizes attrition through college (Freeman, Anderman, & Jensen, 2007; Tinto, 1993). 

Without doubt, groups such as Greek life organizations that have thoughtful and conscientious 

social and professional missions have a role to play in supporting and advancing a sense of 

belonging and contributing to student success. Based on the interviews conducted with the five 

participants in this study, I propose the following recommendations in support of student success 

in higher education.

Beyond the facade. Despite their reputations in the media, Greek life for Latinos and 

other underrepresented populations may have a positive outcome on student achievement (Baker, 

2008; McClure, 2006). With that in mind, fraternities and sororities should be considered a 

viable path to create a sense of belonging and a worthwhile activity that can contribute to student 

success. These considerations reverberated within my findings as my participants are obtaining 

degrees in the sciences like Chemistry; as well as going beyond a Baccalaureate to earn their 

master’s and doctorate degrees. I recommend that institutions continue to consistently survey 

their student body to remain aware of the needs of the students and what student organizations 

and/or programing their students are seeking. I also recommend that institutions continue to 

advance policies to reevaluate programing, at least every two to four years, as students 

matriculate to ensure current programming meets the needs of the student body. This 

reevaluation process also should not be limited to programming but should extend to student 

organizations to ensure that they are aligned with the institutional mission and vision. Based on 

my research, student needs are subjective. However, if the institution is heavy on incoming
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freshman and/or transfers, there should be services for those students. Understanding and 

anticipating student needs may assist with their success and minimize student attrition.

Double-edged sword. Acknowledging the fact that institutions promote student 

involvement activities which include Greek life, there needs to be a balance between student 

involvement and academics. As stated by Strayhom (2012), participation in more than 20 hours a 

week of extra-curricular activities, such as Greek life, may have negative implications for 

students. Without significant balance among academic and other activities, grades may suffer 

(Armstrong & Hamilton, 2013; Strayhom, 2012).

However, if the Greek life organization is well coordinated and aware of the needs of 

their members, they may prioritize time management in promoting student success. Recognizing 

that not all student organizations are affiliated with national organizations that have regulations 

and rules of their own; a suggestion would be to implement a policy to have workshops for all 

student organizations on time management. The workshops would not have to be limited to time 

management, but could include public speaking, leadership, and self-care. Those suggestions are 

all life skills that were identified within my research.

Next phase of research. I just scratched the surface of sense of belonging in my 

yearlong research endeavor. If I had the opportunity to continue my research, I would delve 

deeper into sense of belonging to further consider the seeming disconnect between personal and 

overall campus sense of belonging. My participants expressed having a sense of belonging to the 

fraternity and to campus. However, they did not seem to connect both to the fact that they were a 

member of the Social Co-educational Latino fraternity and, for that disconnect alone, I would 

like to do further research.
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Another branch of my initial research could be to investigate the differences within 

chapters and geographical regions. I think the next logical step for this research is to look at how 

the foundation of an organization stays intact as the organizations expand to different regions. 

Gaining insightful stories about regional differences could ultimately influence our 

understanding about the complexity of sense of belonging.

Conclusion

As university demographics continue to shift so should the perspectives of educational 

leaders regarding the cultural capital of those new to the Academy (Strayhom, 2012; Yosso, 

2005). The diversity within the student body should be embraced and deficit discourses must be 

revisited (Freire,1998; Strayhom, 2012; Yosso, 2005). Indeed, the college experience is a 

culminating life endeavor.

As this research has shown when students opt to participate in an organization that meets 

their needs, that decision may ultimately contribute to an increased sense of belonging and/or 

skill set they may benefit them later in their life. While some of my participants had difficulty in 

articulating how their membership in a Co-educational Latino fraternal organization contributed 

to their sense of belonging, it is clear the fraternal organization had meaning for each member. 

Furthermore, characterizations of the nature of Greek life cannot be generalized even across 

chapters of the same organization. Since participants descriptions of sense of belonging was not 

easily defined and could not be categorized in a uniform response, it seems befitting that sense of 

belonging has many different meanings.

The commonality across participant experiences seemed to center on being around like- 

minded people who shared similar ancestral backgrounds and college exposure. Those like-
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minded individuals helped my participants to achieve their goal of obtaining a college degree, 

and to develop their professional and leadership skills.
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Appendix A 

Interview Protocol

1) What lead you to join the Social Co-educational Latino fraternity organization?

a. “ did you go into college thinking, I am going to join a Greek organization”

2) How would you describe your college experience as a member of the Social Co

educational Latino fraternity organization at your university? What aspects of campus culture 

support or inhibit your college experience? (Campus culture meaning deeply embedded 

patterns of organizational values, assumptions and or beliefs that are held by your 

university).

3) How would you describe your sense of belonging to this university?

Probing questions: Please tell me more about that.

4) If asked, would you recommend the Social Co-educational Latino fraternity organization 

to others?

Probing question: Why do you say yes/no?

Can you provide a story that gave you this notion that is was the right/wrong decision?

5) Can you explain (if any) personal and academic growth you have experienced since 

joining the Social Co-educational Latino fraternity organization?

Probing questions: Looking back, what would you do differently, if anything?
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Letter to the National President
Dear Madam President:

Let me introduce myself, my name is Amanda M. Sanchez, I am a member of ____ ]
I_ |  alumni status from Chapter, First let me extend a formal congratulations on your
new position as National President! I am sure you will do a great job supporting our chapters and 
continuing to foster alumni relationships. As well as expand H H B U l H I H  1° new areas 
around the country.

I am currently working on my master’s at California State University Channel Islands. I 
am writing to formally request your permission to contact the Chapter President of in
____ |  to seek volunteers for my master’s thesis. I selected to survey since they resemble
the student body at CSU Channel Islands, and I think my results could potentially aid in the 
understanding of what students are looking for in Greek organizations to gain a sense of 
belonging on campus.

While there is literature on the effects of Greek organizations on students and their 
academic success, there is not much on co-ed organization. The proposed research aims to 
understand the college experience of students who join co-ed fraternal organizations. The 
“college experience” is being defined as interaction with the campus community, for example 
being accepted by fellow students and fellow Greeks, This study will be conducted by one-on- 
one video interviews and framed by semi-structured interview questions. The questions will aim 
for the students to describe their college experiences. Each interview will last about 45 minutes 
to one hour.

As President of 1 thought it best to ask permission from
you first before approaching the chapter directly. If you approve, I would greatly appreciate a 
formal letter of permission for my application to the Institutional Research Board (IRB). I can 
supply a sample approval letter if needed. Also if you have any questions or concerns, please feel 
free to contact me at (419) 271-1241 or email me at amanda.sanchez@csuci.edu .

Appendix B

Sincerely,

Amanda

Amanda M. Sanchez

56

mailto:amanda.sanchez@csuci.edu


APPENDIX C
FLYER

TOGETHER WE 
SHALL SEEK 
KNOWLEDGE
ALUMNI MEMBER 
SEEKING ACTIVE MEMBERS 
INSIGHT ABOUT THEIR 
COLLEGE EXPERIENCE 
FOR HER MASTER’S 
THESIS PROJECT.

SEEKING
ACTIVE
MEMBERS

PARTICIPATION
-Confidential 
-Voluntary 
- You may 
withdraw 
at any time

AMANDA SANCHEZ IS AN ALUMNI MEMBER OF 
ALPHA CHAPTER. SHE IS WORKING ON HER 
MASTERS THESIS ENTITLED “EXPLORING THE 
EXPERIENCES OF UNDERGRADUATE MEMBERS 
OF A SOCIAL CO-EDUCATIONAL LATINO 
FRATERNITY: A NARRATIVE STUDY OF SENSE 
OF BELONGING.”

SHE IS LOOKING FOR STUDENTS THAT ARE 
WILLING TO TALK ABOUT THEIR COLLEGE 
EXPERIENCE AND WHAT IT IS LIKE TO BE A 
MEMBER OF A SOCIAL CO-ED LATINO 
FRATERNITY.

IF YOU ARE INTERESTED ... 
PLEASE EMAIL 
amanda.sanchez@csuci.edu

RESEARCH
-Sense of Belonging 
-Fraternity
-Campus Culture 
-College Experience

SKYPE OR 
ZOOM
INTERVIEWS
-45 minutes to 1 hour
-Audio and or Video
Recorded
-Goal to have
interviews scheduled 
and completed before 
the start of spring 
semester
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Appendix D 

Student Consent Form

Dear Participant,

Thank you for accepting this invitation to participate in my master’s thesis project. This 
proposed research aims to understand the experiences of students who join Social Co-educational 
Latino fraternity organizations. You have been asked to participate in this research because you 
are an active member of such a fraternity. I am interested in hearing about your college 
experiences and your sense of belonging as an undergraduate. I expect that the data collected will 
benefit the academic community by providing an expanded view into the college and fraternity 
experiences for students who are members of a Social Co-educational Latino fraternity 
organization.

Your participation in this project is strictly voluntary. You may withdraw from this study at any 
time. Should you choose to withdraw from this study, your decision will not affect your status 
within your Greek organization, at your university or in any future relationship with California 
State University Channel Islands, where I am a graduate student. Please read this form carefully 
before signing. Please feel free to ask me any questions you may have prior to agreeing to be part 
of this study.

Why is this important: Greek life has been in the national news and under a microscope on 
many college campuses across the nation which puts their relevance in question. But the 
conversation does not always include the perspectives of current members. This research aims to 
listen to Greek members and to learn about their college experience as it pertains to their sense of 
belonging. More importantly this research aims to focus on members of Social Co-educational 
Latino fraternal organizations.

Data will be collected in two ways:
1) A voluntary demographic questionnaire, and
2) One-on-one, semi-structured interviews lasting approximately 45 minutes to an hour.

The interviews will be recorded with two recording devices and video recorded using 
conferencing software for accurate data collection. The interviews will be transcribed verbatim.
Risk: Minimal risk is associated with this project. Since each person will be asked to reflect on 
their college and fraternity experiences this may evoke emotional responses. During the 
interview you can choose to stop, choose not to answer any questions that you do not feel 
comfortable answering, or you may take a break at any time. Also, feel free to reach out to my 
advisor Nancy-Jean Pement with any questions or concerns.
Confidentiality: To ensure your confidentiality, I will use pseudonyms or fictitious names and 
remove all other identifiers including those related to locations. The physical data (such as 
audio/video recordings, consent forms, notes and interview transcripts) will be stored in a locked 
filing cabinet when not in use for the duration of the study and thereafter for a period of 5 years.
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When necessary, paper files will be stored in a locked filing cabinet on campus when not in use. 
All electronic data (such as audio and video recordings, and consent forms) will be password 
protected on my personal computer for the duration of the study and thereafter for a period of 5 
years.

MY SIGNATURE INDICATES THAT I HAVE DECIDED TO PARTICIPATE HAVING 
READ THE INFORMATION PROVIDED ABOVE. I ALSO CONSENT TO THE 
FOLLOWING ITEMS.

I I I agree to participate in the research study outlined above.

_ I agree to be audio and video recorded using the conferencing software and two recording
devices.

I I I agree to being video recorded using the conferencing software exclusively.

1 I I agree to being audio recorded using two recording devices exclusively.

I I My participation is voluntary, confidential, and I may withdraw from the project at any 
time without repercussions.

Printed Name of Participant: Date:

Signature of Participant: Date:

For related problems or questions regarding your rights as a subject, the Research and Sponsored 
Programs office at CSU Channel Islands can be contacted at (805) 437-8496 or via email at 
irb@csuci.edu. For other questions about the study, you should call the CSUCI Student 
Investigator.

Contact Information:

Amanda M. Sanchez, Graduate Student and Primary Investigator
amanda.sanchez@csuci.edu
419-217-1241

Dr. Nancy-Jean Pement, Thesis Advisor 
nancy-jean.pement@csuci.edu
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Appendix E 

Demographic Survey

PLEASE NOTE: This demographic survey will allow me to collect valuable information about 

each participant. This survey will give me better insight about your background and some 

information about your prior experiences that I may be unable to ask during the interview. It 

would be helpful if you can complete the whole survey. However, there is an option if you prefer 

not to answer. Please return the survey via email (completed in whole or in part), prior or on the 

day that we meet virtually for the interview. Thank you.

1) I identify my gender a s__________________________________

□  I prefer not to answer

2) My age is_______________  .

□  I prefer not to answer

3) I identify my race a s_____________________________________ .

□  I prefer not to answer

4) Are you the first in your immediate family to attend college?________________________
□  I prefer not to answer
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5) What is your generation status:_____________________________________.

□  I prefer not to answer 

Generation Definitions:

a. Third-Generation (at least one of my grandparents, my parents, and I are U.S. bom)

b. Second-Generation (at least one of my parents and I are U.S, bom/I am U.S. bom, my 

parents are not)

c. First-Generation (foreign-bom, naturalized citizen/foreign-bom. resident alien or 

permanent resident/student visa/undocumented)

Question 5 Adapted from Nunez. A., (2009).

6) What class rank are you at within your college? _______________________ _

Class Rank Definition: Sophomore/Junior/Senior/Graduate Student (indicate one).

□  I prefer not to answer

7) Are you involved in more than one student organization? _____________If Yes, how many?

□  I prefer not to answer

8) How many years have you been a member of the Social Co-educational Latino fraternity?

□  I prefer not to answer
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